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Hagira is a refereed, interdisciplinary, academic journal
focusing on all aspects of migration. The journal is
published and sponsored by the Migration and
Demography Section of the Israeli Sociological Society and
funded by the Ruppin Academic Center and the Institute

for Immigration and Social Integration. The journal has

been published since 2012 and appears regularly with one

or two volumes annually. From its establishment and until

September 2021, the editors were Prof. Sergio
DellaPergola from the Hebrew University of Jerusalem
and Prof. Rachel Sharaby from Ashkelon Academic College. Since October 2021, the
editors are Prof. Rebeca Raijman from the University of Haifa, Dr. Svetlana
Chachashvili-Bolotin from the Ruppin Academic Center and Dr. Deby Babis,

Ariel University and Truman Institute at the Hebrew University.

The journal serves as a publishing forum for researchers from various fields such as
sociology, political science, demography, psychology, social work, criminology,
communications, economics, literature, history and city planning exploring issues related
to migration. Their studies examine the processes that shape Israel as an immigrant
society, deal with the effects of immigration on various dimensions of life, and compare
what is happening in Israel to parallel processes that are taking place in other countries

in the world.
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Editorial Introduction:

War, Displacement, and the Urgency of Early Childhood Response

Svetlana Chachashvili-Bolotin
Head of the Institute for Immigration and Social Integration L4

T ATPNN T30 | Ruppin Academic anter
Yan serdtse TN PN Ina The Institute for Immigration end Social Integration
Head of Research, Early Starters

Yulie Khromchenco \\ | /
™~ —

VP of Emergency and Development and Eastern Europe Operations, Early Starters
EARLY STARTERS
Ran Cohen Harounoff International

Co-Founder, CEO, Early Starters

War and forced displacement have become defining experiences of our time, disrupting the
lives of tens of millions across the globe. These crises fracture families, dismantle communities,
and strain entire social systems—but their most profound and lasting effects are often borne
by the youngest among us. While humanitarian responses typically prioritize basic needs such
as food, shelter, and physical safety, the specific developmental needs of young children—
whose wellbeing depends on stable relationships, secure environments, and consistent care—

remain critically under-addressed.

This special issue of Migration Journal examines the centrality of early childhood in the broader
dynamics of war and migration. It emerged from the international online conference "Early
Childhood in Times of War”, held in April 2024, co-organized by the Institute for Immigration
and Social Integration at the Ruppin Academic Center and Early Starters International. The
conference brought together researchers, practitioners, and policymakers from fields including
education, therapy, health, and community-building, to reflect on how to best support young

children in times of crisis.

The articles presented here reflect the conference’s core aim: to bridge research and practice
in service of children. The issue includes a combination of empirical research and practice-
based reflections—some geared toward academic audiences, others toward field practitioners
and policymakers—offering tools, frameworks, and insights for those working on the frontlines
of displacement. Drawing from experiences in three major crisis zones—the war in Ukraine, the
war in Israel following the October 7 attacks, and the refugee crisis in New York—the
contributions illuminate both universal vulnerabilities and the need for localized, culturally

responsive solutions.
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War and Migration: What About the Children?

The impact of armed conflicts on children around the world reached devastating and likely
record levels in 2024, according to a review by UNICEF of the latest available data and
prevailing global trends. While adults confront the challenges of survival and adaptation, young
children—especially those in early developmental stages—grapple with losses they may not
even yet be able to name. The collapse of routines, exposure to violence, and separation from
caregivers can leave emotional, cognitive, and relational scars that shape entire lifetimes.

Despite increased recognition of children’s rights in international frameworks, the practical
reality in most crisis zones remains grim. Displacement frequently results in delayed learning,
emotional suffering, intergenerational trauma, and critical gaps in care. And while nearly every
aspect of adult life can eventually resume or be rebuilt, early childhood cannot be paused or

postponed.

A Call for Integration: Why Early Childhood Must Be a Priority

This issue urges a paradigm shift in humanitarian aid. Rather than treating early childhood as
an ancillary concern, we argue it must be seen as foundational to community resilience,
recovery, and long-term social reconstruction. Several key components emerge from the

contributions:

Strengthening families as caregivers — Parents and extended kin are often the first and most
enduring sources of emotional safety. Interventions that support them can significantly buffer

the impacts of trauma on children.

Engaging local communities — In most cases, locally rooted practices and community networks
tend to be more trusted, contextually relevant, and sustainable than externally imposed
interventions. However, this is not universally the case and often depends on the strength and

capacity of the local structures.

Ensuring continuity beyond the emergency — Responses must evolve from short-term relief to

long-term systems that support education, healing, and consistent developmental care.

Prioritizing mental health and psychosocial support — Healing must address the inner lives of
children and caregivers, not only their material conditions. Recognizing children as active

participants in their own recovery is essential for meaningful and effective support.

Learning from Practice: Local Adaptation and Professional Collaboration

Each case study in this issue affirms a simple truth: there is no universal solution. Effective

support must be both locally anchored and professionally guided. Yet, this integration is not

4



Svetlana Chachashvili-Bolotin et al. Editorial Introduction

without challenges. In some contexts, tensions may arise between local practices—which can
at times reflect harmful or overly traditional norms—and universal therapeutic standards.
Professionals may struggle to respect cultural specificity while adhering to ethical and evidence-
based approaches. From therapeutic interventions for internally displaced families in Israel, to
community-based strategies in New York, to educator recruitment and resilience training in
emergency shelters—these contributions demonstrate not only how global developmental
principles can be adapted into meaningful local practices, but also the importance of navigating

and mediating between differing perspectives on what constitutes appropriate and just care.

What's Inside: A Preview

“Reintegration into Life After Captivity” — Carmit Katz and Ma’ayan Jacobson. Outlines a hybrid
training model for professionals working with children released from captivity, blending trauma-

informed care with insights drawn from the field.

“Addressing the ‘Migrant Crisis’ in New York City” — Nathaniel Kratz, John Valencia, Tenesia
Richards, and Dodi Meyer. Presents a case study of NewYork-Presbyterian Hospital’s
community-based response to the influx of migrants, emphasizing healthcare, legal aid, and

safe spaces for children.

“In the Eye of the Storm: Human Resource Practices for Educators in Times of Crisis” — Maya
Wizel. Explores strategies for recruiting, training, and retaining educators in crisis contexts,
based on field research from Israeli evacuation shelters after October 7.

“"Will We Ever Return Home?: Women Fleeing with Their Children from War” — Alice Gaya.
Investigates the migration experiences of Israeli women who fled to Greece with their children,

introducing the notion of “privileged refugees” within the discourse of displacement.

“From War to War: New Immigrants (Olim) in the ‘Iron Swords’ War” — Ravit Talmi-Cohn and
Svetlana Chachashvili-Bolotin. Examines the situation of immigrants who escaped war in their
origin countries and encountered another war in Israel, drawing attention to challenges in

integration and policy response.

“Training Staff to Support Early Age Children During Crisis: Adapting Global Principles into Local
Realities” — Yan Serdtse and Yulie Khromchenco. Presents a scalable, trauma-informed training
model for early childhood professionals, rooted in Israeli expertise and adapted for diverse

international crisis settings.

“Leveraging Past Research and Experience for Internally Displaced Families in Israel Following

October 7” — Yan Serdtse and Miriam Shapira. Proposes therapeutic interventions for families



Hagira 15 2024

displaced by the October 2023 attacks, emphasizing psychosocial resilience and family-

centered care based on prior field experience.

Looking Ahead

At a moment when global displacement is only increasing, prioritizing early childhood is not
optional — it is essential. This special issue calls upon governments, humanitarian actors,
funders, and communities to:

Recognize early childhood as a critical axis of humanitarian response

Invest in family- and community-centered systems of care

Build sustainable frameworks that extend beyond the emergency phase

Cultivate collaboration between academic research and applied fieldwork

We hope this issue inspires new partnerships and a deeper commitment to protecting the
youngest among us. In doing so, we are not only responding to the crises of today—but helping
lay the foundations for tomorrow’s recovery, belonging, and hope.

Wishing peace for all of us,

The Editors
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Reintegration into life after captivity: Top-down and bottom-up training model for

professionals working with child hostages

Carmit Katz*

Ma’ayan Jacobson**

Abstract

Recent warfare and terrorism have resulted in significant violations of children's rights,
including the abduction of children. On October 7, 2023, over 250 individuals, including 40
children, were abductedby Hamas and its affiliates from Israel and taken into Gaza. By late
November 2023, most of these children were returned to Israel after nearly two months in
captivity, as part of an exchange agreement.In response, Israel’s Ministry of Welfare and Social
Affairs, in collaboration with the Haruv Institute, developed flexible and adaptable training
programs and guidelines for various stakeholders, including social workers, to support the
children's reintegration. The guidelines were based on a model that emphasizes both top-down
and bottom-up knowledge integration. Top-down knowledge incorporated established trauma
care principles and the professional expertise of the authors, while bottom-up knowledge
allowed for adapting and learning directly from the experiences of the children and social
workers post-return. Upon the children's return, critical bottom-up insights emerged, shaping
care practices. This model aligns with the Haruv Institute’s belief that knowledge is dynamic,
multifaceted, and never comes from one place. This practice brief will explore the model,
detailing how it essentiallyintegrated top-down principles with bottom-up insights. It will also
discuss the usefulness of combining both approaches in developing strategies for the

reintegration of child hostages.

Keywords: Child Abduction; War And Terrorism; Children’s Rights; Top-Down And Bottom-
Up Approaches; Trauma Care; Reintegration After Captivity.

* The Faculty of Social Work and Social Welfare at the Hebrew University of Jerusalem; Haruv
Institute.

** Haruv Institute in Jerusalem.
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Introduction

International humanitarian law, including the United Nations (UN) Convention on the Rights of
the Child(1989) and the Geneva Conventions, aims to protect children in situations of political
violence and armed conflict (Greenbaum et al., 2020; Plattner, 1984). Despite these legal
frameworks, incidents of grave violations against children in such contexts have been on the
rise (Save the Children, 2023b; UNGeneral Assembly Security Council, 2024). The UN has
identified and monitors six grave violations committed against children during armed conflict:
killing or maiming, recruitment and use of children (e.g., as soldiers), sexual violence, attacks
on schools or hospitals, denial of humanitarian access, andabduction (UN, 2013). Among these
violations, the abduction of children is one of the most persistentand alarming, often leading
to further severe abuses, such as recruitment into armed groups or sexualslavery (UN, 2013;
UN Children’s Fund, 2022). Child hostage-taking, which may follow abduction or occur
independently, has also emerged as a significant concern in recent conflicts and terrorist acts.
This practice, in violation of international humanitarian law, is also frequently linked to other war
crimes(Human Rights Watch, 2023). The motives behind child abduction and hostage-taking in
armed conflicts vary, including instilling fear, demanding ransoms, aiming to facilitate prisoner
exchanges, recruiting children into armed groups, or subjecting them to sexual abuse and
forced marriages (Lee, 2013; UN Children’s Fund, 2022).

In recent years child abduction has been documented across various regions worldwide, including
Burkina Faso, the Democratic Republic of Congo, Israel, the Lake Chad Basin, Mali,
Mozambique, Myanmar, Nigeria, Niger, and Somalia (UN General Assembly Security Council,
2024). For instance, in 2014, 276 students were abducted in Nigeria by Boko Haram (Amnesty
International, 2023), and morethan 1,680 schoolchildren have been abducted in Nigeria since
this event (Save the Children, 2023a). Survivors of Boko Haram captivity report experiencing
and witnessing severe abuses in captivity, including forced religious conversion, coerced
participation in military activities, and forced marriage, labor, and rape (Human Rights Watch,
2014). Similarly, in 2023, the UN confirmed over 700 cases of child abduction in Somalia,
primarily by the Al-Shabab militant group. These abductions were carried out for various
purposes such as recruitment into armed groups, punishment for alleged associations with
opposing forces, punishment for non-compliance with militant group rules, extortion, sexual
violence, and indoctrination (UN General Assembly Security Council, 2024). In addition, in Mali,
nearly100 cases of child abduction were verified in 2021, with motivations such as intelligence
gathering, forced marriage, and accusations of treason (UN General Assembly Security Council,
2022).

In one of the most recent and highly publicized cases of child abduction and hostage-taking

around the globe, on October 7, 2023, Hamas terrorists and others infiltrated Israel from Gaza,
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slaughtering over 1,000 individuals and perpetrating other acts of extreme violence, including
mutilation, burning people alive, and gang rape (Sky News, 2023; UN, 2024). During this attack,
Hamasand its affiliates abducted around 250 people, including approximately 40 children, taking
them hostage(Amnesty International, 2024; Times of Israel Staff, 2023). Some of these
hostages were released inan exchange deal after almost two months in captivity, including
most of the child hostages.Nevertheless, more than 100 hostages remain captive in Gaza today,

including two young boys (Amnesty International, 2024).

In preparation for the return of the child hostages, the Israeli government designated social
workers as these children’s carers. In collaboration with Israel’s Ministry of Welfare and Social
Affairs, the Haruv Institute! developed training programs and guidelines to assist professionals,
including socialworkers, in facilitating the children’s reintegration (e.g., Katz et al., 2023a; Katz
et al., 2023b). These guidelines were based on a model that would enable the integration of
both top-down and bottom-up knowledge to guide children’s care. Initially, a top-down
approach was employed, drawing onestablished principles of trauma-informed care and the
professional experience of the guidelines’ authors in dealing with trauma in children. As
opposed to having rigid protocols, the guidelines were structured to be flexible and adaptable,
allowing for the incorporation of bottom-up knowledge derivedfrom the experiences in the field
with the children and insights from their caregivers, including social workers, once the children
returned. This approach was essential, given the unfamiliar and complex nature of the
situation. While the top-down framework provided the necessary structure, its flexibility
enabled real-time adaptation to the children’s actual needs, which sometimes diverged from
standard trauma care practices. Weekly meetings among the social workers, headed by Prof.
Carmit Katz of the Haruv Institute and Rakefet Atzmon from the Ministry of Welfare and Social
Affairs, facilitated this ongoing learning process. This practice brief will outline the core top-
down principles informing these guidelines, which were founded on existing theory, evidence,
and experience. It will then discuss the bottom-up lessons that emerged in the field during the
implementation of the program as reported in the weekly meetings held with the social workers,
emphasizing the critical value of a flexible, dual approach to reintegrating returning child

hostages.

Guiding Principles: A Top-Down Approach to Care

At the time of the October 7t attack, there was limited research and evidence-based knowledge
available about caring for returning child abductees and hostages. However, the existing
research on child trauma and child hostages and the experiences of the guidelines’ authors in

working with traumain children helped establish key principles to inform the guidelines using a

1 https://haruv.org.il/en/
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top-down approach. These principles were important for maintaining consistent objectives. At
the same time, the flexibility and adaptability of the guidelines would allow for the integration
of bottom-up knowledge upon the children’s return. The three key principles underpinning the
established guidelines were: 1) Providing trauma-informed care; 2) Delivering developmental-
and context-informed care; and 3) Promoting the children’s autonomy, rights, and
empowerment. These principles were based on four prisms: trauma, development, context,
and children’s rights (see Katz et al., 2024). Their goal was to provide care thatwould foster

feelings of safety, security, validation, autonomy, and support in the children.

1) Providing trauma-informed care

A core principle that informed the creation of the reintegration guidelines (e.g., Katz et al.,
2023a; Katzet al., 2023b) for child hostages in Israel was the recognition that abduction and
captivity constitute asevere form of trauma, particularly for children. The sudden separation
from their families, friends, andfamiliar environments may leave deep psychological scars, often
manifesting as mental health issues, behavioral problems, and difficulties in forming or
maintaining relationships (Carlson & Dalenberg, 2000; Gossmann et al., 2024; Okello et al.,
2007; Winkler et al., 2015). Failing to account for trauma in interventions for survivors of
trauma can be detrimental to their well-being and hinder their recovery(e.g., Barnes & Andrews,
2019; Attrash-Najjar & Katz, 2023; Attrash-Najjar et al., 2024). Consequently,a guiding principle
for the children’s reintegration was to provide trauma-informed care that minimizedadditional

harm and fostered their healing.

The guidelines drew on trauma-informed care principles established by the Substance Abuse
andMental Health Services Administration? (SAMHSA, 2014). They recognized the far-reaching
effects of trauma, not only on the children but also on their families, communities, and the
professionals involvedin their care. Understanding trauma’s impact allowed interventions to be
tailored to promote recovery. Furthermore, the gquidelines stressed the importance of
embedding trauma awareness in all aspects ofpolicy, practices, and protocols to prevent re-

traumatization.

In practical terms, the guidelines advocated that caregivers, including family members,
community figures, and professionals, receive comprehensive training to address the children’s
traumawith sensitivity. This training would enable caregivers to recognize potentially harmful
actions, such asgestures of touch, which, while typically comforting, might be invasive or
triggering for children returning from captivity. Caregivers were encouraged to seek consent
before any physical contact, respecting the children’s personal boundaries and looking to
empower their autonomy. Additionally, theguidelines discouraged invasive interventions where

possible. For instance, while medical examinationswere recommended to ensure that no war

2 https://www.samhsa.gov
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crimes had occurred, the guidelines advised minimizing intrusive experiences, limiting the
presence of too many professionals, and ensuring continuous communication with the children,

allowing them to make decisions.

Beyond addressing the direct needs of the children, the guidelines also emphasized the
importance of supporting the wider network surrounding the child. Family members,
community members, and professionals might have also been impacted by political violence or
armed conflict (Katzet al., 2024). Acknowledging and addressing their trauma would ensure
that they were emotionally equipped to provide the necessary care, fostering a more resilient

environment that facilitated the child’s reintegration and healing.

Ultimately, the trauma-informed approach aimed to create a supportive, adaptable, and
respectful environment for children returning from captivity. Centering care around the child's
trauma hoped to prevent further distress and create a path toward healing. By ensuring that
families, communities, and professionals were well-informed and sensitive to trauma, the

guidelines sought to promote recovery while upholding the child’'s autonomy and dignity.

2) Delivering developmental- and context-informed care

The second key principle shaping the guidelines was the provision of developmentally and
contextuallyinformed care for the children. This principle underscored the importance of
considering each child’s age, developmental stage, and their familial and community
environments to facilitate effective reintegration. The abducted children varied in age,
developmental stages, and abilities, and their experiences of trauma may have significantly
disrupted their developmental progress. Trauma is especially detrimental when it exacerbates
age-specific developmental anxieties (Belsky, 2008; Lieberman & Van Horn, 2009).
Consequently, the guidelines stressed the need for interventions to be tailored to the
developmental needs of each child to ensure that they could resume working toward
appropriate developmental milestones. It was recognized that some children might have
regressed developmentally while in captivity. For instance, children previously toilet trained may
have reverted tobedwetting, or those with previously strong language skills might exhibit
declines. Guidelines highlighted that interventions must account for these setbacks and support
the children’s return to theirrespective developmental stages. However, it is crucial that these
interventions are neither forced norrushed, as the guidelines emphasized trauma-informed

approaches.

Furthermore, trauma can impact children’s attachment relationships, particularly with
caregivers,and must be carefully addressed. The guidelines highlighted that children may
struggle to re-establishtrust, even with previously secure attachment figures, making it vital to
identify and restore "attachmentanchors"—key individuals or relationships that offer stability

and security to the child. In cases where primary caregivers are absent due to injury, death, or
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captivity, creating new attachment anchors fromthe child’s social network, including siblings,
extended family, or trusted adults such as teachers and social workers, becomes essential for
their emotional recovery. Bronfenbrenner’s ecological model of human development (1977;
1979) provides a valuable framework for identifying these potential sourcesof support. The
model conceptualizes a child’s development as influenced by a succession ofinterconnected
systems, often in a bidirectional manner. These systems range from the microsystem—which
encompasses the immediate environment and relationships such as with family (e.g., parents,
siblings, extended family members), teachers, peers, and neighbors—to the broader
macrosystem, which includes societal and cultural influences. By examining how these systems
interact, Bronfenbrenner’s theory helps map out the key individuals and contexts that can
support the child’s attachment needs. A multi-layered support system, leveraging both formal
and informal networks, should be activated to facilitate the child’s reintegration (Katz et al.,
2024).

The trauma experienced by abducted children often reverberates throughout their families and
communities, affecting parents, siblings, and others who may also require support. The family
plays a central role in the child’s healing process, as it is frequently the primary source of
emotional and developmental support. The guidelines recommended preparatory meetings
with the families and communities prior to the children’s return to help them anticipate potential
responses to their trauma and make them aware of possible triggers. Similar preparations
should be made with peers and professionals to ensure a smoother reintegration process.

Triggers may vary widely, ranging from loud noises or alarms to hearing the Arabic language.

The guidelines also recommended conducting a thorough assessment during the preparatory
stage before the child’s return, which includes gathering information about the child, their
family, and community to better understand their context and potential needs. Such an
assessment might involve identifying any special needs the child has, medication they require,
losses they have experienced, and the impact of events like October 7th and the war on their

home and neighborhood.

Central to the principle of developmentally and contextually informed care is the focus on
ensuring that the children feel safe and secure by establishing a strong support system and
fostering familiarity. The guidelines offered specific recommendations for doing so. For
instance, upon the children’s return, familiar and significant individuals should be present to
welcome them within the first 24 hours. The children should also be received in a comforting,
shared space equipped with familiar, soothing items such as cozy blankets, weighted blankets,
pillows, beanbags, and stuffed animals. Additionally, soldiers responsible for escorting the
children home were instructed to introduce themselves by name, explain their role, and provide

reassurance that the children were now safe.
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3) Promoting the children’s autonomy, rights, and empowerment

The third key principle underpinning the reintegration guidelines emphasized the critical
importance ofpromoting the children's autonomy, rights, and empowerment. The abduction
and prolonged captivityof these children violated their fundamental rights and likely inflicted
what is termed “betrayal trauma.”As a result, restoring these rights through reintegration, as
well as ensuring that all interactions and interventions from formal and informal support
systems are guided by this principle, was paramount. This principle includes actively involving
the children in decisions regarding their care, consulting themon their preferences, and giving
them the opportunity to participate in choices that directly impact theirlives. By recognizing the
children as active agents in their recovery, this approach highlights their abilityto express
opinions and make informed decisions about their interventions and care. Given the absenceof
a comprehensive framework and the limited understanding of what returning Israeli children
wouldrequire, this focus on the children’s participation became especially crucial. The lack
of extensive research, policy guidance, and precedents in this area underscored the need to

engage the children inshaping their own care.

The guidelines operationalized this principle of promoting the children's autonomy, rights, and
empowerment in various ways. For instance, during the first week of reintegration, the hospital
staff were advised to undergo specialized training that emphasized the importance of obtaining
the child’s consent before performing any medical procedure. Similarly, within the first week
of reintegration, theguidelines said that efforts should be made to strengthen the children's
sense of self-efficacy. The children were to be given the freedom to choose how they wished
to spend their time, even if that meant engaging with their cell phones often or speaking with
others. While guidance and mediation could be offered, the final decision was to remain with
the children, allowing them to exercise their freedom of choice. Additionally, during the first
month, both the children and their families were to bepaired with a dedicated social worker who
would provide personalized support that respected the child’sautonomy and willingness to

participate.

The guidelines also emphasized the importance of creating an open space for the children to
discuss all aspects of their experiences and emotions, regardless of the complexity or
unpredictability of their responses. The training underscored that it was crucial to be prepared
for the range of emotionsthat the children might express, which might not always align with
expectations. For example, some children might express a longing for the captors who were
responsible for them during their abduction. Furthermore, the guidelines stressed the
importance of maintaining a dialogue with the children, eventhose at a pre-verbal stage. While
these children’s responses might manifest through play rather thanwords, they nonetheless
needed to hear their caregivers articulate what had happened and provide verbal recognition

of their experiences.
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To summarize, three key principles—providing trauma-informed care, delivering
developmentallyand context-informed care, and promoting the children's autonomy, rights, and
empowerment—servedas the foundation for the creation of the reintegration guidelines. These
principles were crucial in ensuring that the care provided to the children returning from captivity
was comprehensive, founded on evidence and knowledge, and responsive to their unique
needs. By adopting a top-down approach rooted in these principles, the caregivers and support
systems were able to offer consistent, reliable care anchored in best practices for trauma

recovery.

At the same time, it is important to highlight that the guidelines, while based on strong principles,
allowed for a flexible and practical approach to care. Rather than imposing rigid protocols, the
guidelines provided adaptable guidance that could incorporate bottom-up knowledge, as we
will describe in the next section. By focusing on overarching principles, care could be tailored to
each child’s unique needs,ensuring that it remained respectful of the children's rights and
responsive to the evolving understanding of effective reintegration. The balance between clear
principles and adaptable practicesensured that the care was both grounded in established
knowledge and flexible enough to accommodate the specific needs of each child, facilitating

growth, learning, and real-time adjustmentsin practice.

Learning from the Children: A Bottom-Up Approach to Care

Having established the importance of top-down knowledge in the creation of the reintegration
guidelines, it is equally crucial to emphasize the role of bottom-up knowledge in caring for
returning child hostages effectively. As mentioned, the model underpinning the guidelines was
designed to incorporate real-time insights gathered from the children’s experiences upon their
return, allowing for a responsive and adaptive approach to their care. As the children
reintegrated, several situations revealed discrepancies between the anticipated needs, based
on top-down principles, and the actual needs that emerged in practice. These instances
highlighted the value of bottom-up learning in refiningcare strategies. The following section will
discuss three key examples that unfolded in practice where bottom-up knowledge informed the
care process: the children’s interactions with the media, the role ofroutine in their reintegration,
and their engagement in activism. These examples provide insights into some of the
experiences of the social workers, as reported during their weekly meetings. They also present

novel practice-based findings regarding the process of reintegrating formerly abducted children.

Children’s interactions with the media

Top-down knowledge, founded on existing research on the impact of media exposure on
returning hostages, suggested and advised caution and restraint regarding media interactions.

The media plays a substantial role in shaping the post-release experiences of abductees, often

14



Carmit Katz and Ma’ayan Jacobson Reintegration into life after captivity

creating a complex dynamic between the abductee, their family, and the broader public.
Throughout the stages of abduction, captivity, and release, the survivors' personal lives may
be made public, leading to a significant loss of privacy and their transformation into “public
figures" (Aebischer Perone et al., 2018).While media attention often stems from genuine
sympathy, it can sometimes come close to voyeurismor exploitation. In certain cases,
commercial interests overshadow the media's ethical responsibility to provide accurate
information, further compounding the suffering of survivors in the pursuit ofsensational stories.
Research suggests that few survivors of hostage ordeals find media attention therapeutic
(Jessensky & Rupps, 2018). On the other hand, the sudden cessation of public interest canleave
survivors feeling abandoned or insignificant (Jessensky & Rupps, 2018). Simultaneously,
withholding too much information from the media can result in increased pressure from
journalists andheightened public speculation about the survivors' experiences (Jessensky &
Rupps, 2018). These complexities illustrate the delicate balance required in managing media

attention, a concern shared byprofessionals working with the returning children.

As such, professionals caring for the returned children were initially advised to restrict media
contact with the returning abducted children within the first 24 hours of their return. The
guidelines also recommended that any interviews or edited videos should be released only with
the explicit consent of the children, and for live interviews, an official representative should be
present. This caution was particularly important given that other captives remained in Gaza and
released information could impacttheir survival and well-being. The guidance emphasized that
survivors should be afforded theopportunity to share their experiences in their own words
(Aebischer Perone et al., 2018) while maintaining control over their and their families’ exposure

to the media.

However, as professionals continued to monitor and support the children, their practice-based
experiences revealed that, for some, media engagement could play a positive role. For certain
children,speaking with the media provided an avenue to voice their experiences and receive
validation, which led to a shift in how the social workers approached media involvement. These
practice-informed findingsindicated that media interactions could benefit some children,
prompting social workers to counsel families on the importance of supporting children who
wished to engage with the media, while ensuringthat the families were fully informed of the
potential risks and consequences. Nonetheless, not all children chose to engage with the media,
highlighting the need for a flexible, individualized approach to media engagement, tailored to

each child’s preferences and needs.

Studies on other trauma survivors further highlight the complex relationship between media
interactions and social responses, with both positive and negative outcomes reported. Research
on child sexual abuse survivors, for example, has shown that negative reactions from individuals,

systems,and the media can be especially damaging (Attrash-Najjar & Katz, 2023; Attrash-
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Najjar et al., 2024). Similarly, Cherry's (2021) research on trauma survivors—including those
who experienced attempted homicide, the murder of a loved one, or traffic fatalities—
demonstrated a range of responses to mediaexposure. Negative effects included the spread of
misinformation, violations of privacy, and perceivedharassment, with some survivors reporting
that recounting their stories in the media triggered re- traumatization. Conversely, positive
experiences included empathetic journalists, opportunities to honorloved ones, a sense of
seeking justice, community support, and the use of media as a platform for advocacy. Notably
and interestingly, many survivors reported experiencing both positive and negative effects
simultaneously (Cherry, 2021).

In Cherry's (2021) study, survivors offered useful advice to various stakeholders, including the
media, fellow survivors, investigators, and victim support organizations. They urged the media
to be more empathetic, respectful, and patient, to fact-check diligently, and to cover
underreported cases more thoroughly. To fellow survivors, they recommended waiting until
they felt ready to engage with the media, appointing a spokesperson, or choosing to avoid
media interaction altogether. Investigatorsand victim support organizations were advised to

provide empathetic and sensitive guidance regardingmedia engagement (Cherry, 2021).

The experiences of the returning Israeli children, coupled with the insights from trauma survivors
in other contexts, underscore the dual role that media can play in the recovery process. While
media engagement can be empowering and validating for some, it also has the potential to
cause harm if mishandled. Therefore, it is essential to offer survivors—particularly children—

informed choices, respect, and support as they navigate decisions regarding media interactions.

The role of routine in children’s reintegration and children’s involvement in activism

The guidelines initially emphasized the importance of establishing a routine for children
returning fromcaptivity, although they underscored the importance of providing children with
choices and being flexible. During the first week, they recommended creating an intermediate
routine with achievable, optional goals, while prioritizing the children's needs and avoiding
overwhelming them. The guidelinesalso suggested maintaining regular rest periods, balanced
meals, moderate outdoor physical activity, and limiting social gatherings. Additionally, they
advised that the children be allowed to engage in behaviors such as seclusion, prolonged sleep,
or age-regressive actions like using diapers, bottles, or co-sleeping with an adult. After this
initial period, the guidelines suggested that within the first six months, it would be important
to establish a stable and supportive routine, encouraging the children toreturn to their previous
routines or to develop new ones. These recommendations proved largely beneficial, with some

adjustments necessary based on individual circumstances.

For instance, professionals were initially uncertain whether returning to school would be

appropriate for the children. Some believed that resuming school might provide structure and
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routine,contributing to their recovery. However, listening to the children's feedback in practice
revealed that many did not feel safe returning to school, especially with the ongoing war in
Israel and the other disruptions and losses they had experienced. For these children, the school
environment triggered feelings of insecurity. Others expressed a desire to split their time
between schooling and engaging inactivities like advocating for the release of the remaining

hostages, indicating the need for flexibility inreintegration strategies.

Relatedly, activism also emerged as an area of uncertainty for both the guidelines and the
professionals supporting these children. There were concerns that involvement in activism
might re- traumatize the children, prolong their existing trauma, or hinder their recovery and
reintegration. Someprofessionals anticipated that the children might prefer to move forward
and refrain from discussing their abduction and captivity. However, for many, activism became
a liberating and empowering experience. It gave them a sense of agency, control, and the
opportunity to reclaim their voice. Furthermore, it was important to recognize that some children
still had loved ones held captive in Gaza.Activism allowed them to feel less helpless and more
actively engaged in efforts to assist their loved ones. For some, it also helped them cope with
survivor's guilt, as they grappled with returning home while others remained in captivity.
Engaging in activism allowed them to channel these emotions in a constructive manner, making

a positive contribution to their psychological well-being.

Overall, these examples of monitoring the children and adapting the approach to their care in
response to their needs and wants underscore the importance of a bottom-up approach to
trauma care,where the insights and experiences of the children themselves shape their
recovery. This bottom-up approach is vital alongside a top-down structure, as it ensures that
care remains updated, individualized, and responsive to each child’s unique needs. Given the
limited knowledge about how best to care for returning children, real-time learning from them
is crucial. By actively involving the children in shaping their care, their rights are realized, and
their well-being is prioritized, allowing for more effective and appropriate interventions that

truly support their recovery.

Personal and Professional Struggles in the Field: Social Workers on the Frontlines

Alongside the importance of bottom-up learning for understanding the children’s needs and
wants, thisstyle of knowledge acquisition was also important for improving the understanding
of how to support their social workers. As mentioned, weekly meetings were held with the
children’s social workers, headed by Prof. Carmit Katz and Rakefet Atzmon, throughout their
care to learn not only about the children but also about how the social workers were coping in
providing this care. Upon the children’s return, the social workers also had to overcome some
personal and professional challenges. One difficulty discussed was that the social workers had

to support children dealing with a level of violenceunprecedented in Israel's recent history.
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Although Israel has experienced abduction and hostage-takingbefore in the context of war and
terrorism, it usually involved the capture of soldiers as prisoners of war, not children. In
addition, although conflict and terrorism are unfortunately commonplace in Israel,rarely have
so many children experienced or witnessed such levels of brutality and violence, and seldomall
at once. Without prior experience in treating such cases, social workers relied on existing
knowledge about trauma care and the newly developed guidelines while adapting their

approaches to this uniquesituation.

A further challenge was that many social workers were also deeply affected by the events of
October 7th and the ongoing war. On a personal level, some had family members, friends, or
neighborswho were killed, injured, or abducted. Others had had their homes destroyed or were
displaced. Eventhose not directly impacted experienced the national collective trauma that took
a psychological toll on the community and extended beyond those directly affected
(Hirschberger, 2018). Many social workerswere working through their own trauma while
simultaneously helping the children cope with theirs, grappling with the ongoing violence, the

threat of rocket attacks, and the profound violation of feelingsafe in their own country.

This situation created a "shared traumatic reality" in many ways, a concept describing
circumstances in which professionals face the same trauma as their clients while working in
the same affected community. In such situations the professional faces dual exposure to
trauma, both as a member of the affected community and as a professional offering services to
individuals suffering fromthe disaster’s effects (Baum, 2011; Dekel & Baum, 2010). Shared
traumatic realities occur in varied contexts, including large-scale atrocities and catastrophes
such as natural disasters, terrorist attacks, and wars (Dekel & Baum, 2010). According to Dekel
and Baum's (2010) review, some studies (e.g., Baum, 2004; Cohen et al., 2006; Eidelson et al.,
2003; Nuttman-Shwartz & Dekel, 2007; Tosone et al., 2003) have shown that in such contexts,
professionals often experience personal and professional challenges, such as feelings of
helplessness, sorrow, grief, and uncertainty, as well as a diminished sense of competence in
doing their jobs. Similar dynamics have been documented in other traumatic events, such as
the aftermath of 9/11 (Saakvitne, 2002). Similarly, in the setting of the Russia-Ukrainewar,
Ilyukhina (2023) described being a therapist in Ukraine and having a shared traumatic reality
withclients: “The work of a Ukrainian psychologist during the war created new challenges that
we had neverencountered before. Each of us is a participant in these events... we all,
psychologists and patients, were immersed in similar processes... It is quite interesting and
very unusual to be in similar circumstances with your clients” (pp. 412-413). Israeli therapists
working with children after the SecondLebanon War also reported the dual burden of personal
and professional trauma, sometimes leading to vicarious traumatization (Cohen et al., 2015).
However, it is important to note that these shared realities also had positive effects. Many

professionals reported more job satisfaction, closer connectionswith their clients, increased
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empathy, and personal growth (Batten & Orsillo, 2002; Cohen et al., 2015;Dekel & Baum, 2010;
Soliman et al., 1998).

Finally, an additional challenge for social workers in their jobs was that the children were
returning to a country still at war, meaning they were exposed to conditions of continuous
traumatic stress. This concept, developed in response to apartheid-era South Africa, refers to
the unique difficulties faced by those who remain under the constant threat of further
victimization (Hulley et al.,2022; Straker, 2013; Straker & the Sanctuaries Counselling Team,
1987). The abducted Israeli childrenreturned to conditions of continuous traumatic stress—
rockets were still falling, their homes were destroyed, their loved ones were still held captive,
and many were internally displaced. As such, they could not fully enter a post-traumatic
recovery phase because the trauma was ongoing. Social workershad to work on helping the

children feel safe and secure in an environment still fraught with danger and instability.

Conclusion

In conclusion, this practice brief underscores the critical importance of integrating both top-
down and bottom-up approaches into the care of returning child hostages, as demonstrated
by the model used in the reintegration of the child abductees in Israel. It highlights the need
for guidelines that are grounded in key trauma-informed principles while remaining adaptable
and flexible enough toaccommodate individual needs, uphold the children's rights, and respond to
diverse real-time situations. Although rooted in the Israeli context, the insights presented here
have international relevance, offeringvaluable considerations for professionals globally caring
for returning child hostages. Central to this approach is the incorporation of core values—
empowering children, safeguarding their rights, promoting their well-being, and providing
validation and safety—into global guidelines. Ultimately, effective care for returning children is
not built on rigid protocols but on enduring principles that serve as anchors during times of
uncertainty. Future research and empirical studies are needed to test andrefine these ideas,

ensuring their applicability and effectiveness across different contexts and scenarios.
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Abstract

Global migration is increasing due to political, socio-economic, and environmental pressures.
In 2022, 108.4 million people were forcibly displaced, including 35.3 million refugees and 43.3
million children. In the U.S., particularly New York City, a surge in migrants has been termed a
"migrant crisis." The United Nations defines migration crisis as “complex and generally large-
scale migration flows, as well as the mobility patterns [...] that often lead to considerable
vulnerabilities for affected people and communities, and pose serious migration management
challenges” (International Organization for Migration, n.d.). Despite international human rights
frameworks, U.S. policies often fail to protect migrant rights, especially for vulnerable children.
Increasing migration driven by climate change and environmental, financial, and political crises
underscores the need for healthcare systems to innovate and integrate community-engaged
strategies. It also emphasizes the crucial role academic health centers can play in supporting
marginalized communities. In New York City, many migrants lack community connections,
requiring collaboration among grassroots groups, nonprofits, and municipal agencies to meet
urgent needs. This paper describes how NewYork-Presbyterian Hospital (NYP), in partnership
with community organizations, is addressing these needs through initiatives like needs
assessments, clinical services, legal assistance, safe spaces for children, job training, and

promoting self-sufficiency.

Keywords: Migrant Health; Global Migration; Displaced Children; Community Collaboration;

Asylum Seekers; Health Equity.
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Background

Migration is on the rise globally, because of intersecting political, socio-economic and
environmental pressures. An estimated 108.4 million people worldwide were forcibly displaced
due to conflict, persecution, violence, or natural disasters in 2022, of whom 35.3 million people
are considered refugees (UNHCR, 2022). Children are disproportionately represented among
these displaced people: 43.3 million children were displaced in 2022, including 17.5 million
refugees or asylum seekers (UNICEF, n.d.). These trends underscore the crucial need for
coordination between government and civil society in the United States (US), particularly as
the country has received four times as many asylum seekers as compared to the previous year,
making the US the largest recipient by a substantial margin (U.S. Customs and Border

Protection, n.d.).

An influx of new immigrants in New York City in the spring of 2022, including many children,
has posed unique humanitarian, logistical, and financial challenges. While not unprecedented
in a ‘city of immigrants’, this influx has been used as a means to weaponize migration as a
political issue. At the same time, due to the fact that many have been bused to the city by
border state governors, many of these newly arrived migrants lack the previously existing
community connections that have helped prior waves of immigrants to acclimatize and navigate
the city (Migration Policy Institute, 2023), highlighting the importance of collaboration in
addressing this issue through a broad coalition of grassroots groups, community-based

nonprofit organizations, municipal agencies and the healthcare sector.

Terminology

It is important to clarify the use of terminology when discussing the “migrant crisis” facing the
United States, particularly in New York City. The term is currently being used by local and
national politicians to describe the recent arrival of populations entering the country through
its southern border, yet the conversation usually fails to capture the complex political,
environmental, and economic factors that drive migration, while also neglecting the legal status
and rights of the migrants themselves. The International Organization of Migration describes a
crisis to include the impact on the migrants and the country receiving them, as it “often leads
to considerable vulnerabilities for affected people and communities and pose serious migration
management challenges in the longer term” (OIM Oficina Regional para Centroamérica, 2024).
To better understand the situation in New York City and other large urban centers in the United
States, it is essential to define the terms refugee, asylum seeker, and migrant. A refugee is
someone who has fled their own country due to the risk of human rights violations and
persecution and must seek safety elsewhere. Their government cannot or will not protect them.

Refugees have a right to protection under international law. An asylum seeker is a person who
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is seeking refugee status; this person has left their country and is seeking protection from
persecution and serious human rights violations in another country but has not yet been legally
recognized as a refugee and is waiting to receive a decision on their asylum claim (Amnesty
International, n.d.). Refugees and asylum seekers are protected legal classes, and their rights
must be upheld. In contrast, the term migrant does not reflect a formal legal status but can be
understood to refer to people staying outside their country of origin. Some may be transient,
and others may be permanent (immigrant). As there is no internationally accepted legal
definition of a migrant, the word, in most instances, is used to generate fear and avoid the

country’s legal obligation to those who are lawfully seeking asylum.

Human Rights Framework

Despite the existence of numerous international statutes that provide a human rights
framework for the treatment of asylum seekers (e.g. the 1948 United Nations [UN] Declaration
of Human Rights, the 1966 International Covenant on Civil and Political Rights, and the 1989
UN Convention on the Rights of the Child), the erosion of the asylum process in the United
States continues to be a pressing issue that directly threatens the human rights of migrants
(Meissner, Hipsman, & Aleinikoff, 2018).

After several failed attempts at universal protection of migrants in the US, former President
Jimmy Carter signed the Refugee Act of 1980 into law. This act formalized a process for those
seeking asylum in the United States as well as creating the Federal Refugee Resettlement
Program to provide for the effective resettlement of refugees and to assist them in achieving
economic self-sufficiency as quickly as possible after arrival to the US.

Specifically regarding children, the United States and Somalia are still the only two countries in
the world which have failed to ratify the UN Convention on the rights of the child, ignoring

among others, Article 9.1 that states that a country

“shall ensure that a child shall not be separated from his or her parents against their
will, except when competent authorities subject to judicial review determine that such

separation is necessary for the best interests of the child” (United Nations, 1989)

This lack of protection directly impacts the quality of the lives of migrant children, making them

vulnerable and in need of advocacy.

In 1997, the Flores agreement was signed, which established national minimum standards for
the treatment, placement, and release of detained immigrant children. However, this

agreement was not enough to prevent the ongoing crisis because
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“by late 2017, the government led by former president Trump, was separating
families along the length of the U.S.-Mexico border, including families arriving through

official ports of entry” (Southern Poverty Law Center, 2022).

On May 7%, 2018, the U.S. Department of Justice (DOJ) announced it had implemented a “zero
tolerance” policy, dictating that all migrants who cross the border without permission, including
those seeking asylum, be referred to the DOJ for prosecution. Undocumented asylum seekers
were imprisoned, and any accompanying children under the age of 18 were handed over to the
U.S. Department of Health and Human Services (HHS), which sent them miles away from their
parents and scattered them among 100 Office of Refugee Resettlement (ORR) shelters and
other care arrangements across the country. Hundreds of these children, including infants and
toddlers, were under the age of five. When Biden was inaugurated in January 2021, he pledged
to end family separations and his administration began to reunite some families. However, the
crisis is far from over, as families are still being separated through detention and deportation

under the current Biden administration (Lapidus, 2024).

An influx of migrants in New York City

In the spring of 2022, a large influx of migrants from Latin America, Africa and Asia— specifically
from countries including Venezuela, Ecuador, Guinea, Colombia, China and Haiti—arrived at the
US southern border lawfully seeking asylum (Rubinstein & Ngu, 2023). The Republican
governors of Texas and Arizona utilized this surge and initiated a practice known as ‘busing’
(Office of the Texas Governor, 2024). These newly-arrived migrants and their children—who
had been legally admitted to the country as asylum seekers—were put on buses without proper
consent and transported to urban centers controlled by Democrats such as New York City,
Chicago, and Washington. The border state governments instead of coordinating with receiving
cities, unloaded the migrants at bus terminals without any resources. The lack of coordination
and resources has left these individuals, many of whom lack necessary medications and even

basic essentials like shoes, in a dire situation.

By the beginning of summer 2022, an average of 200 migrants, along with many children, were
arriving each day at the Port Authority bus terminal in New York City, with no coordination with
the city to receive them. The power of community action was demonstrated as a grassroots
coalition quickly sprang up to attempt to meet the needs of this population: volunteer
navigators greeted new arrivals and helped them to find food, shelter, and to begin the legal
process for their asylum applications, a testament to the strength of community. Despite the
growth of this ad hoc response into consistent support and increasing efforts, along with the
municipal and state governments beginning to offer aid, there continues to be a tremendous

need that strains an already threadbare social safety net.
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As of June 2024, more than 200,000 individuals have arrived to New York City, with an average
of 300-500 new arrivals daily (New York City Mayor's Office, 2024). Social services remain
severely stretched, with an overloaded shelter system and many barriers to accessing
healthcare as well as other services. Meanwhile, new limits on shelter stays place increasing
pressure on these asylum seekers as they are removed from shelters. Although most, if not all,
recently arrived people want to work, under federal law they are not able to do so until they
have begun adjudication of their asylum cases, a process which can take over a year. This lack
of resources, coupled with an inability to work legally, places them in danger of food and
housing insecurities, as well as labor exploitation and sexual trafficking. The situation is
particularly dire for children. Despite being eligible for public health insurance, school
attendance, and supplemental nutrition, the lack of safe spaces for young children means that
many are forced to accompany their parents as they look for work, beg for money or sell cheap

goods in the streets and subways (Ashford, 2024).

Support for Asylum Seekers

NewYork-Presbyterian (NYP) is one of the nation’s most comprehensive integrated academic
healthcare systems. In collaboration with two world-class medical schools, Weill Cornell
Medicine and Columbia University Vagelos College of Physicians and Surgeons, NYP is
comprised of ten campuses with over 4,000 beds and more than 10,000 affiliated physicians
and nearly 40,000 employees. NewYork-Presbyterian sees more than 5.2 million visits annually,
including over 25,000 infant births and more than 608,000 emergency department visits. NYP's
Division of Community and Population Health has a 25-year history of collaborating with
community partners across New York City, through a community-academic partnership
framework, to improve the health and well-being of communities as it strives to achieve health
equity for all. Over the past two years, the division has crafted a strategic framework, to guide
NYP’s response to asylum seekers. This framework incorporates a needs assessment and

promotion of self-sufficiency as a guiding principle.

Convening across the hospital’'s campuses and community programs to coordinate care, the
division has fostered a culture of collaboration, a culture that is deeply informed by our
invaluable community partners. A large group of physicians, social workers, public health
practitioners, students and hospital administrators, collaborating with community organizers,
non-profits, and city agencies, have been able to create several initiatives to address pressing
needs. These initiatives are focused on providing direct clinical services and offering resources
to promote autonomy and self-sufficiency, which are a testament to the power of teamwork
and shared goals. Specifically, we will now describe our involvement in a needs assessment,

our model to provide direct clinical services, our efforts to promote self-sufficiency, and our
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collaboration with an organization, Early Starters International, that offers safe spaces for

children.

Identifying needs

In February 2024, NewYork-Presbyterian in partnership with Make the Road NY, a community-
based immigration advocacy and service organization, conducted a survey of migrants. The
findings revealed significant challenges, with nearly half (44%) not currently English-speaking,
and only 39% reported having family or loved ones in New York City. Nearly all (92%) were
looking for work, but only 3% reported having found steady work. Of those with steady work,
about a third reported not receiving minimum wage or timely pay or feeling threatened due to
their immigration status. While 32% reported having applied for a work authorization, only 7%
reported having received their permit. A lack of childcare options was identified by a significant
number (37%) as a major hurdle to finding work (Make the Road NY, 2024). These findings
underscore the urgent need for support and awareness in our community and highlights the

importance of community support in addressing these challenges.

At the same time, in March and April of 2024, a grassroots network of volunteers and social
workers conducted a survey of community needs among asylum seekers who were selling
candy in the subway (Algin Dia & New York Immigration Coalition, 2024). Their findings
indicated a significant issue: that despite the fact that the New York State department of labor
has identified over 40,000 positions open to migrants, a staggering 88% of migrant
respondents indicated that they began vending in the subway due to lack of other options. The
survey also revealed that 42% of the respondents identified a lack of childcare as a major
obstacle, a distressing situation that echoed the findings of the previous Make the Road NY and

NewYork-Presbyterian survey.

Provision of direct clinical services

In partnership with an immigration non-profit organization, the hospital performed a clinical
needs assessment of migrants to guide further initiatives and provision of care. Consistent
needs identified included resource navigation, dental care, treatment for mental health, acute
injuries, chronic conditions, provision of medications, and prenatal care for pregnant women.
Migrants were arriving at all hours with multiple needs, sometimes including urgent medical
care such as a diabetic child in crisis because their insulin and other medications were
confiscated at the border; a child requiring urgent knee surgery because of an untreated
infection acquired on their journey from South America; and children with asthma in acute
severe respiratory distress due to a lack of medication. In response, a group of volunteers
developed a city-wide resource map to assist in meeting basic needs that included accessing

medical care. In addition, volunteer doctors ‘staffed’ nascent migrant WhatsApp groups,
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providing guidance on who might need urgent medical care, and assisting in triage. To bring
care to where the people were congregated, the division began to organize a comprehensive
series of pop-up clinics in churches and community centers where asylum seekers could access
doctors, receive free medications, needed vaccines, resource navigation, along with basic
essentials like diapers, hygiene products, food and clothing. The division developed a system
of expedited referral pathways for free medical care to enable quick access to hospital
emergency rooms and primary care. Using the hospital’s school-based health center program,
the division has been able to address the significant ongoing need for childhood vaccinations.
Specific workflows, order sets and clinical note templates were created to better care for
children interfacing with the hospital system (Berlant, Brighton, Estrada Guzman, & Banker,
2023). Training of medical trainees has been integral to our work to ensure that doctors in the

future have the knowledge skills and attitude required to treat this patient population.

Promotion of self-sufficiency

People arriving in New York City (with or without their consent) want to work, provide for their
families and embark on the long journey of establishing a life in this country. The overall goal
is to help people attain self-sufficiency and give them the basic tools needed to achieve this.
This has included offering legal assistance, job training opportunities and provision of
cellphones to facilitate employment applications. Through our city-wide network of partnerships
with social service agencies, grass root and other community-based organizations, we have
been able to achieve this. For example, NYP partners with legal non-profits which have
sponsored clinics to assist with asylum applications. Community-based organizations provide
job training opportunities including the ability to obtain essential certifications such as with the
federal Occupational Safety and Health Administration (OSHA), which is required to find
construction work. Our collective efforts have made a significant impact, and we are proud of

the success stories that have emerged from our work.

Safe spaces for children

Our needs assessments have repeatedly underscored the urgent need for safe spaces for
children. To better address the pressing need, NYP has partnered with Early Starters
International, a nonprofit educational humanitarian organization. This partnership is dedicated
to providing safe early learning and play spaces for children from zero to three years of age
who are experiencing disasters and emergency situations worldwide.

The model for the safe space is designed to provide stability and community for children who
have been displaced and who are often traumatized by their journeys. It offers an opportunity
for children to connect with others and help them develop social and emotional skills crucial to
their wellbeing. The spaces are located in New York City shelters where migrants reside, serving

a dual purpose. It is run by mothers who are residing in the shelter, making them linguistically
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and culturally competent. These mothers, who not only receive financial stipends but also
undergo training in early childhood education and child development, are empowered to make
a significant difference in their children’s lives and are equipped with useful workforce skills,

fostering optimism about their future.

The partnership with Early Starters is not just about the present, but also about supporting
their success for the future. We've conducted doctor-led pediatric and maternal health
workshops for all caregivers at the shelter, delivered age-appropriate books to promote early
literacy, and provided healthy snacks to balance the families’ lack of cooking space in the
shelters. However, it's the community health workers who are currently helping caregivers
navigate the complex early childhood education system for children with developmental delays.
The division is also planning to offer their medical mobile unit to provide maternal health
services to those in need. Our long-term goal is to provide every child with the opportunity to
lead a healthy and well-balanced life, regardless of their mode of entry to the country or current
immigration status. This vision of a healthier future for all children is what drives our partnership
with Early Starters.

Conclusions: A path forward

The “migrant crisis” continues to present a series of complex challenges in New York City.
Regardless of the cause, its impacts on health and wellbeing, especially for children and
families, are unmistakable and must be addressed. The scale of the challenge has forced
grassroots groups, nonprofits, schools, and health systems to stretch in new ways to meet
overwhelming needs, often in ways that feel novel or unorthodox. For health systems, more
often accustomed to providing biomedical care within the walls of clinics and hospitals, it has
reinforced the interconnectedness of health with environment and circumstances, enlightening
us about the broader factors influencing health. This understanding has prompted to focus
efforts on addressing upstream factors of health. It is time to innovate to expand our outreach
efforts and to create new collaborations, workflows, and systems to respond to this growing
need.

The certainty of increased worldwide migration due to worsening climate change and other
environmental, financial, and political crises underlines the need for health care systems like
ours to be creative and continue to embed this work within community-engaged strategies. It
highlights the meaningful role that an academic health center can play in supporting the most

marginalized communities.
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In the Eye of the Storm:

Human Resource Practices for Educators in Times of Crisis
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Abstract

Unfortunately, children are displaced in numerous places globally, and others live in conflict zones. These
children deserve a good education, particularly because education is a key aspect of their social and emotional
rehabilitation. However, good educators are required for a reliable educational system in crises.This article
explores the qualities of these educators and the human resource (HR) aspects of recruiting, screening,
training, and retaining them in the challenging circumstances of crises. Although research existson refugee
education, less is known about the HR aspects of the educators involved in teaching these students. This
article provides practical recommendations based on the writer’s role in recruiting dozens ofeducators after
the October War broke out in Israel in 2023. It also includes insights from qualitative research interviewing
over 60 educators in evacuation centers across Israel. These insights can serve community leaders and
educators in times of crisis and routine. As the article’s title implies, emergencies are chaotic, and many
things happen simultaneously. A vital aspect of dealing with a metaphorical storm is determining the people

to help deal with it, and learning how to choose them, train them, and help themthrive.

Keywords: Refugee and IDP Education; Teacher Recruitment; Teacher Retention; Training, Wartime

Education.
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Background

On Saturday morning, October 7, 2023, Hamas terrorists invaded bases and civilian localities in the Gaza
perimeter region and fired thousands of missiles at Israel. The State of Israel declared the Swords of Iron
War against the Hamas terrorist organization in response to the surprise attack!. As a result, over 60,000
people from the south and north of Israel were displaced from their homes after facing horrific trauma and
loss. In American terms, that would be the equivalent of 2.2 million people. Most were evacuated to hotels
that had overnight become refugee centers. The term many people use to describe these first weeks is
“chaos”— chaos combined with uncertainty, fear, and grief. The hotels did everything they could to serveas
a home for those communities for the next few months. However, it quickly became apparent that an
educational system—a reliable setting offering children stability, a sense of belonging, and social and
emotional support—must be in place for those from the affected communities to start healing from the

trauma.

The first people who arrived at the hotels were nonformal educators who worked with or had belonged to
youth movements. They were not only the first to show up when other citizens stayed securelyhome; they also
created temporary educational settings. Some, aged 18 and members of gap-year? programs, transformed
their original missions and moved into the areas of the displaced communities. Others held leadership roles
as employees of youth movements or were retired educators seeking a way to help. All contributed their

educational expertise where it was most needed.

These educators improvised based on the needs of the communities in the hotels and gave any aidnecessary,
such as organizing donations or helping older adults. Later, they set up formal activities for thechildren to
distract them and give their parents time to understand their situation. Soon, these educators'temporary
efforts became formal, with scheduled times and locations, suitable equipment, and a solid teamof educators
serving hundreds of children and families. This paper discusses the educators who left their homes to lead
an educational system for traumatized communities in hotel spaces that were not meant toserve as
classrooms. It offers practical advice for finding and supporting these educators in their challengingand

essential work.

1 On that day, over 1,300 people were brutally killed, nearly 5,000 were injured, and more than 240
individuals—including infants, children, the elderly, women, and men—were kidnapped. In American terms,
that would be equivalent to killing nearly 40,000 people—13 times more than the number of Al Qaeda victims
on 9/11.

21In Israel, a gap year between high school and mandatory military service focuses on leadership training,
volunteer work, and preparatory programs.
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Literature Review

Research about educating refugees and internally displaced people in war zones and hosting communities
has recently grown (Billy & Hinz, 2023; Cerna, 2019; Cohan & Honigsfeld, 2017; Custodio & O’Loughlin,
2017; Kovinthan, 2016). Researching this topic is essential because “most countries [are] not sufficiently
prepared to accept and host such large humbers of asylum seekers and refugees who came within a short
time period” (Cerna, 2019, p. 7). The existing research deals with other topics, such as providing access to
quality education, educational policy, and practices to promote inclusion (Barber, 2021; Cerna, 2019);
refugee students’ experiences, such as post-traumatic stress, language barriers, cultural differences
(Hamilton & Moore, 2004), and emotional difficulties; and educators’ knowledge, skills, attitudes, and critical

perspectives (Fearnley, 2022; Kovinthan, 2016).

When classroom space, teaching materials, and furniture are in short supply in refugee and emergency
contexts, teachers are often the only resource available to students (Ring & West, 2015). Despite a growing
body of research devoted to students, less research has been conducted on educators in temporary refugee
or displaced persons settings. As Ring and West (2015) stated, “While teacher recruitment, selection, and
deployment have been studied rigorously in developed nations—and to a slightlylesser extent in developing
nations—there is a lack of literature on this subject in refugee or emergency contexts” (p. 109). A UN High
Commissioner for Refugees (UNHCR) report (2014) emphasized the importance of human resource (HR)
aspects: “Teachers with clear roles and responsibilities, training and supportive supervision can ensure that
schools are safe, protective spaces where children can regain a sense of normalcy following the trauma of
displacement” (p. 1). That document discusses four steps for finding teachers to help refugees: assess the
needs, recruit, train, and motivate. I found all four to be significant to the October War experience in Israel

and address them in the following sections.

Research Methods

During the first 10 weeks after the October War broke out in Israel, I volunteered in the Dead Sea area.
Using my educational experience and HR background, I helped recruit preschool educators for programs
established by an organization called Dror Education Systems. Soon after, I became part of a qualitative
research group that interviewed 60 educators in displacement centers all over Israel. We interviewed 22
young volunteers (18-24 years old), 24 supervisors (25-35 years old), and 14 senior managers (36—45 years
old), with an equal number of male and female participants in each group. Participants were asked a series
of questions to better understand their backgrounds and challenges, including: (a) Can you tell meabout your
educational background? (b) Where were you working when the conflict started? (c) How did you come to
work with displaced communities? (d) What is challenging about your work? (e) What helps you succeed in
these conditions? and (f) What recommmendations would you make for those creating educational systems
during crises? The primary objective of this research was to document the experiencesof educators during

periods of conflict and to acquire knowledge and insights that can inform and addressfuture needs. The
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interviews were transcribed and thematically analyzed. This paper integrates my experiences and insights
from that qualitative research.

Findings and Recommendations

What kinds of educators should those establishing educational systems in crisis situations seek to recruit?
How should they reach out to them and train them? Finally, what factors help these educators keep pace

with the demanding but meaningful task and prompt them to stay?

Profiles of Educators in Crises
"We are like a mosaic of humans.” (G, An early childhood educator)

Take a moment to think of what you would look for when seeking educators for a community traumatized
during the war and evacuated to a hotel. You may have an image in mind, an educator you had met and
who was the right person at the right time. First, even though educators could have qualities and
characteristics that can help them succeed in this challenging and complex role, there is no such thing as the
“perfect” or even “best” qualities. The reality in the hotels was chaotic. We needed educators who could
embrace uncertainty and cope well with constant changes, educators who were flexible and adaptive. In
addition, we were looking for self-efficacy—educators who felt up to the task. This feeling of competence
sometimes (but not necessarily) comes from years of experience, especially in diverse formal and informal

settings in Israel and abroad.

Given that the war in Israel was unique and affected everyone in the country directly or indirectly,we sought
out educators who were emotionally and physically available to work and were resilient enoughto cope with
and be exposed to communities in great distress. The recruited educators’ ages ranged from21 to 65; what
we expected from all of them—and what appeared essential—was their willingness to learn.Older educators
saw that this situation differed in many ways from any in their years of experience, and younger educators
felt competent and motivated enough to face the challenge. All realized that they wouldneed to learn a great
deal to address their students’ needs. The last requirement was being available for at least 5 weeks. At that
time, no one knew how long the situation would last, but we wanted stability andrequired a full-time

commitment to relocate to the Dead Sea.

Reaching Out

Screening

"Everything is very fast compared to the routine, where there is a long process” ( S, A team
leader)

In peacetime, educational systems typically recruit using a long and well-structured process with a clear
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definition of the needs and a written description of the role. The recruitment process is usually multistep; it
includes screening CVs, often a phone interview followed by a face-to-face interview with one or more people,
or a group screening process. It usually entails some observation at the school or a trial lesson and

recommendations. All of these steps are a luxury in times of crisis.

In our case, the primary screening tool was a phone call. Video calls using platforms such as Zoomare helpful
but often impossible to coordinate due to the urgency and lack of time. In addition, one can learn a great
deal through a phone interview. Interviews are a communication mode consisting of an exchange of data
through questions regarding three times: past, present, and future (Table 1). For that exchange, it is vital
that the interviewer be connected to the field, know what traits are needed from potential candidates, and

provide accurate information to the candidates.

Table 1
Suggested Interview Questions. Past, Present, and Future

Questions about the past Questions about the present Questions about the future

Can you describe your educational What will help you do this now?  Where do you see yourself
background and previous What do you need to succeed? next?

experiences?

Could you share a specific teaching What things will make it difficult Do you have any specific plans
experience or accomplishmentfrom to take on this role? for the upcoming months?
your past that you found particularly

meaningful?

Formal or informal?

Name a place you enjoyed working What other commitments In what areas do you want to
in, and what did you like there? (personal and professional) doyou improve?

currently have?

Start with the past; it is an excellent way to get to know someone. People are confident when discussing
things they have done, so this can be a warm-up and help create rapport. Sample questions regarding the
past include, “"What experience do you have in education? What roles and where?” Educatorswith 20 years of
experience might discuss their skills and competencies. At the same time, young educatorstalking about their
work in summer camps abroad could indicate their ability to face uncertainty and adjustquickly. The past can

be a strong indicator of potential performance in a crisis.

Next came one or two short questions about the future. They indicate the applicants’ commitment, motivation,
and future aspirations—especially in a crisis. In our recruiting process, checking future availability proved

critical. At the start of the war, everyone wanted to help, and everything was closed, sopeople were available.
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However, in the following weeks, when most areas in the country returned to morenormal operations,
employees and students could not commit as they had expected. In addition, it is perfectly acceptable for
people to see working with refugees or in temporary educational settings as a professional growth

opportunity.

Questions regarding the present were also critical because the war affected everyone throughout Israel. For
example, I interviewed someone who was experienced and might have been a good candidate.However, the
army reserve called up her son. She was apprehensive about him and wanted to help care for his children.

Therefore, she was physically and emotionally unavailable to work as an educator.

Sometimes, the interviewers still felt undecided about a possible candidate even after having spenttime with
them. To help them make their decisions, I suggested three techniques for obtaining more information, which
I call a “Deep Dive,” “Exploring Examples,” and “Reciprocal Queries.” A *Deep Dive"” involves asking questions
to dig deeper when needed. Like a spiral, it seeks more information on issues that worried the interviewer.
For instance, if I was concerned about the interviewee’s ability to regulate their emotions, I asked what
helped them in difficult emotional situations. Another excellent way to get more information is through
“Exploring Examples,” letting the interviewee tell a story about what happenedto them. Such anecdotes are
often easier for the interviewee to tell and help the interviewer better understand their abilities, values, and
perceptions. To learn about their resilience, we can ask about moments in their educational background

where they faced a challenge and succeeded in overcoming it.

Another opportunity to gain more information is through “Reciprocal Queries.” When the interviewers finish
asking their questions, they then allow the interviewees to ask questions. This phase helps engage the
candidates. It allows them to assess the role and creates a more balanced interview. Importantly, the
candidate’s questions can reveal a great deal about how they understand the role and about their hesitancies.
For instance, I interviewed a young educator who kept asking whether she could come with her friend, saying
she would cope better with a friend beside her. I could not offer her friend arole in the same hotel, and I
understood that the candidate needed more support than we could provide. In this final part of a brief 5-

to 10-minute interview, when the candidates are less preoccupied with

presenting themselves, interviewers can obtain quality information regarding the candidates’ motivations,
insecurities, or hesitancies to join. Similarly, a candidate with no questions can raise a new question for the

interviewer: Did they understand what the job entailed and had they thought about it seriously?

Given that interviews in emergency times are succinct, active listening becomes critical. Part of active listening
is listening to both whatis said and Aow it is said. Voice and tone can provide a great dealof information. I
highly recommend documenting all information and impressions from the conversations;write everything
down during and immediately after the interview. Having organized notes to refer to laterhelps when you

might make several calls in a row.

An interview is a subjective evaluation method. In urgent times, it is a quick, single-phase process.

Occasionally, I interviewed educators with little experience who sounded competent, available, and highly
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motivated—and it worked. Sometimes, I interviewed educators who seemed to be ideal, but something didnot

feel right. I encourage you to trust your instincts and gut feelings.

In sum, interviews can be well structured, even if conducted briefly over the phone. Be open to different
educator profiles but trust your experience and instincts. Factors such as confidence, the willingness to learn,

teamwork, love of children, and resilience are critical.

A critical piece of the human mosaic in our teams was educators we did not need to contact or convince to

relocate to the Dead Sea—because they were already part of the evacuated communities.

Educators among Community Members

"There is no distance; I am here full-time. I am having fun. I feel that I give of myself
above and beyond. It takes me away from the news” (N, experienced preschool educator
evacuated from her home due to the war)

In all of the displaced communities, among many other professionals, there were educators. Some used to
work in their own communities, and some had worked in other areas. We made an enormous effort to invite
educators from the evacuated community to join the staff. Sometimes, it was too much because theyhad to
care for themselves and for their families. In some cases, it was the right place for them: for feelinguseful, for
being busy, for taking back control, and for doing what they loved. We had local educators on all of the
teams, and their participation was vital. They knew the community well and understood firsthandthe
experience of being evacuated. The community trusted them, and they contributed those perspectivesto the

rest of the team. I salute them.

Training and Support

"When you help others, you must see how you are also helping yourself in the sense that youbring yourself
to others; you must remain complete, and it does not empty you. In this sense, the story is about
constantly caring for the teams. Make sure they are physically and mentallyokay and see that they have
everything they need. Not to abandon them, being very much withthem in this thing." (E, A team leader)

In peacetime, induction programs and access to professional development are essential to retain educators
(See et al., 2020). In wartime, there is a relationship between preparation and retention. Recruiting
unqualified teachers and those who lack proper training leads to higher teacher turnover (Ring& West, 2015).
Most educators had yet to gain experience working in crises, and, even if they had, the needs and
circumstances were different. In the following sections, I share insights regarding their initial and ongoing

training and support.
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Induction

Induction involves introducing a new hire to the organization, its culture, policies, and role. In crises, the
induction phase might be a day or a few hours. Although a great deal of training is needed, there can be too
much training in the first days—in this case, more is not necessarily better. As one of the psychologistson our
team advised me, “"We should be careful not to intimidate new team members by presenting too many
aspects of working with trauma. Avoid making them feel that they lack the proper knowledge or skillsto work

with kids in trauma.”

Like trees in a storm, to ensure that they do not break, they must be flexible to move with the winds, and
their roots must be grounded. Accordingly, the goal of the first training session was to give thenew educators
some confidence. We did so by helping them acknowledge their roots: what they had in their toolboxes, what
they knew, and what they knew how to do well. The induction phase also included asegment indicating how

vital the job they came to do was.

On-the-Job Training
"It’s been a month, and it feels like half a year” (R, A preschool educator)

In the beginning, team meetings and training occurred at the end of each school day. They included
processing, problem-solving, and communal support. There was no planned syllabus; instead, the team
leaders listened carefully and planned a day or two according to the emerging needs. Training was held using
outside resources, such as professionals specializing in trauma, and the internal resources of the team
members. For instance, one educator was also a certified parenting counselor. She quickly became aresource

for other team members to consult with when communicating with parents.

Being an educator in wartime and for refugees is challenging, and the working conditions are demanding. As
such, the teachers need a great deal of training and support. As one team leader said, “Thisis a marathon, not
a sprint.” Accordingly, as we moved from the emergency phase toward stability, the training sessions and

team meetings became more regular, allowing the educators and team leaders morecrucial free time.

In addition to reminding the educators of their roots and providing confidence when they felt uncertain, we
emphasized their sense of autonomy and flexibility. We wanted to allow the team membersto solve problems,
initiate, and expand what they were doing based on what would be needed (continuingthe metaphor, to bend
with the storm winds). For example, one educator had a background in agricultureas therapy, working with
plants and soil in nature to heal. We leveraged what she knew, arranging an areawith planters for her to

practice with the children.

Another form of flexibility was in roles. One educator, who was also an artist, used her skills to work one-on-
one with children outside the group activity to decorate the improvised classroom. For her, itwas a place to
thrive, and it benefited the children and the space. In general, the educational teams had arelatively flat

hierarchy that allowed flexible roles according to abilities and needs.
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Importance of a Team

"There is supposed to be a team night once a week, but we sit down every night, so every
night is a team night. We try to stick to it and not lose each other; it's very important. You
can't get through it, not alone. I wonder if I could have gone through it without my fellow
team members” (K, A preschool team leader)

Another emphasis was on forming a team. We devoted time for the team members to get to know each
other, learn each other’s strengths, and create trust. Team meetings were always conducted sitting in a
circle, encouraging the mutual sharing of stories and experiences from the day, sharing challenges, and
finding solutions together. Later, it included outdoor activities and workshops to foster personal connections and
create a group that could learn and develop together and serve as a support. The educators mentionedthe
sense of belonging to a team as a source of resilience in this complex role. If summed up in one principle, it

would be to treat the educators as though they were your class: Take care of them individuallyand as a group.

Well-Being
"We are all injured, even those who were not directly injured” (T, A preschool educator)

Working in education is always demanding; working with traumatized refugees in a community is even more
demanding. It can cause educators to quit (See et al., 2020). Here are a few recommendations to ensure
the educators’ well-being. First, when possible, have an administrative team that can handle logistics, such
as communicating with the hotel and community leaders or obtaining supplies. The educators should focus their

attention and energy on the children and family needs.

Work during emergencies, especially in refugee camps, is intense. It often leads to a feeling of never-ending
tasks and a lack of distinction between the personal and the professional. Encouraging educators to take
breaks and care for basic needs such as eating and sleeping is crucial. After stabilizing the educational
settings in the October War, we emphasized free time. We also created activities such as humor workshops,
nature hikes, and arts workshops to allow mental relaxation. A summary of the insightsand recommendations

related to training and support is presented in Figure 1.
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Figure 1
Training and support for educators in times of a storm

Dedicate substantial Su?porf educators in Be flexible with roles
time fo fraining utilizing strengths and training topics

® G B

Promote self-care Focus on teamwork Utilize internal and
and wellness and relationships external resources

Purpose: Having a Meaningful Experience

"We were treated here like oxygen for breathing. Really, I'm walking around here in the
lobby asif I don’t remember the last time I walked around, and I felt like it was so, so . . .

significant” (R,a young educator)

After we recruited and trained the educators and made the educational settings work, our main challenge
was to help these educators stay. In any setting, especially in communities that have gone through trauma,
stability is very important. Children and their parents must meet the same educators at the same time in the
same place every day. Most of the educators stayed for longer than they had committed to, due mainlyto their

sense of being involved in a meaningful task and having a purpose. One educator told me:

This is something I will be able to tell my children and grandchildren about in the future.
During this war, I helped in hotels with these children and was there for them. I helped
them and did activities for them, which was a meaningful experience. It'’s one of the most
significant things I have had the chance to do.

Satisfaction also came from the children and parents, who were thankful for this educational opportunity
during a time of crisis. Thus, in addition to the extensive training and support the teachers received, their
feelings of satisfaction and sense of being involved in a meaningful activity played a major role in their

decisions to stay.
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Summary

"We know very little about how to effectively [re]build a teaching corps in emergency
settings” (Ring & West, 2015, p. 109).

This paper aims to contribute to the growing HR knowledge and practices for those who choose, lead, and
train educators in emergency settings. The findings highlight that, even during crises, careful attention must
be given to all HR aspects, including outreach, screening, and training, with unique considerations required
for working with displaced communities at every stage. Educators are the heart of any educationalsetting,
especially in a storm. Seek educators who have worked in nonformal settings and are experiencedwith
uncertainty and changes who are resilient, competent, motivated, and feel this is the right place for them.
Seek educators who work well in a group and are willing to teach and support others. Pursue educators who
are eager to learn and develop skills for working with trauma. When forming a team, allowfor flexibility,
encourage autonomy, and provide as much administrative support as possible. Design induction training
at the beginning and create a culture of team meetings in a circle for learning, support,and wellness.
Choose the right people and persevere together until the storm passes.
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NNaNN ¥ "MIONN "NN2NN DPN2 0MT 1w 19910 2023 N210PINA NYAY WK
NNU2AN NINN NX MYV 09X DN YV DXAN 2 NNNYIN MUN N9pNNR .NORIN
N¥INM DX N2 DMIPYD N1 DNNANA 1NN D20 DX LOXIM D0 S MO, RN
M1 (2023) PUIPI-OMYKR'YX'S 11001 JND-"NDN NI INDD VITRN INKY D"WVIAKD .0D
7251 ."DY¥IND D'UDD" NNNYNRN NIAPYA DN'AN DMpY DNIX DX 12101 2/ 15N TRy
NNMN.OMNIXD-12 NN D2 DA NNNYNN MY ZNNNNnY 19NN DN TNR-0190 NYann o2
,INL INX 219N YIRNNA NMN2Y 107 D'OXINN PON Tva ;NaD-1T NMD1901X NYIIN 1T
YMDH 1IN DMANNYD Y12 HSXIH MO DD DNNAKN WY ,N9pNNN A Y"MNa g ,0MNX
,NQ1 NN S N2DTIN NRRTT NNY NDMD1 NS S/ 11 NN 12 NVIaN D NNNYnn yakna
Carling, 2024; King & ) 12N N NMOI%21IX MYI1IIN 2/ NMMMDAN MD'ONN NX NNANXAN
NN2 D21 : TN NIMIVA NYOIN N2ANN NN NVIIN S N wpin N2 .(Skeldon, 2010

AR 1NN 121 10 TV )T DY DX NIK 2TVH

DY¥X NIXNNY 101 P20 ;D DTV 120X NYARA 12D YR NN2% 19NN 0'wan
21209 NMI¥IAPA "NOIWY NPON .Y KON DX T2 DY 101 1po%M "N nNown "anp
NMANN TV NN CCTI9XRMO D095 D, Ta%0N% pva mo0 MNowny nby maw
DINX NMNIPNR Y1 NINK Sy VTN w9 Ny 0'w] S 0'21 D'RIDI9A 'NINAN 1990 Dann
NDWM NAMAPN YNNR T S MOAIXAN NQPN .MV NNND VY 10N DNy
WX NANK NN T NYOIN 9K D'1% ND'W/N PR N, NIN MIXD At D2 1D ,0'1nI0
MN'™NN X ,"NMaS1Mo Mo™o" N1oN IRY 1990 DI 0NN TN DiINN2 7172
DI19NY ¥pan "M% MuHo" NNNN 0NN IR 0NN ,0'0%9 S NMTMMoRN NMNTaNS
N2 21 107 58 m MmN DX MaNN NN 0 X0 TN :1a¥n Y Maoinn NX
DDI9'0 DX NN NIMIPOXN DAXENAN NN N XD TR NI0™WO S D'moxn
nmopnn NMIALVPN NX TNR IN2Y 119 WoOXN O "IN Q%N .0"N110N Moo 'axnd
NMIXT-X S 1Tya NMDIDDIX MYIIN N12NY DTN N'UTNIXT NN2DN V'8N NN 1pn2a

JH%2

NYIAY WX MIpYA 10T NrOXI, D' S 00N 1MIN NDX pRivo jma ar pnn
NTPIN NMX IXND XOX NYOINN 9PN DY DIN1 1AXN2 8N NIN™NA 'K .210pIXA
NOYN N21DN , MY MK NOIVE N'OAINK DT NTIAY NMYYNXA 0w JNIX S 0ann
SV MV Npan "X ,NMMIANN MNP NIYIAPR S 121N MDD pRiy NarxkY ,monnen
VI 10T DY DX DX QYD MRS D' 19200 D'NIAN DNNC:NIDIN MYKY
D TNN D™NN DY TN DN DTTINNN TYD 207009 Ty MK RN 01921, 71" NTN2Q)

m

NZTNN NMI0PN NAYN R .DTTANR-0Y XN NYMNN TN N5 0 pnn S nmnn
NMTANN DX NANXKA D1 NN 210 SV 1292 N12NN DX N2'NIN "Nra%amMo mooo” by
AN N NN S DPNNOANT DMTANN D'02NN NX 'K IpNnn My Drnlonn
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2V 0NN TRONN NXK TN XN, oY .0 19N D' S NvMn™n NMN2 MTpnnn N
JOXI0TM NP DY ANTND 17 VTN pnD 10 ,0MNTIN NN 222NN NMMNAN MNAN
NPEAR NN MOUYNN DY V'OowNn MIKD "0NIXI0 VIR 12 191X NIX N1 XN, O

JNNON

TNRND P WPAN IR O PNN,AMXD NMMOXIZA D'WIN NMIN Y pyn NNt NMySnya
DTN S MITTINNNN 91X 2V NN V'8N DA XOX ,N1NN 1PN DiINNA D'/ 1N 002N
MUOTIXT N12N5 P XD DINND NMYY 1201 MY1IVN NIQINN .0"IXD 12N a8 DY MNown
MXNND AN MNAXNIA NDAN N2V <MMNYTN MN'9Y D2 XOX 02011 AN '2Donn Yy
NOWNA NOAINKN NN S NNID NIX DTN N pnn .0Mawn M2apya nan Sy
1NNIX DT TN NIPRA MTPANN MYXAX DMPOY NN NMIN S D'0IRMN MM2ADINN
mMpPiny MAIN NN9Y DA XOX ,NTMAN D00 Y MUK 12N22N DX 2'NNNS P XD DO

.DNMN2 0"UNYT DM DY DTTINNA DX 212 191N DY N

Mo NN :MND0 NPO

D'WAX 121V TN XA TR MI00NN INPA NP NYOIN XN AMD1HIX NVIIN
19N N 12y N2 "ANN2A 17721 DAAN DIpR NX D'ASY Dy I8 Mop Myip 0T
NMLDNN TIXD MY NN MYV NMANN 0197 021X .12 N'NY N 210 DipA NX

(2013 Jxa) NRnIRN

N DWOPNN DOTINN TNXT,NY9INN NIANY MY DMK NN NANN DINN2 DMpIN
DX MYXYN Sy DDINNN ,N9'NT-ND'WN N2 DY 1¥In-"52%00 STinn Xin NNoy
MIApPYI NNIRNAN NN DX (N1 X NN DUYR 2Py 1D XY¥INN NN 9NT 0NN
DN 2ND 0N 2N DAXK DD DN 2,0 TN 9 Yy (Massey, 1993) D' nn
STV DTN NOMIN N DR S DNYP1 N2AN ,NTNN2N MoIn MIo9X 1o 01H25%0
,O"PNNY R DNy DPACPX DM 1Y DN AN DWAR D'YOMTY D'NMAN 219X
MMODN N"MANN NYOIN .(Massey, 1993) X¥INN NI TN NNYR NIV ND™T NHOX ,MnNon
MY1IIN NI2N2 D"VN1 DMONIX DMANK 28NN, MZOYN "NNANN 1PNN2A DN X1 XN
DN DX 12TV MR DWW pOwn Nt pnn .(Wallace, 2024) "10Tinn 7TV NDI1YDIN
JINT N2PYA N2NNK NNNYNRNT 1210PIXA NYAA NPpY DTINNAN NINYDORN WK Mapya

7NN DINN2 NN NNTPX MDD DY ANDONN

Mn 0%N1 XDX AN N2 X% DX DDA DMpnn 92 dNNn "NM9D NN awinn
1212 MoN™ NN ,NPIN X NP0 219 DMLY 190N 5ON N NN 10 .0UYPN NX 219N
DN .(Castles, 2003) "NX D1pN2 UYPN D'WONM N2 N'H2 DNNAN 10VYNIY DIXD
MO NN ¥ NMMMDNAN NNTANN N2ANTN2 I8N IR NIINNXND D2 DTN 0NN
MXND TY MPoDn 11X "ann™ "0%9" S mypin NrMiavpn .(Maidanik, 2024) MY
NMIN NN NN N2 NN ¥ DT NTINN D212 NRIAR MviaN S maonn
NN DY wpna MUSNN NP D'NN S M2D1NQ1 O™ AN NN ,NMANN
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NN 12 NY21PAN NIVIDYTN SV DMyvn 0Mpin 2% NmT2 . (Crawley & Skleparis, 2018)
Erdal ) YN NI 9D NMYNYN-TN N'R DMNN "2 NINANN > 02V101 NM9D nMaNo NN
.(& Oeppen, 2018

NN 1PN NPDIVN NINDDA NN N0 XN NNNYN12N R MUYNnn NYap M2d7Nn
NN ,NMOD NN NI¥IN NN 2 MTN2 N2'N2AAN ,NMNMDNRN NI0IDM TN NDONN .AM9D
M9 .(Carling, 2024) NMDOD MR D'NIAN D'WIAX D¢ NADINN MIX8NN DX NOpYn
722 NDNAN N NN NN NN2DA DY T TRI0IDTT SV NYIVN NMYOYN pnnn
Erdal & ) maiwn Mu%NN 00PN NYT 2P D'9Won D'wAX DMIX}Y 12N 'a¥nd DY
XOX ,07NIN NN TV 1K D'UH9 NN S 1NN Moxnn ,nvnS (Oeppen, 2018
D'NN N2IN2 NIN1V NN NNX 92,091 NITRIVN MY'NAN S 20NN Npn "O1XN
D'>0pn D'0O NN NIDD DY O'WINA D2 T8O '8 DMpnn W(Fussell, 2012) o112

.(FitzGerald & Arar, 2018) DN NANN 191X TV NV Y112 Nadn Moonn

NN MADINN NX 22T NRIPIXA DMANN Y NMVSNNN NY2» D'%0N Yy pmyvn1pnn
S MiNN Dy D'20yNN WX 1IN0 Yy D' IwXD AV nu%Nnn S ntniannm
Tarkhanova & Pyrogova, ) NID™1 M 7T2IX 1910 WM NN9NY NaRT NN mannn
D'VH9% DNNNY NN NX DTN XN DY NN 1T MADIN 2 npnaynn Naann (2023
N ,M201 Y D™D MM PXD X91 N0 MUYNN 0'22pnn DM'UPX DD HXD

.DN"MOSNN Sy DWowNN D'YNYM D*1P'wn Man2 N1oN

19X MIQIN PrAn NIPXRIPIRA D'21W-0'0"9 Sy (2023) MK ¥ NpNn 25X wpna
NX 2MYS MIXIN NOSNNNY 'O DY Ox ,I¥D DXIN IpNnN TN 2T 109 9o
D220 N2 NN TYD SR NN ,NNN%NN YA D'0ON DY NN9I1 NIRIPIX
mnTTpn MIdN DY D'0DONN 00 D DRI NREAN DY NN 110N Y 007N
N21Y NMpNNA .0DN0N NOXI MXOT NP TA 9910 ,NNNYNN Y119 1199 Ty NMPOX NaNY
NIMIALPR DYD X218 HYUD "PI¥IN NMAN™M "NMOD NN DARINN DY NZTINN N2WN2 N8N

N2 MT92

AINN MO0 XN DMANN S N'NNANNT N'1212°090 AMNN N1aNY 9011 NN9N AN
,J2YNn OpL 12NN DTXN NN 12 DN A5 MIXNYD wnwn ,(2004) 110 T Yy Nmoy
DTRN 2NN 2A¥N .N12NINNNT N2AKNNN ,NINM Y2 %1229 va1a MmN YoIn OWped
NNN DINN2 N DMNIXA DMpNn "D X291 N9 X" XN ,NN2aNY YINn DR X¥N)
NN NTIVN 2NN 010D 28N DX NN NMNN DY DM AN ZIn'in DX 12NN
NN NI S MDD N2YN QN1 TN NN2aM N9 ,MI2NN DY ANNRN DX NRMon

.(Graham & Khosravi, 1997; Menjivar, 2006 ) M2™ 101N MANINN N1NTIY yanna

P NYOIN NI Q1YY NOYNNN D IX¥N DMpNn ,NNN%N N2pya NN S Minmn wpna
D1 DMO29D D'AXYN " TNYN 120N NDON 11D D'NMAN DA XOX NN MNYOXN NNIN
OO0 Hwn ,anyo NLSNNa 2N TRPON MTANN TNNY D2 .(Adhikari, 2013) D"N12N
navy Sy NoMN NN NP DY DTTINNN 60-18 12 0MAA D/ ,NIXIPIXA MDOyn
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Mickelsson, ) 70T DY 21y NLSNNN Y N N2 NRA0WADY MO D' 191 ,N1 TN
NI NN MU%NN S "NI2NN "NN2NN PN NIANY NNy Nawn nnvp (2023
MMU ND1NX NAVIVDN DA XOX TN OPXY NN P NPX 1T AM9D NN 1D 091

.(Lindley, 2010) mxT-"X DY MTTNANN5

muoNn NHap DNN 2% VNN TRON NXDNn N'Mann AvTnn Yo TN 1TYA
SV (Dekker et al., 2018 ) TNV IPT S NN YD DIpNN MIXTI-X 28N DY MTTINANNA
MODN NYMANN NMIN NX NIZA N0 NMA1212000N 12 191N DX KN 010 '0'H9
MNP VTN MNR21 IORY MNndMNn N'M0NVDK S JNINNSNN Sy D'WIasn DMpinn
NnUZ1IA TINM . NPAN VTN MK N2IYN2 0122010 D'NN9NA 0M20N D DV101 NMMN2nn
NMOXI0TM M2 S INNIKTN T8 ,AX VTN Mpnd Mn™p NMNan MNgN Sy mawn
QPN NN M%2apn 198 N2 .(Dekker et al., 2018) NaNN 2NN MONINN METN
D2 XX VTN MpPN2D P X2 NMNAN NN IWNNPN NNOXIYN D] 12 191XN N'N2a
TYD NN T NYOIN AN N9IPNA NMTO1I01 NDMN MNP DYDY NnouY91D
TN ,01N 28N DY MTTINNN NIRNN D2 NN NNIE NNoXn M0 TN 'an11000

NN NMIN2 OXI0MD PON 2NTNN "2 DMNNDAN MY12AN K100

NN SV 1292 N1ANN DX 2'NINY TN MINTIN V'8N MR DRI DN DY NFpnn
NMOIP21IX 2P NN MUYNN S MADINN NX 'R XN 1IN0 DR UPY9P Napya
mu™o" NIDN MAXY NN S ONT NPTYN D120 I8N DX RN Nmyn mann
DX DR NN N21D' DY NM9D NN S D'0INOSX N2ASwNN nyoIin — "Ma%anmo

.O"NMDN NIV a¥NH D019V

MM mMnn

D8N PN NAXMAN ,(Rapid Ethnography) N'Nnn NMOIA1INKN N DY DDINN NFpNn
NPOON NN ONINK L(Tate, 2023) NN 1pNA NTIAY DM2ANNN DIN'N 2% X 0DMnr
.(Tate, 2023) M"NN2 NN NMMT IPNA M0 1PN 1Y 021N NPOXD NMALIVOX
DN NN 12V NMOXIRN D' DY NIMIN2 TpRNAN N 3pnno TN NN'RNN I nea

21N MIXND 12N VIR N1Iapya

N'NN2NN NINAN 1PV AN NI .MZTNN 81y NNnT AN 12101 YAy 1p1ina
NALN NX NNX AR IRINY D010 DMYNA NV D'Wpann D'WAX DY NMM2ANDNNA
NXT NN NINNANN MNZN2 NN NP MNXY D71 N P12 .01 quiva nnny
XN ND'VY YA VTN MYONN D'WIY MR DY VTN 9N D1y95 M21D NOYTY nt
,TI210 )1 10D NO1NRA NIANP NITAY P2, MNNN Ay Ty 0%pn Mmpn? Sxwmnm
MY¥I2pP21 7120MO] D'UDIO S MR NN DX NN MPINT 02 X 22091 1'0M9p
NN NI¥IAPAY DN NV NN I NNMN LD JNIK NI2pya Inh D102 "MuYNn OXOKRN
09N NY2p YV MO0 ,NON NP1 NODW 0¥/ 'Y MO0 NI 0w .Y yvaia yTna NN
NN N1NADNY D12 DN NNOXRN YY1 D'O1N DY NNN DY ) 0D 1D i
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Yan Serdtse and Yulie Khromchenco Training Staff to Support

Training Staff to Support Early Age Children During Crisis:Adapting

Global Principles Into Local Realities

Yan Serdtse* and Yulie Khromchenco**
Abstract

This guide-field note presents an innovative framework for training and supervising early
childhood professionals in crisis settings. Our framework integrates global developmental
concepts with local culturaland situational factors to ensure comprehensive and adaptable
training, responding to the urgent need forrapid, contextually informed interventions that can
be deployed in diverse and unpredictable environments.The study examines context-informed
interventions for addressing the distinct challenges that displaced and refugee children face.
It highlights the crucial role of child-friendly spaces in offering psychosocial support. This
approach bolsters trauma-informed education, fosters family collaboration, and enhances
community resilience, while ensuring both swift and thorough professional development. By
adapting proven Israeli best practices to the Eastern European context, we present scalable,
culturally responsive training models that provide valuable insights for practitioners and

policymakers supporting vulnerable children in emergency contexts worldwide.

Keywords: Trauma-Informed Education; Child-Friendly Spaces; Context-Informed
Interventions; Early Childhood Development in Crisis; Psychosocial Support For Displaced
Children.

* Dr. Yan Serdtse is a psychologist with a master's degree in clinical child psychology, specializing in
educational psychology, and is based at Sha'ar Hanegev on the border of the Gaza Strip in Israel. Dr.
Serdtse is also a Fellow Researcher and Lecturer at the Hebrew University and Sapir Academic College,
and a Founding Director of the Early Starters International Innovation, Research and Development
department. He was born and raised in the Crimean Peninsula, where he lived until the age of 7. Since
2022, he has participated in over 10 training missions for professionals on child and adult trauma in
Ukraine and Eastern Europe.

**Yulie Khromchenco, Vice President for Emergency Response, Development, and Operations in
Eastern Europe at Early Starters International. She isan educator, facilitator, and change process leader
with extensive experience implementing systemic changes in Israel’s educational system and developing
leadership skills. She has led teacher leadership programs in underserved communities, trained
numerous educators, supervisors, and early childhood professionals, and used her background as a
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A Personal Insight On A Global Issue

As professionals deeply committed to trauma-informed education and early childhood
development, ourjourney has been shaped by both personal experiences and professional
encounters in various regions.From the Gaza border in Israel to war-affected communities
in Ukraine and Eastern Europe, we have witnessed firsthand the profound impact of crisis
on young children, families, and educators. These experiences have reinforced our
conviction that education encompasses not only knowledge but also resilience, connection,
and healing. Each training session, each child’s story, and each educator’s challenge remind
us of the urgent need for culturally responsive, context-informed interventions that balance

global principles with local realities.

Through our work, we have had the privilege of learning from the communities we serve.
The adaptability, strength, and dedication of educators and caregivers in crisis zones inspire
us to refine andexpand our training frameworks continually. We recognize that there is no

one-size-fits-all approach.

Having a real impact comes from listening, co-creating solutions, and ensuring that
interventions empower individuals rather than imposing upon them. We hope the insights
shared in this paper willserve as a valuable resource for those working on the front lines,
helping to shape safer and more supportive environments for the most vulnerable children

worldwide.

Training Trauma-Informed Responders to Address Children's Needs: A Local and

GlobalPerspective

Effective psychosocial and educational interventions in early childhood are especially critical
for displaced and refugee children, who face unique challenges and vulnerabilities.
Professionals working in child-friendly spaces—including psychologists, social workers, and
educators—must navigate these complexities to provide safe and nurturing environments that
support the well-being and development of these children. However, acquiring the expertise
to do so effectively demands a nuanced understanding of universal developmental principles

and the specific local contexts in which these children live.

This guide-field note presents an innovative framework designed to address this challenge. It
providesa structured approach to training and supervising early childhood professionals in
crisis settings. Our contribution is particularly relevant given the urgent need for rapid,
contextually informed interventions that can be deployed in diverse and often unpredictable
environments. By integrating global developmentalconcepts with local cultural and situational

factors, this framework ensures that training is comprehensiveand adaptable.
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The significance of this paper lies in its potential to transform how organizations approach the
trainingof professionals and early-age educators who work in child-friendly spaces. In the
context of acomprehensive emergency, every kindergarten or daycare center can operate as
a safe space. Our framework enables local professionals to respond swiftly and thoroughly
when time is often scarce and thestakes are high. This approach enhances the immediate
quality of care provided to vulnerable children andcontributes to the long-term capacity
building of local communities. By outlining the key conceptual components of our training
methodology, we aim to provide a valuable resource for other organizations and practitioners
engaged in similar work, ultimately contributing to more effective and sustainable supportfor

displaced and refugee children worldwide.

Background: The Role of Child-Friendly Spaces

Child-friendly spaces are crucial in providing psychosocial support and educational
opportunities to displaced and refugee children (Ager et al.,, 2013). These spaces offer a
structured, safe environment where children can engage in play, receive education, and process
their experiences in a supportive setting (Capoet al., 2019). The role of child-friendly spaces
is to provide immediate relief and foster resilience, as well as long-term developmental
benefits (Alan & Sezikeye, 2016).

In child-friendly spaces, professionals should be equipped with the knowledge and skills to
address the complex needs of displaced children. Doing so involves understanding the impact
of displacement on development, recognizing signs of trauma, and implementing strategies
that promote healing and growth(Blrgin et al., 2022). The effectiveness of child-friendly
spaces relies heavily on professionals' ability to integrate a context-informed perspective into

their practice.

Core Perspectives Of Training Professionals In Crisis Times

1. Context-Informed Perspective

A context-informed perspective emphasizes the importance of understanding the specific
situational, cultural, historical, and environmental contexts in which behaviors, interactions, and
decisions occur. Peoplecreate social contexts, and in turn, they are shaped by these contexts.
A person never exists in a void butalways in a context. Contexts are complex because they
change constantly over time, just as human beingsdo. This perspective is critical in ensuring
that interpretations and actions are relevant and appropriate to the particular circumstances
being considered (Roer-Strier & Nadan, 2020).

A context-informed perspective in early childhood intervention recognizes that universal and
local factors influence children's development (Roer-Strier & Nadan, 2020). All children share

universal aspectsof development, such as social skills, play, and cognitive growth. However,
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the local context, including cultural norms, societal values, and specific experiences of
displacement and trauma, plays a crucial role in shaping how these universal aspects manifest
(Antweiler, 2016; Ellis et al., 2019; Ungar, 2013).

It is recommended that professionals working with displaced and refugee children navigate
these contextual nuances with care. They should understand that while developmental stages
may be consistent,the expression of developmental milestones can vary significantly based on
the child's environment and experiences. This dual awareness allows professionals to tailor

their interventions to meet the unique needsof each child and family.

2. Emphasis On Acquiring Expertise: Knowledge And Skills

This section presents a multifaceted approach for training professionals who support displaced
and refugeechildren in child-friendly spaces. The framework is divided into four interconnected

sections, each addressing a critical component of the necessary expertise. These sections are:

Development— Focusing on universal developmental principles and understanding local

contextualinfluences.

7ime — Examining the phased responses required during various stages of a crisis.

Asking the Right Questions — Highlighting effective communication strategies tailored to the
uniqueneeds of children and their families.

Collaborative Approach with Families and Family Agency — Emphasizing the importance of

familyengagement and partnership in both assessment and intervention.

2.1. Development

This subsection underscores the importance of establishing a dual foundation for professional
practice by integrating universal developmental principles with an understanding of local
contextual influences. Such aframework equips professionals with a balanced perspective that
combines global developmental norms with insights into the unique challenges encountered in
various local settings. It thereby enables the designof interventions and educational programs

that are both effective and contextually appropriate.
e Universal Developmental Principles

In the humanitarian field (Davis & Iltus, 2008), several universal principles of practice with
children in stressful and traumatic situations are based on developmental theories and an

understanding of the dynamics between adults and children in stressful situations.
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These principles are:
e A safe environment
e An environment that is stimulating, supportive, and appropriate for the children's
age
e An environment that is community-related
e a participatory environment

e an inclusive environment

As Appendix 1 indicates, these principles are stable and universal for all child-friendly spaces,
regardless ofthe culture, the timeline of the crisis, or other changing factors. Implementing
them in work with children

can be taught relatively quickly to potential teams working with the children. Professionals
working for a longer time with children in child-friendly spaces should acquire a solid
grounding in developmental theories, including typical developmental milestones, attachment
theory, cognitive development, and the role of play in early childhood (Berk, 2015). This
foundational knowledge is critical for accurately assessingand supporting the children's
developmental progress.

e [ocal Contextual Influences

In parallel, professionals need to develop expertise in the cultural, social, and economic factors
that shapechild development in specific contexts. For displaced and refugee children, this
process entails understanding the effects of displacement, exposure to violence, the disruption
of community and family structures, and the challenges of adapting to new environments
(Fazel & Betancourt, 2018; Reed, 2012).

2.2. Time

This subsection organizes crisis responses into three chronological phases—emergency,
routine, and recovery—reflecting the evolving nature of crises. Each phase is characterized
by distinct priorities and strategies, and professional training must incorporate adaptive
responses to all of the stages. The following subsections provide guidance for professionals
in child-friendly spaces on addressing immediatesafety needs, maintaining stability, and

facilitating long-term recovery and growth.

e Emergency Phase: Establishing Physical and Emotional Security

Ensuring physical and emotional security is paramount in the acute phase of a crisis.
Professionals mustcreate safe, structured environments that meet immediate needs and
foster a sense of stability (Hobfollet al., 2007). In child-friendly spaces, the primary objective

is to protect children from harm and initiate the process of emotional recovery by
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establishing secure physical spaces, predictable routines, and supportive interactions that

enable children to express their emotions safely.

e Maintaining Routine During Emergencies: Regulating Emotions and Fostering

Resilience

Maintaining a routine is crucial during emergencies, as it fosters emotional regulation and
resilience. Regularschedules for meals, play, and educational activities help restore a sense
of normalcy and predictability, which is essential for reducing anxiety and stress (Restubog
et al., 2020). Consistent routines act as anchors, providing both children and their caregivers

with a framework to navigate uncertainty and build adaptive coping mechanisms.

e Recovery, Adaptation, and Post-Crisis Growth: Facilitating Adjustment and

Renewal

Following the acute crisis, the phases of recovery and adaptation support children and families
in adjustingto significant life changes and discovering new meaning (McCubbin & Patterson,
2014). Recovery involves comprehensive support, fostering resilience, and encouraging
growth through therapeutic interventions such as counseling and support groups, as well as

facilitating emotional expression and social connection

(Walsh, 2003). Adaptation is achieved by integrating changes into a new reality and
developing new routines. Ultimately, post-crisis growth emerges from overcoming adversity
and harnessing new strengths,transforming crisis experiences into opportunities for profound

personal and collective development (Walsh,2007).

2.3. Asking the Right Questions: Effective Communication in Child and Family Engagement

Effective communication is critical when working with children and their families, particularly
in contexts involving displaced and refugee populations. This subsection provides guidance
on asking targeted questions that build trust, facilitate gathering essential information, and
ultimately support effective intervention. By tailoring questioning techniques to specific
professional roles, such as those of the educational and therapeutic staff, practitioners can

better address the diverse needs of children and their families.

Research has demonstrated that asking the right questions is fundamental for understanding
the unique influences of local contexts on a child’s development and well-being (Morrow & Malin,
2004; Santanaet al., 2016; Ulvik, 2015). Through effective inquiry, professionals can gain
valuable insights into children’sexperiences, perceptions, and needs. While it is impossible to
identify every specific need due to the uniquecontexts of each child and family, approaching

interactions with genuine curiosity, empathy, and respect can significantly enhance the
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accuracy of assessments and the effectiveness of subsequent interventions.

e Informational Questions for Educational Staff

When integrating children into new environments, it is essential for the educational staff to
use targeted informational questions to gather critical details and foster a sense of comfort.
For example, asking a child,"What is your name?" or "How old are you?" helps establish
rapport quickly. In parallel, inquiries directedat parents—such as "Does your child have any
health problems or allergies?"—are vital for ensuring the child’s safety and well-being.
Furthermore, questions regarding a child’s interests, such as "What do you enjoy doing?" or
"Do you have a special item you are attached to?" can facilitate a personalized and engaging
intervention strategy. Finally, asking parents, "Is there anything important we should know
aboutyour child?" ensures that all relevant factors are considered, creating a supportive

environment for both the child and the family.

2.4. Collaborative Approach with Families and Family Agency

This subsection emphasizes the importance of collaboration with and respect for the family’s
expertise in achieving culturally responsive and effective interventions. It advocates for a
partnership model that treats families as co-experts, ensuring that interventions are

professionally robust and personally meaningful.

Professionals must acknowledge that families and children possess unique insights into their
contexts andapproach their work with humility and openness (Fisher-Borne et al., 2015;
Ortega & Faller, 2011). Recognizing and valuing this expertise fosters a collaborative

environment, enhancing the relevance and practicality of the interventions (Olin et al., 2010).

It is crucial to include families in the assessment and intervention processes (Bjorck-Akesson
& Granlund, 1995). By working closely with parents and caregivers, professionals can create a
comprehensiveunderstanding of a child’s history, current circumstances, and developmental
needs. This collaborative approach not only enhances the accuracy of assessments and fosters
trust but also strengthens the family’scapacity to support the child’s development. Appendix 1
contains Table 1, which provides a template for collecting this data that summarizes the

procedures described.

3. Recommendations for Establishing Professional Development Projects for

Early-AgeEducators in Child-Friendly Spaces

The main challenge in working with displaced and refugee children is adapting practices from
one contextto another. Early childhood educators should be skilled in modifying interventions

to suit different culturaland situational contexts. Doing so requires flexibility, creativity, and a
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deep understanding of practical intervention principles (Stirman et al., 2013).

Culturally responsive practices ensure that interventions are relevant and respectful of the
child'sbackground (Grant & Ray, 2018 ). Educators should strive to understand the cultural
norms and values of their communities and incorporate this understanding into their teaching
practices. Adapting communication styles, incorporating culturally meaningful activities, and
respecting traditional practices and beliefs are essential steps in this process.

e Trauma-informed Care and Education: These elements are critical when
working withdisplaced and refugee children (Im & Swan, 2021). Educators must be
trained to recognize and respond to signs of trauma and to understand the profound
impact that adverse experiences can have on a child's development. Trauma-
informed care and education involve creating a safe and supportive environment,
building trust, and implementing interventions that promote healing andresilience.

e Professional Development and Training: Expanding Horizons. To improve
their expertise,educators should engage in continuous learning and professional
development (Herschell et al., 2010) by attending workshops, seminars, and
conferences on the latest research and best practicesin early childhood development,

trauma-informed care, and culturally informed perspectives.

e Mentorship and Supervision: Mentorship and supervision are crucial for
professional development (Barnett & Molzon, 2014). Experienced mentors can
provide valuable guidance, support, and feedback, helping educators navigate
complex cases and refine their skills. Regular supervision sessions offer opportunities
for reflective practice, allowing educators to discuss challenges, successes, and areas
for improvement.

e Research and Evidence-Based Practice: Engaging in research and applying
evidence-based practices are essential for ensuring effective interventions (Cook et
al., 2017). Educators should stay informed about current studies and integrate
proven strategies into their work. Collaborating with academic institutions and
participating in research projects can expand their knowledge baseand improve
practices in the field.

e Reflective Practice: Reflective practice is a valuable tool for professional development
(Stancescu et al., 2019). Educators are encouraged to reflect regularly on their work,
assessing what has beeneffective, identifying challenges, and exploring opportunities
for improvement. This reflective process can be supported through supervision, peer
support groups, and continuous learning opportunities.

e Cross-Disciplinary Collaboration: Collaboration with other professionals is
essential. Working in multidisciplinary teams offers a holistic approach to supporting

children and families (Vanclay, 2004). Educators should seek opportunities to
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collaborate with psychologists, healthcare providers,social workers, and community
leaders. This collaborative approach ensures that interventions arecomprehensive

and well-coordinated.

4. Case Studies of Adaptation

To illustrate the process of contextual adaptation, consider the following case studies that
demonstrate how practices from Israel were adapted to the Eastern European context.
Adapting psychosocial educational practices from one cultural context to another involves
careful consideration of local norms, values, and needs. Here are four examples of how

practices from Israel might be adapted to the contextof Eastern Europe:

Example 1: Play as an educational instrument

Original Practice in Israel: Play therapy is widely used to help children process trauma
and express emotions. It involves using various play materials, such as puppets, drawing

supplies, and building blocks,to facilitate communication in a non-threatening way.

In many educational and therapeutic practices in Israel, puppets are used to depict the
children's"imaginary friend”- a puppet of a child who can be either very young or helpless.
The children with whomthis play therapy is conducted need to explain various important
matters, such as safety instructions or coping strategies, to the puppet or vice versa. The
puppet is the knowledgeable and capable person who comes to help and rescue the children

in need.

Adaptation in Eastern Europe: Play therapy can be adapted by incorporating locally
familiar toys andculturally relevant storytelling themes. Early-age educators might introduce
traditional Eastern European folk tales and characters into the play scenarios, which can
resonate more with the children’s cultural background. Additionally, incorporating local
customs and holidays into the playtime can make the practicemore relatable and compelling

for Eastern European children.

For example, our Ukrainian staff incorporated the image of “Pes Patron” - a real dog that
helped the Ukrainian Forces locate mines at the beginning of the war and became a local
hero—into their work with the children. The children enjoyed drawing images of their patron
saint. In addition, by talking abouthim, they also talked about missing their fathers who were

fighting on the front and their hopes and fearsabout the war.

An essential practice from the world of play therapy that is effective in all early-stage
interventionsworldwide is the use of a toy house. This plastic house is an integral part of every

safe space. It allows children to replay complex scenarios around the home involving the loss
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of their home and safety, as wellas experiences of danger. In safe spaces in Ukraine, Moldova,
New York, and Israel, children hid in this toyhouse from “bad people who wanted to kill us.”
They ran to the house when one of the kids imitated the sounds of an air raid siren, making
it a home base from where to attack and fight the “bad people.” The children repeatedly
replayed these scenarios. Through symbolic play, they processed and digested the events

they had experienced, as well as their current thoughts and fears about the future.

Example 2: Storytelling and narratives

Original Practice in Israel: Storytelling and narrative therapy are used in Israel to help
children make sense of their experiences and build resilience. This practice involves
encouraging children to tell their stories verbally or through written narratives, which helps

them process their emotions and gain control over their lives.

Adaptation in Eastern Europe: In Eastern Europe, storytelling and narrative therapy were
adapted byincorporating local myths, legends, and historical stories. Early-age educators used
these culturally relevantnarratives as a starting point for discussions, helping children connect
their personal experiences with broader cultural themes. This approach fostered a deeper
understanding of their identities and provided aframework for exploring difficult emotions.
Community storytelling events were also held, allowing childrenand adults to share their stories

and promote intergenerational dialogue and support.

In the safe space in Sumy, a city close to Ukraine's eastern border that is prone to attacks by
Russianforces, children spend hours, sometimes whole days, in the shelter. The staff there

created a “storytellingtable,” where every child can choose the story s/he wants to tell.

The practice began with a depiction of the well-known Slavic folk story “Kolobok,” which tells
the taleof a round bun that escaped from the house of an old man and an old woman and ran
away, evading various animal characters that tried to eat it. Each element in the story was
drawn or printed on a card, alongside other images (such as different animals, houses, and
characters). The cards were then arrangedin thematic rows for children to choose from. For
example, the child telling the story could choose a protagonist other than Kolobok, a location
other than the house of the older man and woman, different actions along the plot, and a

different ending.

This storytelling routine engages the children and carries an important message: there is a place
wherethey can choose their story. Even though they cannot choose essential parts of the

story, this message enhances their sense of agency.
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Example 3: Group projects

Original Practice in Israel: Israel uses group-based interventions to help children who
have experienced trauma. These interventions often involve structured group activities, peer

support sessions,and collaborative projects that promote social cohesion and emotional healing.

The practice of growing plants or creating a garden with children as a project was designed
to fosterhope for a better future. In the safe space created in the Dead Sea for the community
of a kibbutz who were victims of the attack on October 7th, the children planted a tree. They
created a small vegetable garden outside their hotel as a gesture of appreciation to the hotel
staff for accommodating them during this emergency. Planting the tree and caring for the
garden were strongly related to the home they lost inthe kibbutz, symbolizing the optimism

associated with growing something new.

Adaptation in Eastern Europe: In Eastern Europe, group-based interventions can be
adapted by incorporating traditional group games and activities familiar to the children. Early-
age educators may alsoincorporate culturally relevant rituals and practices that promote a sense
of community and belonging. Additionally, considering Eastern Europe's historical and societal
context, interventions can be designed toaddress specific local issues such as displacement,
migration, and the impact of regional conflicts. Our staff in the safe space in Lviv, Ukraine,
decided to help the children feel that their contributionto the war effort was valuable. They
initiated a project of weaving bracelets and selling them to raise money for the Ukrainian
Fighting Forces. The children were very strongly engaged in all parts of thisproject and asked
to continue doing projects where they could “help win the war.”

Example 4: Parental involvement in educational activities

Original Practice in Israel: Israel places a strong emphasis on parental involvement in
educational andtherapeutic settings. Parents are encouraged to actively participate in school
events, therapy sessions, andcommunity initiatives to support their children’s development.

In Israeli safe spaces located in cities around the Gaza Strip and in Druze villages in the Golan
Heights, parental participation is mandatory. Children attend these spaces with their parents,
who are free to choosetheir level of engagement in activities but must remain present

throughout the session. This approach aimsto:
« Strengthen the connection between parent and child
» Help parents learn new, unobtrusive ways of interacting with their children

 Provide parents with a safe, supportive environment where they can experience

emotional security that is not always available outside the safe space
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Adaptation in Eastern Europe: In Eastern Europe, cultural norms regarding parental roles
differ fromthose in Israel. Most parents are not involved full-time in their children's leisure
activities, as they often must work long days to make ends meet. Therefore, early-age
educators adapted this practice by organizing family events that aligned with local customs,
lifestyle, and values. For example, educational workshops, known as “master classes,” were
held where parents participated in crafts or baked food in preparation for a holiday.
Emphasizing the role of extended family members such as grandmothers, who often play a
significant part in child-rearing in Eastern Europe, can also enhance the effectiveness of these

activities.
Conclusion

Acquiring expertise in delivering context-informed educational responses in early childhood is
both complexand evolving. It requires a deep understanding of universal developmental
principles alongside a keen awareness of local influences. Educators working in child-friendly
spaces with displaced and refugee children must master the art of asking insightful questions,
recognize families and children as experts in their own contexts, and adapt their practices to

diverse cultural and situational settings.

Adapting educational practices from Israel to Eastern Europe demands a respectful
understanding ofthe local cultural, social, and historical landscape. Educators can ensure that
their interventions remain effective and culturally sensitive by integrating familiar elements,

engaging with community values, and addressing region-specific needs.

Ultimately, by prioritizing culturally responsive and trauma-informed care and by committing
to continuous professional development and reflective practice, educators can support the
well-being and development of vulnerable children. This holistic, collaborative approach
ensures that interventions are relevant, respectful, and impactful, contributing significantly to

the resilience and growth of displaced andrefugee children and their families.
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Appendix 1

Table 1:

2024

Intersectionality of Time, Universal Developmental Principles, and Local Contextual Influences

Example 1:

A safe space was established in a hotel near the Dead Sea, Israel, for the evacuees of one of
the kibbutzim following the October 7, 2023, incident. It operated from October 2023 to August

2024, untilthe community relocated to mid-term housing in a different location.

Operation hours
according to the
kindergarten
schedule

Time Emergency: Routine January Recovery April
October 2023- 2024-March 2024-August
December 2023
Context
Safe Safe Safe
Universal environment environment environment
Developmental Stimulating and Stimulating and Stimulating and
Principles supportive for supportive for supportive for
early-age early-age early-age
children children children
Community Community Community
related related related
Participatory Participatory Participatory
Inclusive Inclusive Inclusive
Parents and Parents and Parents and
Local children children children
Contextual together together together
Influences Parents can Parents receive Parents receive
leave children in emotional emotional
the space support support
Quiet and calm Focus on Focus on
activities emotional activities that
Operating all regulation and strengthen the
day dialogue bond between

parent and
child, promoting
emotional
availability and
connection.
Operation hours
according to the
kindergarten
schedule
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Example 2: Safe space in Lviv, Ukraine. It was founded in March 2023 and remains
operational to thisday. It operates within a school serving two age groups (5-6 and 7-
12) of internally displaced childrenand children of soldiers. Parents are not present daily,
but they maintain close connections and are invited occasionally.

Time Emergency Routine Recovery
March 2023-June July 2023-October November 2023-
Context 2023 2023 present
Safe Safe environment e Safe
Universal environment Stimulating and environment
Developmental Stimulating and supportive for e Stimulating
Principles supportive for early-age children and
early-age related supportive for
children Participatory early-age
Community Inclusive children
related e Community
Participatory related
Inclusive e Participatory
e Inclusive
Local Supporting Personal e Introducing
Contextual internally interventions for joint creative
Influences displaced children and activities for
parents and parents by a parents and
building trust - psychologist children
parents come to Social-emotional  |("Masterclasses”)
talk support and e Enhancing
Focus on activities creativity,
solitary Group and team- tactical
activities and building activities games, and
physical feelings Parents are scientific

of comfort.
More structured
curriculum of
activities

engaged in
survival and do
not come often to
the space

experiments
e More time for

children's

incentives
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Leveraging Past Research and Experience in Extreme Circumstances: Beneficial
Interventions for Internally Displaced Families in Israel Following October 7,
2023!

Yan Serdtse* and Miriam Shapira**

Abstract

This field study suggests therapeutic interventions for internally displaced families in Israel
following the October 7, 2023 massacre. By integrating field experience with research-based
knowledge, we explore best practices for addressing trauma related to displacement. The
study employs a context- informed approach, highlighting the psychosocial challenges facing
children, parents, and communities.Key themes include the disruption of traditional family
roles, the adaptation of therapeutic models, andthe importance of community resilience.
Findings emphasize the importance of family-centeredinterventions, the continuity of care,
and historical adaptation in response to crises. This guide study suggests practical strategies

for mental health professionals supporting displaced populations in extreme circumstances.

Keywords: Displacement Trauma; Community Resilience; Context-Informed Interventions;
Family-Centered Therapy; Psychosocial Adaptation.

* Dr. Yan Serdtse is a psychologist with a master's degree in clinical child psychology, specializing in
educationalpsychology at Sha'ar Hanegev, located on the border of the Gaza Strip in Israel. Dr. Serdtse
is also a Fellow Researcher and Lecturer at the Hebrew University and Sapir Academic College, and a
Founding Director of the Early Starters International Innovation, Research and Development
department. He was born and raised in the Crimean Peninsula, where he lived until the age of 7. Since
2022, he has participated in over 10 training missionsfor professionals on child and adult trauma in
Ukraine and Eastern Europe.

**Miriam Shapira is a clinical psychologist specializing in trauma and grief therapy, school and
community resilience, team and rabbinical supervision, and group relations workshops. She serves as the
head of Mahut Israel,an organization dedicated to emergency preparedness and resilience building. She
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conflicting groups. Since October 7, she has supported communities in the western Negev and provided
consultation and assistance to therapists across Israel.

! Basedona chapter, part of a guide: Serdtse, Y., & Shapira, M. (2023). Context-Informed Therapeutic Interventions
for Internally Displaced Families. In: Greenwald, N. (Ed. 2023). A Guide to Therapeutic Interventions for Children,
Adolescents, and Their Families Following Complex, Shared, and Prolonged Trauma. Sha’ar HaNegev Regional
Council and NATAL Association. [Hebrew]
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Introduction

This field study was written by two practitioners who, following the events of October 7, 2023,
in Israel,sought to assist the affected communities by applying best practices derived from
integrating their fieldexperience with theoretical, research-based, and practical knowledge
from similar situations documented in the professional literature. Their goal was to adapt and
apply this comprehensive bodyof knowledge to the extreme and unprecedented circumstances
they faced. In doing so, they also collaborated with a wide range of colleagues, whose insights
and support contributed significantly to shaping the practical interventions described in the

article.

One of the authors, Yan Serdtse, resided in the Gaza border region for six years with his wife
andthree children, working in the educational psychology service of a local council in the area.
Yan and hisfamily were evacuated from the region following the war. During the academic year
that he was outsidethe region, he remained actively involved in supporting educational teams,
parents, and their children.He has worked in evacuation centers and supported those returning
to the Gaza border area. Since thebeginning of the war, Miriam Shapira has leveraged her
extensive experience working with displaced families and communities to mentor and
supervise teams of educational psychologists, offering professional guidance and support. It
is essential to underscore that throughout the year, both authorshave been deeply engaged in
the field, not only as professionals but also as individuals closely connected to the region's

challenges.

Initial Challenges

There was a sense of chaos in the first few weeks in the evacuation centers as numerous
organizationsand individuals arrived to offer help and support. A large volume of donations
poured in, including equipment and all types of goods. There were performances and food
stands, creating an overload ofsensory, visual, auditory, and even metabolic stimuli. It was
common to see lobbies crowded with evacuated families using them as their temporary living
rooms. Children ran from one performance toanother, navigating between food stands laden
with sugary treats. Nevertheless, the evacuees’ desirefor privacy was evident, but it was
challenging to find a refuge from the overwhelming bustle. The disruptions also significantly
impacted the continuity of community functions, including the educationalsystem, welfare
services, therapeutic support, and the role of parents. The usual routines and structuresthat
families relied on were fractured, further complicating efforts to maintain a sense of stability

and normalcy for both children and adults in the evacuation centers.

The central challenge facing mental health professionals in supervision groups was coping

with the overwhelming sense that the new situation was fundamentally different from
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anything they had previously encountered. Many felt they lacked the knowledge to analyze,
comprehend, and advise in this unprecedented scenario. Moreover, basic assumptions
regarding the therapeutic setting were unsettled, raising questions such as: With whom do
we work? Where do we work? For how long? Howis success measured? An essential aspect
of supervision became organizing relevant knowledge and deriving insights and practices for

these new extreme circumstances.

This study focuses on context-informed therapeutic interventions for internally displaced
people. Our goal is to equip practitioners with the necessary tools to understand the
implications of the current context and recommend ways to adapt therapeutic models
accordingly. The ongoing conflict, the “Iron Swords” war, presents unique challenges that
impact both the therapeutic setting and the adaptation of therapeutic models for children,

adolescents, parents, families, and broader support networks.

The context-informed theory posits that individuals, families, and communities exist within
diverseframeworks—including cultural, religious, socioeconomic, racial, gender, and national
backgrounds — as well as broader socio-political environments (Ehlers et al., 2012; Tummala—
Narra, 2013). This perspective is crucial for developing therapeutic interventions tailored to
each client's unique circumstances. Similarly, Boira et al. (2013) highlight that the therapeutic
context—specifically, the setting in which interventions occur—plays a critical role in the
outcomes of court-mandated batterer intervention programs. They argue that a comprehensive
understanding of both proximate and ultimatefactors influencing therapy can lead to more
effective interventions. Moreover, these contexts shape how individuals perceive reality and
interpret various events (Nadan & Roer-Strier, 2020). In the currentscenario, they also
influence how people construct the meaning of life-altering experiences (Sigad & Tener,
2022). Therefore, understanding the context of displacement is imperative when developing
therapeutic interventions, as it constitutes a significant factor that must be carefully

considered.

Internally displaced people are essentially refugees within their own country. According to the
UN'sguiding principles, internally displaced people are "persons or groups of persons who have
been forcedor obliged to flee or to leave their homes or places of habitual residence as a
result of or to avoid the effects of armed conflict, situations of generalized violence, violations
of human rights or natural or human-made disasters, and who have not crossed an
internationally recognized state border" (Kalin, 2023). [Editor's note: You need a page
reference here.] This definition does not confer a special legalstatus on internally displaced
people, as they remain within their country's borders; however, they arestill entitled to all the

rights afforded to them as citizens or residents of that country.

It is essential to recognize that war and displacement impact not only individuals but also the
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entire family unit. The psychological stress associated with displacement can impair a family’s
ability tocare for and nurture young children (Betancourt et al., 2015; Sim et al., 2018).
Furthermore, the adverse effects on the family's mental health and functionality can persist
long after the displacementcrisis has ended (Bogic et al., 2015; Mollica et al., 1998). In the
context of collective trauma, displacement from home—particularly from a community-
oriented settlement—impacts the dailyfunctioning of individuals and families, as well as the

processes through which they attribute meaning

to life-altering events (Walsh, 2007). Beyond the personal crisis caused by exposure to violent
events,experiences of extreme danger, and lack of security, there are also profound questions
about individual, familial, community, and social identity that impact the construction of

personal and collective memory(Shmuel, 2020).

The following sections will describe Israel's previous experience with displacement and its
response, suggest best practices for effective displacement-focused therapeutic interventions,
and underscore the importance of considering the gender-specific characteristics of mothers
and fathers inthe context of displacement. The current displacement scenario following the
events of October 7, 2023, highlights both continuities and deviations from past experiences
of displacement in Israel, requiring a nuanced understanding of the historical and
contemporary factors influencing internally displaced people. Thus, we need an approach that
draws on established therapeutic practices and integrates innovative strategies tailored to the
unique circumstances of the "Iron Swords" conflict, ensuring that interventions remain

relevant and effective in addressing the multifaceted needs of the displaced population.

Israel's Prior Experience with Displacement

Israel has prior experience with displacement and its aftermath in the context of the
dismantling of settlements in Sinai (1982) and Gush Katif and northern Samaria (2005). Sagy
and Antonovsky’s (1986)study examined adolescents from Sinai settlements who coped with
the stress of the threat of evacuation and the post-evacuation situation. Their longitudinal
research revealed that situational factors were significant in explaining the coping mechanisms
when stress was acute, highlighting the importance of viewing displacement as a contextual
issue. However, when stress became chronic, personal factors gained more explanatory
power. A retrospective study conducted two decades after the Sinai evacuation assessed
adults who had experienced the displacement as adolescents, comparingthem to a similar
demographic that had not experienced geographical displacement during adolescence(Galili &
Lev-Wiesel, 2007). The study identified the factors that participants believed aided their
adaptation, with family being the primary contributor. Among those living in communities
explicitly established for the displaced, the significance of residing in such communities was

equivalent to the family's contribution to adaptation (Galili & Sagy, 2010).
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Studies examining the experiences of families evacuated from Gush Katif, including children
and adolescents, found that they faced various challenges stemming from the disengagement
event itself,the uprooting from their homes and communities, and the loss of trust in the state
due to the compulsory nature of the disengagement and the subsequent living conditions in
which they found themselves (Ben Yosef, 2009; Hefetz, 2011; Shapira & Hen-Gal, 2009).
These challenges included economic hardships, inadequate living conditions, the dissolution
of community frameworks, and prolonged states of stress and uncertainty. These issues

manifested in feelings of alienation and

instability. Symptomatically, there were outbursts of violence, impaired academic
performance, and a diminished sense of personal security. A longitudinal study found that,
over time, a significant numberof children and adolescents managed to recover from the crisis
and return to normative functioning inmost areas of life, mainly due to the resilience of their
families and communities, as well as support from various entities. However, other children
and adolescents struggled to cope. Some evenexperienced worsening issues over time. They
engaged in risky behaviors, exhibited poorer academic achievements, frequently changed
schools, and had partial attendance records. Among their families, symptoms included the
breakdown of parental authority and family crises (Ben Simon, Weiss & Shapira, 2017).
Nevertheless, the research highlights the critical role of community belonging as a leading
protective and rehabilitative factor. This sense of belonging can be achieved through various
practices such as involving and assigning community responsibilities to young people,
providing emotional and compassionate support, and offering opportunities for expressing

difficult emotions in a creative community setting.

As of the end of 2024, no longitudinal studies had examined the effects of the displacement
resulting from the "Iron Swords" war. However, by drawing on past findings—while accounting
for both similarities and differences in the situations—and leveraging the accumulated
experience of current practitioners, we can outline several best practices for addressing these
effects. These best practices emphasize strengthening community resilience, implementing
family-centered interventions, and providing targeted support to address the diverse needs of

displaced populations.

Best Practices for Therapeutic Interventions with Displaced Families

A foundational assumption underlying displacement-focused intervention practices is that
displacementimpacts the entire family. Furthermore, the family serves as a crucial agent in
maintaining continuity amid disruption (Ehlers et al., 2012; Mendes et al., 2018; Tummala-
Narra, 2013). Consequently, therapeutic interventions addressing displacement-related
trauma consistently emphasize the family component. The following best practices are

essential for effective displacement-focused therapeutic interventions:
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1. Developing a Broad Therapeutic Alliance

It is essential to establish a relationship of trust with all family members, founded on mutual
respect, empathy, and understanding. Even if the chosen setting is an individual intervention
with thechild, fostering a connection with other family members and creating a shared
agreement ontherapeutic goals and methods, such as the frequency of specific sessions or
joint play activities, is essential. Demonstrating concern for the entire family, rather than just
one family member, is crucial (Conoley & Conoley, 2009). It is necessary to validate the
experiences of parents and other family members, and to listen to their concerns (Pighini et
al., 2014; Shapira & Hen-Gal, 2009).

2. Assessing Individual and Family Needs

A comprehensive assessment is recommended to understand the unique needs and challenges
of different family members within the family context. Even when only one family member is
identified asexperiencing significant distress, it is essential to pay attention to symptoms of
trauma such as anxietyor depression in other family members. It is also crucial to evaluate
the primary family dynamics in dealing with various traumas, including displacement trauma,
and map the support systems available to the family. For this purpose, a family intake
interview based on the Multigenerational Trauma and Resilience Genogram is recommended
(Goodman, 2013; Grove et al., 2020; Mak et al., 2021).

3. Promoting Family Resilience

Alongside the growing recognition of the importance of community belonging as a resilience
factor (BenYosef, 2009), there is also an acknowledgment that the family unit is more significant
during a collectivedisaster accompanied by displacement (Frederico et al., 2023). Therefore,
in addition to therapeutic intervention with the child, it is essential to strengthen family
functioning by encouraging effective communication skills, promoting cooperation, and
supporting problem-solving abilities. Encouraging families to engage in activities that promote
shared experiences, positive interactions, and a sense of unity is also essential. For more
details, see the practical guide for parents developed by the Ma'ayan Israel Association,
"Creating a Home Without Walls," which addresses the possibility of functioning as a family

in the evacuation center, even without a home (Bornstein & Shapira, 2023).

4. Process-Oriented Family Support

In displacement situations, the families' living conditions and issues constantly change. For
example, the family must consider whether to leave the evacuation center and relocate with
the community or move closer to extended family in another location. Therefore, during the
interim phase of a collectivetrauma, one-time interventions are less appropriate. It is essential
to create an intervention setting thatenables ongoing communication with families (Shapira &

Hen-Gal, 2009). Doing so is necessary to assess their progress, continuously adjust treatment
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plans as needed, and provide support and guidance in dealing with ongoing challenges
(Frederico et al., 2023).

5. Continuity and Change

A displacement crisis significantly disrupts many existing variables, including housing, the
social and community fabric, family routines, support frameworks, and leisure and enrichment
activities. It is essential to help families navigate the process of grief and mourning for what
has ended, whether it ispartial or permanent. However, alongside the experience of rupture,
it is crucial to help the family identify what remains similar to the past, what has been broken
but can be restored, albeit in a differentway, and what opportunities have arisen in the new
situation (Ben Yosef, 2009).

6. Empowering the Family

In displacement situations, families often feel helpless and dependent on external assistance,
which can undermine their resilience (Ben Yosef, 2009). Therefore, it is crucial to implement
interventions that foster a sense of self-efficacy (agency) and independence among families,
thereby increasing their sense of ownership over their recovery and health (Frederico et al.,

2023). Below are practices that promote family empowerment:

6.1.  Involving Family Members in Decision-Making. Encourage family members to
participate in decisions with the authorities regarding their needs and the
methods theyuse to seek assistance. For example, it is essential to clarify the
family's preferences regarding the types of services they require, including the
specific type of mental health assistance needed and the frequency of

intervention meetings.

6.2. Providing Displaced Families with Psychoeducation. Equip families with
knowledge about mental health in general, and the importance of stress
management and copingtechniques in displacement situations specifically.
Family members may not always recognize the difficulties they are experiencing
as being related to the displacement experience itself. It is essential to help
them understand the unique impact of this factor. It is necessary to normalize
the displacement situation as a form of refuge anddislocation, characterized by
specific psychological traits that do not necessarilyindicate post-traumatic
stress (Hefetz, 2011).

6.3. Promoting Peer Support. Encourage families to connect and share their
experiences and coping strategies for dealing with the displacement crisis.

Examples include discussing how other families maintain or create new family
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routines in a temporary and limited living space (Seguin & Roberts, 2015).

6.4. Encouraging Community Involvement, Encourage families to participate in
community activities and decision-making processes. Highlighting family
members' unique contributions to the community fosters a sense of family

pride, belonging, and self- efficacy.

6.5. Gender-Specific Characteristics. In addition to familial and individual
characteristics, it is recommended to consider unique gender-specific
characteristics. Over the years, thetraditional gender roles of father and mother
have been shifting towards greater gender equality within the family. More
fathers participate in childcare and householdchores, while women participate
more in the labor market and contribute significantlyto the family’s income. The
changing gender roles within the family enable each familymember to fulfill their
potential more fully and be less dependent on traditional gender stereotypes
and expectations (Guppy et al., 2019). However, in displacement situations,
there is a partial return to traditional gender perceptions. The reason is thatin
situations of stress and uncertainty, when stability and security are needed,
traditional gender perceptions provide a sense of order and clarity (Boring &
Moroni, 2023; Ryjova et al., 2022). Thus, during periods of uncertainty and
disruption, clear expectations regarding gender roles can provide a sense of
direction and meaning. The traditional gender role of the mother is to be the
central figure responsible for meeting the physical and emotional needs of the
family: child care (nursing; feeding, sleeping, dressing, bathing, medical care,
etc.), household maintenance (responsibility for household chores such as
cooking and cleaning, etc.), fostering family bonds (rituals, family events), and
nurturing social connections. This isthe mother’s traditional gender role, even if
she is not necessarily the one performing it. The traditionalgender role of the
father is to be the primary and dominant source of the family’s income and the
security needed for its existence, as well as to provide children with a sense of
security and protection.Fathers often see themselves as role models and instill
values in their sons based on their male genderidentity (Charlesworth & Banaji,
2022; Grossmann & Grossmann, 2020). In the communities surrounding the
Gaza Strip, the vast majority of those who defended the community with

weapons against terrorists were men.

In summary, during assessment and intervention processes, it is crucial to consider how the
experience of displacement and the accompanying changes in identity and lifestyle affect the

roles of both the mother and father as they existed prior to the displacement. It is also
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essential to examine how these changes affect different family members. For example,
mothers and fathers who feel threatened about their ability to care for their children’s needs
may experience more anxiety and concern. Additionally, displaced parents whose spouses are
serving in the reserves or have returned toareas where there is a greater risk may experience
more intense distress related to the displacement. Conversely, parents who are the primary
breadwinners may experience significant anxiety or distress due to the potential threat to their
central role within the family in this regard. They may also feel considerable concern, and

sometimes loneliness, regarding their commitment to the family's livelihood.

Conclusion

In light of the accumulated knowledge and the complex reality that hundreds of families face,
it is imperative to support displaced children and adolescents within their environmental,
cultural, and community contexts. These factors significantly impact the processes of
stabilization, healing, and long-term rehabilitation. It is essential to focus on empowering each
parent by acknowledging their gender-specific characteristics and to restore control, as much
as possible, to both parents and families in practical decisions and various therapeutic
interventions. It is necessary to support the social and community framework that provides a
sense of belonging and stability, which is critical during periodsof displacement and refuge.

Additionally, during the anticipated long-term rehabilitative support period,

it is essential to cultivate and promote the exploration and stabilization of identity and meaning,

whichare often challenged and reshaped in response to the new reality.
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Personal Reflections

As practitioners deeply engaged in the field, the unprecedented crisis following October 7
posed a challenge to us both professionally and personally. The urgency of responding to
displaced families, many of whom had lost not just their homes but also their sense of security
and stability, reinforced the critical role of context-informed interventions. Working alongside
educators, psychologists, and community leaders, we saw firsthand how resilience is not an
abstract concept but a dynamic processshaped by relationships, cultural narratives, and
collective efforts. Our past experiences—from war- affected regions in Ukraine to long-
standing work in trauma care in Israel—provided valuable frameworks, but this crisis

demanded innovation, flexibility, and humility.

Beyond academic theories and best practices, this work has been a testament to human
strength andadaptability. As psychologists raised in Crimea and those who have spent
decades mentoring displaced communities, we are reminded that healing is a journey, not a
destination. The families weworked with are not just recipients of care but also active agents
in their recovery. Their stories continue to shape our understanding of trauma, resilience, and
the profound impact of community and professional solidarity. We hope that the insights
shared in this paper will serve as a resource forothers navigating similar crises, ensuring that

no displaced family faces their journey alone.
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Reintegration Into Life After Captivity: Top-Down And Bottom-Up Training Model
For Professionals Working With Child Hostages

Carmit Katz and Ma’ayan Jacobson

Abstract

Recent warfare and terrorism have resulted in significant violations of children's rights,
including the abduction of children. On October 7, 2023, over 250 individuals, including 40
children, were abductedby Hamas and its affiliates from Israel and taken into Gaza. By late
November 2023, most of these children were returned to Israel after nearly two months in
captivity, as part of an exchange agreement.In response, Israel’s Ministry of Welfare and
Social Affairs, in collaboration with the Haruv Institute, developed flexible and adaptable
training programs and guidelines for various stakeholders, including social workers, to
support the children's reintegration. The guidelines were based on a model that emphasizes
both top-down and bottom-up knowledge integration. Top-down knowledge incorporated
established trauma care principles and the professional expertise of the authors, while
bottom-up knowledge allowed for adapting and learning directly from the experiences of the
children and social workers post-return. Upon the children's return, critical bottom-up
insights emerged, shaping care practices. This model aligns with the Haruv Institute’s belief
that knowledge is dynamic, multifaceted, and never comes from one place. This practice brief
will explore the model, detailing how it essentiallyintegrated top-down principles with bottom-
up insights. It will also discuss the usefulness of combiningboth approaches in developing

strategies for the reintegration of child hostages.

Keywords: Child Abduction; War And Terrorism; Children’s Rights; Top-Down And Bottom-
Up Approaches; Trauma Care; Reintegration After Captivity.
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Addressing The “Migrant Crisis “In New York City:

A Case Study From New York Presbyterian Hospital, An Academic Medical Center

Nathaniel Kratz, Jhon Valencia, Tenesia Richards, Dodi Meyer

Abstract

Global migration is increasing due to political, socio-economic, and environmental pressures.
In 2022, 108.4 million people were forcibly displaced, including 35.3 million refugees and 43.3
million children. In the U.S., particularly New York City, a surge in migrants has been termed a
"migrant crisis." The United Nations defines migration crisis as “complex and generally large-
scale migration flows, as well as the mobility patterns [...] that often lead to considerable
vulnerabilities for affected people and communities, and pose serious migration management
challenges” (International Organization for Migration, n.d.). Despite international human rights
frameworks, U.S. policies often fail to protect migrant rights, especially for vulnerable children.
Increasing migration driven by climate change and environmental, financial, and political crises
underscores the need for healthcare systems to innovate and integrate community-engaged
strategies. It also emphasizes the crucial role academic health centers can play in supporting
marginalized communities. In New York City, many migrants lack community connections,
requiring collaboration among grassroots groups, nonprofits, and municipal agencies to meet
urgent needs. This paper describes how NewYork-Presbyterian Hospital (NYP), in partnership
with community organizations, is addressing these needs through initiatives like needs
assessments, clinical services, legal assistance, safe spaces for children, job training, and

promoting self-sufficiency.

Keywords: Migrant Health; Global Migration; Displaced Children; Community Collaboration;
Asylum Seekers; Health Equity.
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In the Eye of the Storm:

Human Resource Practices for Educators in Times of Crisis

Maya Wizel

Abstract

Unfortunately, children are displaced in numerous places globally, and others live in conflict
zones. These children deserve a good education, particularly because education is a key
aspect of their social and emotional rehabilitation. However, good educators are required for
a reliable educational system in crises.This article explores the qualities of these educators
and the human resource (HR) aspects of recruiting, screening, training, and retaining them in
the challenging circumstances of crises. Although research existson refugee education, less is
known about the HR aspects of the educators involved in teaching these students. This article
provides practical recommendations based on the writer’s role in recruiting dozens ofeducators
after the October War broke out in Israel in 2023. It also includes insights from qualitative
research interviewing over 60 educators in evacuation centers across Israel. These insights
can serve community leaders and educators in times of crisis and routine. As the article’s title
implies, emergencies are chaotic, and many things happen simultaneously. A vital aspect of
dealing with a metaphorical storm is determining the people to help deal with it, and learning

how to choose them, train them, and help themthrive.

Keywords: Refugee and IDP Education; Teacher Recruitment; Teacher Retention; Training;

Wartime Education.
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Will We Ever Return Home?": Women Fleeing With Their Children From War

Alice Gaya

Abstract

The events of October 7, 2023, led to significant population movement within, out of, and into
Israel. This anthropological research focuses on a unique group of Israeli women who fled with
their children to the Evia region in Greece, while their spouses remained in Israel. The study
examines their experiences through ethnographic methodology, including participant
observations conducted in November 2023, 14 in-depth interviews, and social media content
analysis. The research introduces the concept of "privileged refugees" as a new analytical
category, describing a unique situation where women experience a sense of threat and flight
characteristic of refugees, yet possess resources and choices not typical of traditional refugee
situations. The findings indicate complexity in decision-making processes and the emergence
of an ongoing liminal state that challenges traditional perceptions of identity and migration.
The research highlights the central role of social media in contemporary migration processes
and illuminates unique coping strategies of resourced women. The conclusions expand the
theoretical understanding of crisis-driven migration and offer new insights into how material,

social, and technological resources shape experiences of forced migration in the modern era.

Keywords: Migration; Privileged Refugee; War; Ethnography; Israel; Integration; Identity;
Borders.
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From War to War: New Immigrants (Olim) in the “Iron Swords” War

Ravit Talmi-Cohn and Svetlana Chachashvili-Bolotin

Prologue: Over 500 Days of War in Israel

As of today, more than 500 days have passed since the outbreak of war in Israel on October
7, 2023—an event that joined the ongoing war between Russia and Ukraine and the war in
northern Ethiopia. These wars, occurring simultaneously in different geopolitical arenas, are
not only struggles over territory and power but also deep social and cultural processes that
affect individuals and communities, shaping experiences of time and space, and reshaping

notions of home and belonging.

In this reality, where wars reshape not only political borders but also personal and communal
trajectories, new life situations emerge for individuals and groups who are in constant motion—
between places, identities, and states of emergency. For many who arrived as a result of war
in their countries of origin, the move from one country to another does not mark the end of a

crisis, but rather its continuation under new conditions.

Amid this persistent state of tension, uncertainty, and a sense of drifting from one war to
another, we wish to share with you a policy paper written during the first three weeks of the
war in Israel. The document, published on the website of the Institute for Immigration and
Social Integration, was presented at several online conferences and served as a basis for
professional discussions and targeted meetings at the start of the war. Its content was directed
primarily at policymakers and practitioners working on the ground, and it seems to remain

relevant even today.

The war that erupted on October 7th posed unprecedented challenges to Israeli society but
also revealed many expressions of solidarity, volunteerism, and community initiative. Among
the various issues that arose during this period, we focused particularly on the new immigrants
who had arrived in Israel from war-torn regions and now had to confront yet another war—a

situation of migration from war to war.

As academics specializing in immigration and aliyah, we saw great importance in raising this
issue through the writing of a policy paper addressing new immigrants who had fled zones of

conflict and were now facing another war in Israel.

Keywords: War; Double War; New Immigrants; Immigration Absorption.

117



Hagira 15 2024

Training Staff To Support Early Age Children During Crisis:
Adapting Global Principles Into Local Realities

Yan Serdtse and Yulie Khromchenco

Abstract

This guide-field note presents an innovative framework for training and supervising early
childhood professionals in crisis settings. Our framework integrates global developmental
concepts with local culturaland situational factors to ensure comprehensive and adaptable
training, responding to the urgent need forrapid, contextually informed interventions that can
be deployed in diverse and unpredictable environments.The study examines context-informed
interventions for addressing the distinct challenges that displaced and refugee children face.
It highlights the crucial role of child-friendly spaces in offering psychosocial support. This
approach bolsters trauma-informed education, fosters family collaboration, and enhances
community resilience, while ensuring both swift and thorough professional development. By
adapting proven Israeli best practices to the Eastern European context, we present scalable,
culturally responsive training models that provide valuable insights for practitioners and

policymakers supporting vulnerable children in emergency contexts worldwide.

Keywords: Trauma-Informed Education; Child-Friendly Spaces; Context-Informed
Interventions; Early Childhood Development in Crisis; Psychosocial Support For Displaced
Children.
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Leveraging Past Research and Experience in Extreme Circumstances: Beneficial

Interventions for Internally Displaced Families in Israel Following October 7, 2023

Yan Serdtse and Miriam Shapira

Abstract

This field study suggests therapeutic interventions for internally displaced families in Israel
following the October 7, 2023 massacre. By integrating field experience with research-based
knowledge, we explore best practices for addressing trauma related to displacement. The
study employs a context- informed approach, highlighting the psychosocial challenges facing
children, parents, and communities.Key themes include the disruption of traditional family
roles, the adaptation of therapeutic models, andthe importance of community resilience.
Findings emphasize the importance of family-centeredinterventions, the continuity of care,
and historical adaptation in response to crises. This guide study suggests practical strategies

for mental health professionals supporting displaced populations in extreme circumstances.

Keywords: Displacement Trauma; Community Resilience; Context-Informed Interventions;

Family-Centered Therapy; Psychosocial Adaptation.
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Dr. Alice Gaya An anthropologist researching migration, Israel, nationalism, and family. Alice’s
doctoral dissertation examined identity construction processes among mixed families in
conflictual societies: the case of Arab-Jewish families in Israel. In 2019, she received an award
for her research from the Tami Steinmetz Center for Peace Research at Tel Aviv University. Alice
founded Norma, a center for applied social research. She is a research fellow at the Institute
for Immigration and Social Integration at Ruppin Academic Center and the Azrieli Center for
Israel Studies at Ben-Gurion University of the Negev. Recently, she was awarded a postdoctoral

fellowship from the ISEF Foundation to conduct research at the University of Oxford.

Prof. Carmit Katz Prof. Katz is a social worker and full professor at the Hebrew University of
Jerusalem's Faculty of Social Work and Social Welfare. She also serves as Deputy CEO at the
Haruv Institute and specializes in child abuse and neglect. Prof. Katz founded and directed both
The Israeli Independent Public Inquiry into Child Sexual Abuse and the International
Consortium of Professionals Protecting Children from Maltreatment during COVID-19,
recognized by ISPCAN as a leading group in children's rights protection. She is an Associate
Editor of Child Abuse and Neglect and Editor-in-Chief of the International Journal on Child
Maltreatment: Research, Policy, and Practice. Following the October 7, 2023, massacre, Prof.
Katz has led efforts in collaboration with Israel's Ministry of Welfare and Social Affairs to support
children directly affected by the conflict, including those held in captivity, orphaned, or exposed

to violence.

MSc. Ma’ayan Jacobson Ma‘ayan Jacobson is a research assistant at the Haruv Institute with
a background in neuroscience and psychology. Her research addresses challenges in the
prevention, detection, and intervention of child maltreatment, focusing on the effects of societal
responses and global crises on child abuse and neglect. Jacobson also coordinates research for
the International Consortium of Professionals Protecting Children from Maltreatment during
COVID-19, recognized by ISPCAN for its pioneering role in child rights protection. Additionally,
she serves as Guest Editor for the special issue Children in Times of War for the International

Journal on Child Maltreatment: Research, Policy, and Practice.

Dr. Yan Serdtse Dr. Yan Serdtse is a psychologist with a master's degree in clinical child
psychology, specializing in educational psychology, and is based at Sha'ar Hanegev on the
border of the Gaza Strip in Israel. Dr. Serdtse is also a Fellow Researcher and Lecturer at the
Hebrew University and Sapir Academic College, and a Founding Director of the Early Starters
International Innovation, Research and Development department. He was born and raised in

the Crimean Peninsula, where he lived until the age of 7. Since 2022, he has participated in
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over 10 training missions for professionals on child and adult trauma in Ukraine and Eastern

Europe.

MA Miriam Shapira Miriam Shapira is a clinical psychologist specializing in trauma and grief
therapy, school and community resilience, team and rabbinical supervision, and group relations
workshops. She serves as the head of Mahut Israel, an organization dedicated to emergency
preparedness and resilience building. She was the founder and first chairperson of Besod Siach,
an association promoting dialogue between conflicting groups. Since October 7, she has
supported communities in the western Negev and provided consultation and assistance to

therapists across Israel.

MA Yulie Khromchenco Yulie Khromchenco is a Vice President for Emergency Response,
Development, and Operations in Eastern Europe at Early Starters International. She is an
educator, facilitator, and change process leader with extensive experience implementing
systemic changes in Israel’s educational system and developing leadership skills. She has led
teacher leadership programs in underserved communities, trained numerous educators,
supervisors, and early childhood professionals, and used her background as a journalist and
editor to teach storytelling and communication skills. At Early Starters International, she has
developed and conducted training workshops in multiple countries. She leads courses on
trauma-informed education, equipping professionals from various fields to become more

effective responders to trauma for both children and adults.

Dr. Maya Wizel Maya Wizel, Ph.D. is an Educational Hacker, researcher, speaker, author,
podcaster, and consultant specializing in Adult Learning, Teacher Education, Pedagogy, and
Educational Change. Her latest research is encapsulated in her book, "The Neckerchief
Revolution: How Tying Together Formal and Non-formal Pedagogy Makes for Better Education."
Dr. Wizel hosts the Hebrew podcast “Lemida Al Lemida”, which explores teaching and learning
in higher education. She collaborates to drive impact and foster changes in the educational and
social landscape. During the Swords of Iron War, she volunteered to establish educational
frameworks for evacuees in the Dead Sea region. Subsequently, she participated in a
comprehensive research project documenting the work of educators in evacuation centers

across Israel.

Prof. Nathaniel Kratz, MD Nathaniel Kratz, MD, is Assistant Professor of Clinical Medicine at
Columbia University Irving Medical Center. He serves as Medical Lead for the NewYork-
Presbyterian Hospital Targeted Outreach Team and as Medical Director of Adult Community

Health at the NewYork-Presbyterian Division of Community and Population Health.
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MA Jhon Valencia Jhon Valencia is Director of Community Health at the NewYork-
Presbyterian Division of Community and Population Health. He also directs the NewYork-
Presbyterian Outreach Program’s Asylum Seekers Initiative, which addresses the immediate

needs of recent arrivals and immigrant communities in New York.

Prof. Tenesia Richards Tenesia Richards EMPA, RNC-OB, C-ONQS, C-EFM, is Community
Outreach Clinical Coordinator at the NewYork-Presbyterian Division of Community and
Population Health and a Registered Professional Nurse at NewYork-Presbyterian Weill Cornell

Medical Center.

Prof. Dodi Meyer, MD Prof. Dodi Meyer, MD, is Professor of Pediatrics and Vice Chair for
Community Health in the Department of Pediatrics at Columbia University Irving Medical Center.
She also serves as Medical Director of Community Health at the NewYork-Presbyterian Division

of Community and Population Health.

Prof. Svetlana Chachashvili-Bolotin Prof. Svetlana Chachashvili-Bolotin is the Head of the
Institute for Immigration and Social Integration (IISI) at the Ruppin Academic Center in Israel.
Her research combines theoretical and empirical approaches to examine how migration
processes intersect with structural inequality, with a particular focus on education, labor market
participation, digital capital, and the impacts of war and conflict on migrant identities. Among
her recent contributions is the development of the Aliyah Index, a tool measuring public
attitudes toward immigration in Israel. She has also written policy briefs on the social
implications of the Russia-Ukraine War and the October 7 Hamas attack, focusing on immigrant
communities from the post-Soviet countries and displaced populations in Israel. In 2023, she
launched a Russian-language Telegram channel to document civilian experiences during the
Iron Swords War. As a migrant herself, she brings both analytical precision and deep contextual

sensitivity to the study of migration in times of conflict.

Dr. Ravit Talmi-Cohn Dr. Ravit Talmi-Cohn is the President of the Israeli Anthropological
Association, a lecturer and researcher at Ono Academic College and Tel Aviv University, and a
senior researcher at the Institute for Immigration and Social Integration. She is a cultural and
applied anthropologist specializing in migration, mobility, and immigrant absorption, with

particular emphasis on the aliyah (Jewish immigration) from Ethiopia to Israel.

Her research is grounded in long-term, multi-sited ethnographic fieldwork conducted over
seven years, including extended stays in villages in northern Ethiopia, in transit camps (notably
in Gondar and Addis Ababa), in absorption centers, and in Israeli neighborhoods home to large

immigrant populations. This longitudinal study formed the basis for her theoretical contributions
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to migration studies, including the concepts of waiting, existential time, meta-time, and limited
hybridity—offering new perspectives on the temporal and spatial dimensions of migratory

experiences.

Talmi-Cohn also explores questions of home and the creation of belonging in contexts of
movement. Over the years, she has researched asylum seekers who arrived from the African
continent to Israel, as well as immigrants from France. In recent years, her work has focused
on migrants and olim (Jewish immigrants) experiencing what she terms a “double war”—facing
conflict both in their country of origin and in their country of destination—while examining
states of displacement, transnational movement, and life under conditions of instability and

uncertainty.

Alongside her academic work, Dr. Talmi-Cohn has been actively engaged for many years in the
applied field. She collaborates with social organizations, government ministries, and community
initiatives focused on migration, integration, and multiculturalism. She has authored policy
papers, lectured before decision-makers, and participated in strategic discussions concerning
the inclusion of migrants and mobile populations. Her approach combines in-depth academic
knowledge with close familiarity with fieldwork, emphasizing the need for nuanced and multi-

layered understandings of migration, identity, belonging, and time.
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