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Jewish Heritage-Educational Tourism: Multiple Origins, Paths

and Destinations

Lilach Lev Ari

Volume 5 of Hagira follows the symposium held at Oranim Academic College of Education on
July 25, 2013, and co-sponsored by the Association for the Social Scientific Study of Jewry
(ASSJ). The symposium’s title was, "Jewish Educational Tourism: Multiple Origins, Paths and
Destinations."

This special Issue of Hagira brings together a variety of research papers — some of which were
originally presented at the Oranim Symposium — written by academics involved in the study of
the broad range of Jewish heritage-educational tourism in various locations, but primarily in
Israel. These locations enable the encounter ('mifgash') between young Jews from various
origins and cultures in the context of heritage educational tourism, which may impact their

Jewish identity and help construct their Jewish peoplehood.

Global tourism has yielded a large variety of tourism forms. One of them, heritage tourism, has
often been simply regarded as the visit of tourists to places of historical or cultural importance.
Heritage tourism is defined by the background and motives of the tourists and does not inhere
in the sites alone. It is not the place of the visit alone, per se, that makes it a heritage site, but
in addition, the motivations and perspectives of the visitors who encounter that site (Poria,
Butler and Airey 2003). During the past half century, a significant portion of international
tourism became a point of contact between nation states and the members of their Diaspora.
Thus, tourism has increasingly involved a distinctive set of social and cultural experiences (Lev
Ari and Mittelberg 2008). Heritage tourism can serve as a vehicle for constructing national
identities and nationalism. A specialized form of educational travel, heritage tourism entails
visits to places of historical and cultural significance. Some of these cross-cultural encounters
through heritage tourism generate an experiential education (Sasson, Mittelberg, Hect and
Saxe 2011).

Prentice (2001), in discussing museum-based heritage tourism, argues that “experiential
cultural tourism is about the search for authentic experience. 1t is co-produced between tourism
providers and consumers” (Prentice 2001:22). Prentice offers a useful list of ways in which this
authenticity is evoked, which include inter alia, direct experience, location, associations with
famous people and events, national origins and more. Thus, claims Palmer (1999), heritage
tourism plays a role, in many places, in generating and recognizing alternative, authentic modes
of collective identification. Ioannides and Ionnnides (2006) have described the global patterns
of heritage travel of Diaspora Jews, with travel to Israel, the religious homeland being a major

destination for what they refer to as 'nostalgic' pilgrimage tourism.
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Cohen (2003) also analyzes the factors that motivate students to take part in overseas study
programs on educational tours in Israel. Cohen distinguishes between students who come to
Israel for religious reasons and those who come for tourism. The first group is more concerned
with issues related to Judaism and the Jewish community and less interested in Israel. The
second group is more interested in tours, social activities, free time and interacting with Israeli

peers and overseas students.

The Israel visit, as a form of heritage-educational tourism, has recently moved to a high priority
position on the American Jewish communal agenda. Research has demonstrated the Jewish
impact of Israel educational trips on participants (see, for example, Cohen 2006, Mittelberg
1999). Chazan (1997) reports that youth visits to Israel have positive outcomes for measures
of Jewish identity in adulthood, both when in interaction with other life cycle experiences and

also by virtue of their own independent causal weight.

The Birthright Israel program (Taglit) was launched in the winter of 2000, marking the start of
a massive educational experiment among 5,000 college students from the Diaspora, hailing
from Jewish communities in western countries, primarily North America (NA). Later on, during
the summer of 2002, the program was expanded to include Former Soviet Union (FSU) Jews
(Lev Ari and Mittelberg 2008).

Kelner (2001) offers an insightful discussion on the theoretical issue of authenticity in tourism
as well as its application in the Birthright Israe/ program, based on in-depth ethnographic social
research. While this comprehensive discussion is beyond the frame of this paper, if authenticity
lies not in the objects - the 'objectivist' view - then the alternative may be, as Kelner suggests,
"the constructivist position (that) transforms authenticity from a property inherent in toured
objects to a set of socially constructed symbolic meanings communicated by the objects."
(Kelner, 2001:4).

Participation in educational youth tours to Israel, of which Taglit-Birthright was one, cannot be
considered as mere general tourism to Israel; they have their own set of motivations for
participation and implications, as they are conducted with the conscious objective of
strengthening ties between the Diaspora youth and Israel (Cohen, 2009). In another study, it
was found that in the case of travelers from a Diaspora visiting their homeland (from the US
and FSU), the heritage tourism inhered not in the site itself, but rather in its differential
interpretation. Travel in general, and heritage-educational tourism in particular, indeed play an
important role in the reflexive discovery and affirmation of an unfolding authentic Diaspora
identity, through engagement with the culture and society of the homeland - in this case, the
Birthright Israel experience. Thus, in this world, travel and tourism become rites of passage
par excellence, where place is transcended by late modern compression of space as well as by
the redefinition of its subjective meaning for the participant. In this way, travel and heritage

tourism serve to reconstitute the ethnic identity that the traveler brings home and in time,
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perhaps, will do the same for the gloca/ social world in which the traveler lives and moves (Lev
Ari and Mittelberg, 2008).

Fishman, Shain, and Saxe (2012-2013) focus on the interactions of American and Israeli
youngsters on the tour buses during the Taglit-Birthright travel program in Israel. This program
motivates participants “to explore their Jewish identity through a peer educational experience
of historic and contemporary Israel” and attempts to strengthen relationships among young
Jews in the Diaspora and Israel. Drawing on the analysis of pre- and post-trip surveys, the
authors explore the impact of togetherness, emerging during the 10-day trip, on the
participants’ connections to Judaism and Israel, through the sociological lens of bonding social
capital. Their findings show that an atmosphere of community and friendship on the bus is a
strong predictor of trip outcomes. Implications for participants’ connections with the Jewish

community are considered.

)k xk

The various articles in this issue are strongly related to the above theoretical and empirical
backgrounds and contribute further findings and conclusions regarding the significance of
Jewish heritage educational tourism to Israel in strengthening Jewish identity and Jewish

peoplehood.

This issue begins with a paper by the late Erik. H Cohen. The issue is dedicated to Erik, who
contributed enormously to the study of heritage educational tourism, among other research
regarding Jewish peoplehood. The title of Erik's paper is: "Towards a social history of Jewish
educational tourism research." His article presents a socio-historic analysis of research on
Jewish educational travel. Jewish educational travel has been pioneering in the field of
educational-heritage travel, in terms of practice and research. Programs such as group tours
to Israel, Jewish summer camps, and pilgrimages to Shoa#h sites were among the first examples
of organized educational heritage travel. They are well-established and have been adopted as
models for other examples of educational and heritage tourism. In the same vein, since their
inception over half a century ago, these programs have been the subject of evaluation and
academic study. This article offers a topology of the field, giving a broad perspective on how it
has developed over time, in terms of methodologies used, populations covered, questions
addressed and scope of surveys conducted.

David Mittelberg raises "Urgent Questions, Pressing Problems, and Emerging Paradigms in
Jewish Peoplehood Education." In his article, Mittelberg asks the following questions: What
does it mean to educate towards Jewish Peoplehood? How can Jewish educational tourism
achieve this goal? His paper traces the historical development of Jewish educational tourism
and explores the paradigm of Jewish Peoplehood that emerges from it. This is accomplished
through a close analysis of the different stages of programmatic activity at the Department of

Jewish Peoplehood—Oren throughout its 25 years. Mittelberg describes three stages of
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educational programming at the Department of Jewish Peoplehood—Oren: (1) the Israel
experience, which focused on bringing Diaspora Jews to Israel and having Israel impact them;
(2) the mifgash (facilitated encounter), where Israeli and Diaspora Jews came together to learn
from one another; and (3) the building of an ongoing relationship between Jewish communities
in the Diaspora and in Israel. These three stages point to an emerging paradigm of Jewish
Peoplehood, which includes: belonging to the Jewish people, connecting to other Jews, holding
Jewish capital, namely the possession of Jewish cultural knowledge and skills, and taking
personal responsibility. This paradigm has the capacity to address the various challenges facing
Jewish educational tourism today, pointing the way toward new directions in Jewish educational

tourism and educational tourism research.

Roberta Bell-Kligler, in her article, "Moving between Israel and America: Future Jewish leaders
doing dialogue, mifgash and peoplehood," studied one multi-year linkage program's impact on
both Israeli and American university student participants. As a frame to present her findings,
the author uses the same four-component peoplehood paradigm mentioned by Mittelberg,
consisting of: a sense of belonging to the Jewish People, the feeling of connection to other
Jews, Jewish capital, and personal responsibility. The educational program incorporated
coordinated academic study with a travel component and a mifgash with peers from another
country. The paper discusses the similarities as well as the differences not only between the
Israeli and the American groups of students, but also between different cohorts of students of
the same nationality. Findings indicate that there are compelling reasons to believe that a
linkage program brings significant benefits both to actual participants and to others in the
Jewish world.

Ariela Keysar raises another relevant question in her article, "Reshaping Jewish Lives? American
Jewish College Students and the Trip to Israel." In her article, Keysar focuses on the trips to
Israel as a means for Jewish engagement of the millennial generation—those born after 1980.
The analyses are based on the Demographic Study of Jewish College Students, 2014, an online
survey of four-year institutions of higher education in the U.S. with over 1,100 Jewish students.
The main findings indicate that participation in educational tours is not correlated with high
religious observance but is correlated with a stronger sense of Jewish peoplehood. This is true
of any kind of visit, whether with Taglit, another educational program, or family. Israel visits
are a stronger predictor of feelings of Jewish pride and peoplehood than growing up with two
Jewish parents.

Eli Shaish and Yuval Dror discuss in their paper, "From the depths of emotion and awareness:
Educational program development and non-formal activities of the youth travel to Poland under
the Ministry of Education 1988-2008," the way in which the non-formal education system within
the Ministry of Education consolidates collective memory for deepening 'Jewish awareness'
among the youths who take part in the trips to Poland, by examining the development of the

educational program, between 1988 and 2008. In their study, Shaish and Dror used analysis
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of learning materials produced by the administration and its associates, the Masua and
Moreshet centers and Yad Vashem, among others. The historical-educational study enables
learning about the processes of planning and development, ways of assimilating the (non-
formal) educational system's policies, and inputs required to this end. Through the preparatory
processes in the schools, as well as at the various sites in Poland, emotion initially plays a
central role. Over time, the cognitive aspects strengthen and complete it, as the process unfolds
into a promise of loyalty and belonging "from the depth of emotion and awareness." The
employment of tools of non-formal education amplifies the experiences that take place during
the trip to Poland as well as during the preparations in Israel, enriching the learning about the

Holocaust.

Judit Bokser Liwerant wrote about "Expanding frontiers and affirming belonging: Youth travel
to Israel - A view from Latin America." Bokser-Liwerant's paper analyzes central aspects of the
educational trips to Israel based on a complex logic of interdependence, disjuncture and
convergences as closely related to the institutional density, the social capital and the communal
legacy of the different Jewish communities in the Latino continent. This is particularly important
when the related existential and cognitive dimensions associated with the trip’s experience are
seen as the socializing process in which Israel becomes the territorial and symbolic space where
strong and durable collective bonds are expected to develop, while contributing to the
circulation of values. For this purpose, the defining characteristics of Jewish life in Latin America
are underscored - specifically in Mexico, in a comparative perspective, mainly with Argentina
and Brazil. The role that Zionism and Israel have played as identity referents and the
foundations for community building is highlighted in order to analyze the differentiated nature
and scope of educational trips to Israel. The case at hand, albeit singular in certain respects,
exhibits traits that may help us to analyze the character and significance of trips for other

Jewish settings and for transnational ethnicities, in a broader sense.

Finally, Sergio DellaPergola, in his article: "Thoughts on core country and Jewish identification:
Context, process, output, implications," concludes this issue of Hagira. DellaPergola calls for
reexamining the broader relationship between Jews and Israel - defined here as the core
country of Jewish peoplehood - and their sense of identification with that same Jewish
peoplehood. The article reviews some basic concepts in contemporary Jewish identification,
through comparisons between the United States and Israel. It focuses on the process and
meaning of Jewish identity formation, and on the tools that participate in consolidating and
preserving it. The analysis refers to internal and external determinants, intervening variables
and different dimensions of the target variable (Jewish identification), as well as its implications.
The role of a strengthened relation of individuals with their core country (Israel) and other
Jewish identification options available over the course of their life, is discussed here. A general

model, illustrative of the creation and maintenance of Jewish identification, defining the role
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of, and the expectations from educational tourism within it, is also introduced. A final comment
concerns the choice of target population for educational tourism programs in view of the

growing complexity in recent years regarding the definition of who is a Jew.

This issue's seven papers are followed by an appendix by Uzi Rebhun and Sergio DellaPergola.
The appendix sheds light on the "Population projection of young diaspora Jews (aged 18-26),
2010-2025" and provides estimates for the cohorts that constitute a potential market for the

Taglit programs and trips to Israel for the upcoming years.
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Towards a social history of Jewish educational tourism research
Erik H. Cohen

Abstract

This article presents a socio-historic analysis of research on Jewish educational travel. Jewish
educational travel has been pioneering in the field of educational-heritage travel in terms of practice
and research. Programs such as group tours to Israel, Jewish summer camps, and pilgrimages to
Shoah sites were among the first examples of organized educational heritage travel. They are well-
established and have been adopted as models for other types of educational and heritage tourism.
In the same vein, since their inception over half a century ago, these programs have been the
subject of evaluation and academic study. This article offers a topology of the field, giving a broad
perspective on how it has developed over time in terms of methodologies used, populations
covered, questions addressed, and scope of surveys.

Keywords: education, tourism, Jewish, Israel, research, socio-history
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Introduction

As a sociologist who has worked for decades in the field of Jewish educational tourism, I
would like to offer a sociological assessment of this discipline. To clarify, this is not an overview of
Jewish tourism, but rather an analysis of research on the topic. My observations are based on my
own professional experiences, discussions with colleagues, and a survey of the relevant literature.

To set the stage, a brief social history of Jewish educational tourism is presented. Then
main characteristics of how this subject is studied and parameters of the field are outlined. Finally,
some thoughts about the future of the field will be offered, along with some suggestions for how
it could be more fruitful and have broader relevance for the scientific community.

‘Educational tourism’ is voluntary travel motivated, at least in part, by a desire and intention
to learn and increase one’s knowledge (Ritchie, Carr & Cooper, 2003, p. 18; Swarbrooke & Horner,
2007, p. 35). It covers a wide spectrum of tourist activities, from those in which learning is a
predominant feature to those in which learning may be peripheral or incidental. Jewish educational
tourism, by extension, is travel voluntarily undertaken by Jewish tourists which is motivated at least
in part by a desire to increase knowledge about and understanding of subjects and sites related in
some way to Jewish religion, culture, or history.

It may be argued that Jewish educational tourism is as old as the Jewish people, and forms
a core part of the culture. In the book of Genesis (13: 17), God tells Abraham to travel throughout
the Land of Canaan so that he may know the land as a first step in inheriting it for himself and his
descendants. Before the Israelites entered the Land of Israel, God told Moses to send
representatives of each tribe to ‘tour’ (/atdr) the land to see what it and its inhabitants were like.
The three yearly pilgrimages commanded to the ancient Israelites may also be seen as a type of
spiritual-educational tourism embedded in the Jewish religion. The visit of the Queen of Sheba to
King Solomon’s court in ancient Jerusalem was prompted by her curiosity about his wisdom, and
thus may be seen as an early example of travel undertaken for educational purposes.! Throughout
the Middle Ages, Jews, Christians, and Muslims made pilgrimages to religious sites in the Holy Land
and other countries, though few people were able to embark upon such journeys. Travelogues
kept by Jewish scholar-adventurers provide valuable information about daily life and traditions of
the time—albeit sometimes mixed with legend. This documentation indicates their journeys had
educational as well as religious goals (Dubnov, 1980; Mansoor, 1991). Palestine, under each of its
consecutive rulers, and other sites related to Jewish history were often stops in Grand Tours, which
may be seen as the progenitor of educational tourism, but these were available only to the
European aristocracy (Brodsky-Porges, 1981).

Around the beginning of the 20™ century, as travel in general was developing as a leisure
activity, we see the first examples of institutionalized Jewish educational travel, namely Jewish

summer camps in Diaspora (mainly North American) communities and tours of Israel sponsored by
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Zionist associations. The latter involved both international tourism of Diaspora Jews coming to
Israel and domestic tourism of Israelis exploring the land. Another distinct type of Jewish
educational tourism developed early in the history of the country is the shlichut program which
sends Israelis as emissaries to work in Diaspora communities. Shfichutis a special case in that the
primary motivation of the emissaries was to teach; however research found that in practice the
travelers learned as well.

Over the past century these types of educational tourism, particularly the summer camps
and tourism to Israel, have expanded and evolved. Also, other types of Jewish educational travel
have emerged, such as heritage tourism to sites related to Jewish history and culture, and the
distinctive branch of Shoaf? tourism. Each of these has been the subject of documentation,
research, and evaluation. This article offers a topology of the field, giving a broad perspective on
how it has developed over time in terms of methodologies used, populations covered, questions

addressed, and scope of surveys.

Educational tours to Israel

The state-building era. Organized group travel to the Land of Israel which had an explicit
educational goal began with the emergence of the Zionist movement. Jewish tourism was
advocated as a way to support the New Yishuv. As early as the 1920s, Jewish leaders and
philanthropists supported initiatives advancing Yediat ha-Aretz— knowledge of the Land—as a
pedagogic tool to further the goals of the Jewish nationalist movement (Stein, 2009). In 1923,
William Topkis, an American Zionist leader, visited British Palestine and then founded an association
with the goal of training and promoting Jewish tour guides (Gefen, 1979). A poster from that era
announces the availability of trained Jewish guides. The Jewish National Fund issued a film (in
conjunction with Topkis) and a series of posters and postcards encouraging Jews to visit and
eventually make aliyah (Cohen-Hattab, 2004; Gefen, 1979, 2013). For example, this early poster
in Hebrew and English advertises the Association of Jewish Guides and tours of Palestine/Eretz
Israel (both names are used). It shows a professional-looking guide in Western dress pointing at a
map of the country with inset drawings of various destinations pertaining to Jewish history and the
Yishuv, as well as some Muslim and Christian sites. The Palestine Zionist Executive published
guidebooks of tour itineraries led by Jewish guides and catering to Jewish tourists, with historical,
religious, and contemporary Zionist sites. In 1925, they established the Zionist Tourist Information
Bureau which recruited among Diaspora Jewish communities, organized and oversaw their trips,
and—significantly—connected them with Zionist groups after their return home. This set a pattern
which still is followed today. While these tours were not surveyed, an interesting record of the
phenomenon is preserved in travelogues which were published in the 1920s and 1930s to spread

the message of Zionism and to bolster tourism and a/iyah (Marzano, 2013).
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Minutes of a meeting preserved in the Central Zionist Archives record the planning of the
first Israel Experience tour for Diaspora youth while the War of Independence was still being
fought.

Minutes of the meeting held on Wednesday December 26, 1947, in the offices of the
Youth Affairs Department.

Present: Dr B. Benshalom, Y. Halevy-Levin, Y. Hochstein, Y. Meyuchas, A. Harman.
The meeting was told that many requests had recently been received from Jewish
educators in various countries wanting to arrange summer camps in Eretz Yisrael
[Land of Israel] for Jewish students from the Diaspora. After discussion, it was
agreed that:

(A) Implementation of this enterprise would be the function of the Youth Affairs
Department, the Zionist Tourism Information Bureau and the Youth Office of the
National Authority’s Education Department, which would cooperate with the
department in carrying this out, and for this purpose a committee would be
established, consisting of those present together with Messrs. Z. Weinberg and A.
Spector.

(B) The practical program should include: tours of the country, cultural activities, and
recreational activities.

(C) Even if this cannot be carried out in the summer of 1948, it is to be hoped that
it will be possible to carry it out in the summer of 1949, so it is necessary to start
working out the program right away.

(D) In the first year, arrangements must be made for three groups, each about thirty
young people from the United States, Britain, and France.

(E) These youngsters should be aged 13-17.

(F) The camp should be held between July 15 and the end of August, for a period of
one month.

Indeed, the first group of 45 youth arrived in 1949 and quickly grew to hundreds and then
thousands of participants per year. Throughout the state-building era, Diaspora Jews also took part
in study programs at Israeli universities and study-work programs on kibbutzim.

Thus, the State of Israel and Jewish educational tourism to it were conceived
simultaneously (Berkowitz, 2013; E. H. Cohen, 2008; Cohen-Hattab & Katz, 2001; Kelner, 2013;
Smith, 2010). Intentionally organizing tour programs aimed at strengthening the connection of a
Diaspora population to a ‘*homeland’ or spiritual center was, at this time, a pioneering and
essentially untested concept. Moreover, evaluation of these programs began early on. Thus,
evaluation and sociological study of such tours were a pioneering enterprise. A survey of a tour to
Israel in the summer of 1963 established demographic traits of participants, assessed their
satisfaction with the tour, and explored their views about Israel and its place in their identity
(Comet, 1965). A comprehensive survey of the American students at Hebrew University of
Jerusalem in the 1960s and 1970s explored students’ experiences via questionnaires, interviews,
focus groups, analysis of student journals, and observations (Herman, 1970, 1977a, 1977b, 1977c).
In these studies, Herman laid the groundwork for subsequent research on Jewish identity and
identification, defining components of Jewish identity such as identification with the group across

space and time, sense of mutual responsibility, and adopting norms of the group. Bubis and Marks
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(1975) compared the experiences of American Jewish youth who took a group tour to Israel with
those in informal Jewish educational settings in the U.S. Participants in each were surveyed at the
start and end of the program, and again nine months later. These various studies established the
foundation for sociological study of Jewish educational travel.

Expansion and diversification of educational tourism. Jewish educational tourism to Israel
continued to expand in scope and diversity of available programs. For over half a century, the
predominant format was the classic 4-6 week “Israel Experience” trip. These were organized
cooperatively by international, Israeli, and local Diaspora community institutions. Explicit goals are
to strengthen participants’ connection to Israel and Judaism. The tours included a combination of
touring, educational activities, and recreation. Between 1949 and 2012, over 410,000 Jewish youth
from more than a dozen countries took part in these tours. Peaks and dips in participation
correspond to various political events as shown in Figure 1. A sharp rise in participation followed
the victory of the Six Day War. Similarly, a study of the impact of this war on Diaspora-Israel
relations documented a significant increase in the number of Diaspora Jews who came to Israel as
immigrants, tourists, volunteers, and participants in youth leadership training programs following
the Six Day War (DellaPergola, Rebhun & Raicher, 2000). Other political conflicts generally caused
a drop in tourism especially by North American youth, who comprise the largest group of IE
participants. With the outbreak of the Al-Agsa intifada in 2000 many North American groups
cancelled their tours, although youth from other countries, particularly France, continued to come
during this time. The ten year anniversaries of Israel’s independence were occasions for increased
visits.

Figure 1: Participation in Israel Experience programs of the Youth & Hechalutz
Department/Department of Education 1949-20123
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A series of studies conducted in the mid-1980s examined the perspectives of Israel
Experience tour directors as well as participants, adding a new dimension to evaluation of the
program (Hochstein, 1986, S. Cohen, 1986a, 1986b, 1991; Shye, 1986).

A decade-long study of the program, beginning in 1993, distributed questionnaires at the
beginning and end of the tours to tens of thousands of participants from dozens of countries. This
yielded a huge database with information on demographics, attitudes and beliefs, assessment of
the tour, and more. Over the years the survey focused on various issues such as the kibbutz stay,
meetings with Israeli youth, marketing of the program, and special programs such as those which
began the tour in Prague or with a boat tour simulating the Exodus refugee ship (E. H. Cohen,
2008). The study of the “Exodus” program offered an interesting insight into the implementation
of an itinerary among various populations, in that the programs carried out on boats for participants
from different home countries (USA, Canada, UK, France) each reflected_assumptions and style of
Jewish education and identity in the home country (E. H. Cohen, 2004a).

Throughout this time, Diaspora youth also continued to come to programs at Israeli
universities, on kibbutzim, with volunteer programs, and so forth. Mittelberg (1988) studied the
kibbutz stay, surveying both hosts and guests via questionnaires, interviews, and observations. A
survey of alumni of two volunteer tourism programs provided longitudinal data which showed that
in the long-term, the experience strengthened participants’ Jewish-American identity, and that the
degree of change was similar in the two programs despite differences in participants’ pre-program
identities (Lev Ari, Mansfeld, and Mittelberg, 2003). Herman'’s findings have been revisited and
verified by studies conducted among new generations of North American Jewish students in Israel
(Donitsa-Schmidt, S., & Vadish, 2005; Friedlander, Morag-Talmon & Moshayov, 1991). Using pre-
and post-program surveys, it was found that these students, like their predecessors surveyed by
Herman, were more strongly motivated by an interest in exploring their Jewish identity than by
purely academic concerns, and that during the time in Israel, they learned about Israeli history and
current events, Judaism and Jewish identity, and Hebrew. These subsequent studies highlight the
immense contribution of Herman to our collective understanding of Jewish identity. Another
research on visiting students found a similar pattern among the younger students (at the bachelor’s
degree level), namely that they emphasized Jewish identity aspects of the sojourn over educational
goals. However, among the MA and especially the PhD students the emphasis was clearly more
academic and career oriented (Cohen, E. H. 2003a). Several studies looked at the different
experiences of visiting youth in religious and secular settings, such as Hebrew language study
programs on religious and secular kibbutzim (Mittelberg & Lev-Ari, 1995) and year-long study

programs in seminaries and universities (Ohayon, 2004).
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Mifgashim—mediated encounters between Israeli and Diaspora youth—provide
opportunities for hosts and guests alike to meet their peers, and are a brief departure from the
tourist bubble in which most of the tour is spent. Researchers looking at the goals and impact of
mifgashim found that the encounters tend to be planned as activities essentially for the visitors,
yet also may be educational for the Israeli participants (Bar-Shalom, 2002; E. H. Cohen, 2000;
Findling-Andy & Spector, 1997; Kujawski, 2000; Wolf). Moreover, the encounters were found to
reveal similarities between the two populations (identification with the Jewish People, global youth
culture) as well as differences (language, expressions of religiosity, army service, and modalities
of friendship).

While much attention has been given to programs for youth, Jewish adults also join study
tours. In the 1990s, a number of studies looked at tour programs for Jewish educators, considering
issues such as impact on educators’ personal and professional lives, curriculum of the trip, and
motivations for the travel (Abrams, Klein-Katz & Schachter, 1996; Reisman, 1993). Others surveyed
adults who came to Israel in the framework of ‘missions’ organized by community institutions (S.
Cohen, 1996) or on family vacations (Goldfarb Consultants, 1992; Klein-Katz, 1990, 1991).

The new millennium. In 2000, the Tag/it-Birthright Israel was launched, which quickly had
a significant impact on the world of Jewish educational tourism. 7agiit offers free 10-day tours to
young adults aged 18-26. Within a decade, several hundred thousand participants, mainly but not
exclusively from North America, took part. Since its inception, the 7ag/it program has been regularly
evaluated through a longitudinal study that uses a pre-post program method. A series of
questionnaires are distributed first to a sample of applicants, then to participants at the end of the
tour, and again in periodic follow-up studies. Qualitative methods such as interviews and
observations are also included in the survey. An important feature of the surveys is the inclusion
of a control group; questionnaires are also distributed to applicants who did not join a tour,
providing a basis for comparison of changes in participants’ attitudes. At least half a million
questionnaires have been collected, providing a massive database (Kelner, 2002, 2010; Kelner et
al., 2000; Saxe & Chazan, 2008; Saxe, Sasson & Hecht, 2006; Saxe et al., 2000, 2002, 2004, 2007,
2008, 2011a, 2013). Most of the studies have focused on North American participants (who
comprise the vast majority of the tour’s target population), but several studies have looked at
participants from other countries (Chazan & Saxe, 2008; E. H. Cohen, 2004b; Shain, Hecht & Saxe,
2013a, 2013b). The evaluations cover issues such as demographic traits, satisfaction with the tour,
intention to return to Israel, Jewish community involvement, attitudes towards Israel and Judaism,
and impact of the tour on behavior and attitudes. Among many other findings, the survey has
documented that participants express greater feelings of connection to Israel and the Jewish
people, even several years after the experience. Sociological analyses have been made on aspects

of the tour program, such as mifgashim with Israeli youth (Avivi, 2000; Sasson, Mittelberg, Hecht
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& Saxe, 2011; Wolf & Hoffman, 2004), Jewish identity (Kadushin, Wright, Shain & Saxe, 2012;
Shain et al., 2013; Taylor, Levi & Dinovitzer, 2012), attitudes towards exogamy (Saxe et al., 2011b),
and connection to Israel (S. Cohen & Kelman, 2010; Sobel, 2009). The madrichim of these
programs have been found to carry out overlapping functions of guide, counselor, and role model
(Cohen, Ifergan & Cohen, 2002). However, there has been little in-depth research on the function
of the guides and counselors; for example the Taglit surveys identify the guide as one of the main
features determining success of the tour, yet provide no details on what makes an effective guide
(Saxe, Sasson & Hecht, 2006).

Another initiative launched around this time was the MASA Israel Journey program. This
created a unified umbrella organization to match young adults with long-term study programs
lasting from several months up to several years. Available programs cover a wide range of areas
of interest such as archeology, ecology, history, religious studies, Hebrew language, community
service, and more. Between 2004 and 2011, some 55,000 individuals joined study programs via
MASA. In 2010, a web-based survey collected data from several thousand MASA alumni and a
control group of people who had contacted the program but did not participate (S. Cohen &
Kopelowitz, 2010).

Participation in these three main branches of organized educational tourism: Israel

Experience, Taglit-Birthright Israel and MASA are shown in Graph 2.

Graph 2: Participation in educational tours to Israel, 1949-2011
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Study tours to Israel continue to be part of the professional training of many educators in
Diaspora Jewish settings, although these have not expanded and developed to the extent that
programs for youth have (Dorph & Holtz, 2000; Kedar, 2011; Pomson & Grant, 2004).

Recently some small and alternative educational programs to Israel have been initiated.
These have been the subject of case studies, but have not been evaluated in a systematic way by

program organizers (Aviv, 2011; Hazbun, 2012).

Domestic tourism in Israel: The &iyu/ as an educational tool

In addition to international tourism to Israel, domestic tourism among Israelis was also
motivated by desire for knowledge of and a link to the land. Beginning in the nation-building era,
hikes were common activities among Jewish youth movements, schools, and community groups
such as the Society for the Protection of Nature in Israel (Ben-David, 1997; Dror & Shayish, 2013;
Kahane, 1997; Kelner, 2014; Shayish & Cohen, 2011; Stein, 2009). In the newly developing Israeli
society, the tiyu/ or hike emerged as a civil pilgrimage during which sites of natural beauty and
historical significance would be visited (Katriel, 1995). Thus, the tour guide or madrich was an
important figure in domestic tourism as well as for overseas visitors (Israeli, 1965; Katz, 1985).
Still today, frequent day hikes and overnight camping trips are frequent activities for Israeli state
school students, youth movement members, and families and form part of the national culture
(Singh & Krakover, 2013).

The tiyul has been analyzed as a pedagogic tool and sociological phenomenon both
historically and within contemporary Israeli culture, mainly using qualitative methods such as
literature surveys, observations, and interviews, and are often published only in Hebrew for use by
educators within the school system (Avisar, 2000; Ben-Hur & Levi, 1998; Girtal, 2002, 2010; Gotar,
2009; Oshri, 2005). A socio-historical overview of the &yu/ commissioned by the Ministry of
Education traces how field trips to natural areas developed in Israeli schools as a pedagogic tool
for value-driven education including Jewish-Israeli identity, leadership skills, social bonding among
the class, spiritual and physical development, and knowledge of the land (Dror & Shayish, 2013).
Observation of a school’s annual class trip found that it also serves as socialization tool towards
the acculturation of Jews from different backgrounds into Israeli society (Markovitz, 2012).
Additionally, the development of tourist sites for the Israeli public has been the subject of
sociological analyses of the socio-political and historical narratives presented (Bauman, 1995,
2004).

Though there have been few systematic evaluations of &yw/programs, an evaluation was
conducted by Mashav (2011) on Masa Israeli Mibereshit, a program of hikes and field trips for state
high school students. In 2010-2011, the program was assessed in 84 schools participating in the
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program. The evaluation used pre- and post-program questionnaires to measure the impacts on
participants’ Israeli, Jewish, and personal identities.

Among the Aared/ (ultra-Orthodox) population in Israel, &yulim and domestic tourism are
becoming increasingly popular. Despite stated opposition to secular forms of recreation on the part
of many religious leaders, Israeli Aaredi families travel during their summer vacations, visiting
religious, historic, and nature sites. Part of the educational component was in exposure to the
secular Israeli culture from which this population usually secludes themselves (Cahaner & Mansfeld,
2012; Mansfeld & Cahaner, 2013; Rahimi, 2010).

Shoah pilgrimage journeys

Another major branch of Jewish educational travel pertains to travel to sites related to the
Shoah or to pre-war Jewish life. This includes sites in Europe—former death camps, cemeteries,
memorials, historic Jewish sections of cities—as well as Shoah-related museums and memorials in
Israel and other countries (Ashworth, 2002; Beech, 2000; Resnik, 2003).

Significantly, the first Jewish educational tourism related to the Shoah was not to sites of
the atrocity itself, but to memorial museums. In 1949, the Ghetto Fighters' House Museum* was
created on an Israeli kibbutz by a group of survivors of the Shoah and veterans of the Warsaw
Ghetto Uprising. Shortly afterwards, in 1953, the Israeli Knesset founded Yad Vashem in Jerusalem
as a Shoah memorial museum and national institute for research and education. Both of these
institutes hosted school groups as well as individual visitors, mostly Israelis, although Yad Vashem
in particular became a popular destination for international travelers as well. At that time, voluntary
travel to ‘authentic’ sites of the Shoah was unthinkable. The first Shoah museum in the US was
founded in 1961 by survivors living in Los Angeles.”> In the past several decades, many others
have been established in numerous countries, each with a distinct perspective and interpretation.
Among the largest is the United States Holocaust Memorial Museum in Washington, DC, which
presents the Shoah against the background of democracy, universal values, and the role of the US
in the fight against fascism (Flanzbaum, 1999; Lennon & Foley, 1999). Visits to Shoah museums
may be undertaken as distinct events, such as school field trips, or as part of a broader itinerary
in the area where they are located (E.H. Cohen, 2011a; Saidel, 1996). Yad Vashem, in particular,
has become a standard site in many educational tours to Israel. Many Israelis, too, visit the
museum with school trips or independently (Kraekover, 2005). A survey consisting of observations
of and interviews with Russian Jewish tourists visiting Israel in 1998 found that Yad Vashem was
the site which most meaningfully communicated a sense of Jewish identity to these tourists—even
more so than traditional religious sites such as the Western Wall or Kote/ (Epstein & Kheimets,
2001).
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Tourism to Shoah sites in Europe mainly developed following the end of the Communist
regime in Europe, as Poland became more open to international tourism. This type of ‘dark’ Jewish
education tourism has become increasingly common among students and adults. Numerous tour
programs are offered, and museums and memorials at sites related to the Shoah have been
developed, catering to both Jewish and non-Jewish travelers.

A small number of groups from Israeli schools went to Poland in the early 1960s, following
the trial of former Nazi Adolph Eichmann, but were suspended when Poland broke off diplomatic
relations with Israel following the Six Day War of 1967. After a two-decade hiatus, the journeys
resumed beginning in 1988, when travel to Poland again became possible (Gross, 2010). Since
then, the Israeli Ministry of Education has organized and sponsored journeys to Shoah sites in
Poland for high school students. This program has expanded greatly in the past quarter century;
to date, hundreds of thousands of students and accompanying teachers have taken part. The
journeys include a week or ten days of touring sites, ceremonies, lectures, films, and meetings with
Polish youth as well as an extensive orientation before the trip and follow-up activities afterwards
(E. H. Cohen, 2013a; Feldman, 2008; Vargen, 2008).

These journeys, which are a core and popular yet controversial aspect of Shoah education
in Israel, have been the subject of much scientific study, as well as critique in the media. Feldman
(2008) conducted an in-depth ethnographic study of the journeys to Poland. His analysis of the
journeys is based on observations of training sessions for guides, including their preparatory
journey to Poland, on several journeys which he accompanied, first as a guide then as a participant-
observer, on participants’ diaries kept during the journey, and on responses of 25 participants to
open-ended questionnaires. This study focuses on students’ reactions and the role of the journey
as a pilgrimage, during which Jewish-Israeli identity is expressed.

Other studies have also investigated the impact of the journey to Poland on Israeli
adolescents’ attitudes towards Israeli-Arabs and Palestinians (Shechter, 2002) or on their universal
values (Gross, 2010; Lazar, Chaitin, Gross & Bar-On, 2004a, 2004b). Romi and Lev (2003, 2007)
conducted a survey of journey participants immediately after their return to Israel and a follow-up
survey several years later, assessing the long-term cognitive and affective impacts. They determine
that while the journey increased participants’ knowledge of the subject and elicited strong
emotional reactions, it did not significantly affect their sense of Jewish identity.

A nation-wide comprehensive research on Shoah education in Israel collected a large
amount of qualitative and quantitative data on the journeys to Poland in religious and general state
schools (Cohen, 2013a). Questionnaires distributed to students, teachers, and principals included
sections regarding the journeys. Observations, open questions, and focus groups were also

conducted. Interviews with experts in the field provided another perspective on the issue. Taken
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together, a rich and detailed picture was compiled, documenting objectives and expectations for
the journey and its impacts on knowledge, emotions, and attitudes.

Also in 1988 was the first March of the Living, an educational pilgrimage to Shoah sites in
Poland culminating in a memorial walk from Auschwitz to Birkenau on Israel’s national Shoah
memorial day in April after which many participants continue to Israel for the country’s
Independence Day the following week. There were about 1500 participants in the first tour and
since then, more than 150,000 have taken part in the bi-annual event (Sheramy, 2009).

Telephone surveys of a random sample of alumni of the first three March of the Living
events (1988, 1991, 1992) and a follow-up study of alumni of the 1991, 1999 and 2003 events
explored short and long-term effects of the experience (Helmreich, 1995, 2005). Another study
used pre- and post-program questionnaires completed by participants of the 2009 march examined
the event’s impacts on spirituality and health-related issues such as stress and physical illness or
discomfort during the trip. During different phases of the journey participants expressed emotions
of fear, hope, and faith (Nager et al., 2010).

In addition to such program evaluations, there have been sociological and psychological
studies and analyses of Jewish Shoah tourism (Ashworth, 2002; Kugelmass, 1994). One recurrent
theme uncovered by research on tourism to sites such as former concentration camps is that they
are intensely emotional experiences. Often, the tourist has previously learned about what
happened in the Shoah through reading, museum visits, classes and so forth; the educational
impact of the tour to the site is in ‘seeing for oneself.’

It is notable that the development of Jewish tourism to Shoah sites was an early example
of what is more generally known as dark tourism or thanatourism. Historically, there have been
visitors or pilgrims to sites of natural disasters, battlefields, or other tragedies (Chronis, 2005;
Lennon & Foley, 2000; Seaton, 1996; Sharpley & Stone, 2009; Winter, 2009). However, this
'darkest' type of tourist pilgrimage to sites related to genocide against a group with which one
identifies became widespread only in recent decades. As other examples of this developed, such
as tourism to sites related to mass killings in Armenia, Hiroshima, Cambodia, and Rwanda, or the
mass enslavement of Africans, research began to be conducted on this phenomenon, often with
Jewish Shoah tourism cited as a key case or a point of reference (Ashworth & Hartman, 2005;
Bruner, 1996; Caplan, 2007; Dann & Seaton, 2001; Essah, 2001; Lennon & Foley, 2000; Miles,
2002; Stone, 2006; Tumarkin, 2005; Turnbridge & Ashworth, 1996; Williams, 2004; Yoneyama,
1999).

Also, as Shoah sites became developed as tourist destinations, and as Shoah education
became more prevalent in state schools of many countries, non-Jewish tourists and school groups
began to visit these sites as well. This opened a branch of study which examined Shoah tourism

from different angles, such as interpretation for diverse populations, marketing, resource
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development, and control (Beech, 2000; Bollag, 1999; Cole, 2000; Hartman, 2005; Huener, 2001;
Macdonald, 2006; Marcuse, 2001).

Jewish summer camps

Overnight Jewish camps are another setting to which Jewish youth travel for educational,
social, and recreational activities. For the weeks of the camp, participants and staff alike are
immersed in an all-encompassing environment created for the purpose of enhancing Jewish
identity.

Jewish summer camps began to be established in the US at the beginning of the 20t
century. Overnight camps in general were becoming more popular in the US at this time.
Additionally, there was already a well-established tradition of Jewish vacation resorts, created in
response to anti-Semitic restrictions at many American resorts at this time. The Jewish summer
camps enabled youth to enjoy an American pastime within a Jewish environment. In the 1940s
and 1950s these camps increasingly added educational content such as learning Hebrew and/or
Yiddish and Jewish traditions (Lorge & Zola, 2006; Paris, 2008).

The Jewish summer camp model has been found to be an effective and popular type of
informal education. It is well-established in North America and recently has been expanding in
Europe and the former Soviet Union. Jewish camps have become a model for other religious-
oriented summer camps (Charry & Charry, 1999; Goldman, 1992).

Beginning in the 1970s, studies of Jewish education in North America have considered the
impacts of summer camps as compared with other forms of formal and informal education (Bubis
& Marks, 1975; Dorph, 1976; Farago, 1972), and this trend has continued, yielding a decades-long
picture of the phenomenon and its outcomes. Summer camps have been found to provide positive
experiences with a Jewish environment, peer group, and role models that encourage ongoing
involvement in Jewish community (S. Cohen & Kotler-Berkowitz, 2004; S. Cohen, Miller, Sheskin &
Torr, 2011; Sales & Saxe, 2004). Research has also found that many alumni of camps subsequently
become counselors, educators, or community leaders (B. Cohen, 2005).

The Ramah network of camps affiliated with the Conservative movement has been
particularly intensively studied in terms of its short and long-term impacts on participants’ Jewish
identity and subsequent community involvement; it has been documented that those who attended
camp for several summers and particularly those who became counselors were more likely to be
involved in Jewish community during their college years (Aviad, 1988; S. Cohen, 1998; Ettenberg
& Rosenfeld, 1989; Fox & Novak, 1997; Keysar & Kosmin, 2004).

Other studies have looked specifically at summer camps affiliated with the Reform
movement, which in many cases may be participants’ primary or only exposure to Jewish education
(Cohen & Bar-Shalom, 2006, 2010; Lorge & Zola, 2006).
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A recent study of US summer camps affiliated with the three major denominations (Reform,
Conservative, Orthodox) compared the experiences of youth in the various streams, and
particularly those who may be enrolled in camps whose official denomination differs from their
personal self-definition (E. H. Cohen, 2009). Jewish summer camps provided a setting for the study
of Jewish identity at large, such as the development and improvement of scales of Jewish identity
that cover basic categories of community, religion, Israel, culture, and universal values (E. H.
Cohen, 2013c).

A survey of Jewish adults in five Eastern European countries (Bulgaria, Hungary, Latvia,
Poland, and Romania) included questions pertaining to respondents’ experiences in Jewish summer
camps (E. H. Cohen, 2013b; Kovacs & Barna, 2010).

An interesting parallel area of study has been that of Israeli youth traveling to other
countries to be counselors in Jewish camps, and the multi-directional influences that Israeli
counselors and Diaspora staff and campers have on one another (Ezrachi, 1994; Wolf & Kopelowitz,
2003). Similar to this, though not directly related to summer camps, is a program which brought
Jewish studies teachers and schools principals from Israeli schools in the TALI system on
educational tours in the United States to learn about American Judaism and the American Jewish
educational system. Pre- and post- program surveys, interviews, and observations were used to
explore the impact of this pilot program, which was found to enrich participants’ understanding of
various expressions of Judaism and pedagogic methods for teaching pluralistic Judaism in Israeli

schools (Grant, Kelman & Regev, 2001).

Jewish heritage tourism

There are also various examples of Jewish heritage tourism which have educational
aspects. Jews travel internationally and domestically to visit sites related to Jewish history at large,
such as graves of rabbis, and sites such as synagogues in current or former Jewish communities
(Collins-Kreiner, 2007). It has become increasingly popular for families to travel to various ‘Old
Countries” where their ancestors lived, or even to visit traditionally Jewish neighborhoods within
the same country (Ioannides & Ioannides, 2002; Roemer, 2005; Wenger, 1997). Even kosher or
kosher-style restaurants may be sites of culinary-heritage tourism (Jochnowitz, 2003). Museums
and exhibits of Jewish art and history draw domestic and international Jewish travelers. Ellis Island
in New York and its museum of immigration draws Jewish (as well as many other) tourists. The
presentations and interpretations of these museums and exhibits have been the subject of
sociological analysis (Clark, 2003; R. Cohen, 1998; Desforges & Maddern, 2004; Greenberg, 2002;
Kirshenblatt-Gimblett, 1998; Maddern, 2002; Stead, 2000). Heritage tourism to Eastern Europe—

which overlaps but is not identical with Shoah tourism—often brings visitors to places where Jewish
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life essentially no longer exists, and may be ‘reinvented’ for the tourist market (Gruber, 2002;
Ioannides & Ioannides, 2004; Schlér, 2003).

Studies of Moroccan-Israelis’ pilgrimages to the country of their birth examined motivations
for the trips and their role in expression of ethnicity (Kosansky, 2002; A. Levy, 1995, 1997, 2004).
A parallel phenomenon of Israeli immigrants visiting the *homeland’ can be seen among Israel’s
large Russian population; this was explored through interviews with Russian-Israeli students who
visited Russian in the 1990s (Lomsky-Feder & Rapoport, 2000).

Another form of travel undertaken by Israelis is that of ‘backpackers’ who travel overseas
after completion of their army service. During their travels, many explicitly and intentionally learn
about other countries and cultures, and often as a result about themselves and their own culture,
and thus represent a different yet important type of Jewish educational travel (Noy, 2004; Noy &
Cohen, 2006). Israelis may also learn about themselves and the Other through travel to neighboring
Arab countries. Although organized educational tours of this type are rare, studies of Israeli travel
to the neighboring countries of Jordan and Egypt examined motivations, expectations, and
perceptions of the destination and local population (Milman, Reichel & Pizam, 1990; Stein, 2002,
2008; Uriely, Maoz & Reichel, 2009).

Educational emissaries as a special case of Jewish educational travel

A special case of travel with Jewish educational goals is that of shlichut—the sending of
emissaries (shlichim) from Israel to teach in Jewish Diaspora communities. Sh/ichim take positions
in Jewish schools and community centers around the world teaching subjects such as Hebrew,
Jewish and Israeli history, and religious studies, organizing community events, and encouraging
and facilitating participation in tours to Israel and immigration to Israel. Over the past 75 years,
tens of thousands of Israelis have been sent as shlichim, reaching virtually every country with a
Jewish population. Unlike the other examples discussed above, the primary goal of this type of
travel is to teach. Nevertheless, it has been found that the experience of living and working, often
for several years, in Diaspora communities is educational for the shlichim as well, and therefore
this may be treated as a type of Jewish educational travel.

Like tourism to Israel, shlichut was developed as an educational tool of the Zionist
movement. The Shlichut Training Institute (STI) was founded in Jerusalem in 1939, with the
purpose of training emissaries to work and teach in Jewish Diaspora communities. In the first
decades of the program, the primary goals were to encourage immigration to Israel and to increase
support for the Zionist cause. Given the classic Zionist perspective of Israel as the center of Jewish
life, there was little expectation that time spent in Diaspora communities would be a learning
experience for the shlichim. However, over time, it increasingly became apparent that shlichut was

educational for the emissaries as well. First, in order to better meet the needs of the host
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community, the training program for candidates began to include more information about the
Diaspora countries in which they would be working. Additionally, Zionist ideology has gradually
evolved so that while Israel is still seen as the spiritual and political center of the Jewish People,
there is greater recognition of the value of exchange between Israel and Diaspora communities.
In other words, shlichim are exposed to models of Jewish life that differ from those in Israel, and
they may carry aspects of these varied expressions of Judaism back to Israel when they return to
Israel (Hoffman, 2005). Recently, programs of short-term sh/ichut have been developed in which
Israeli teenagers and young adults are sent to Diaspora communities, often to work as counselors
in Jewish summer camps. Spending a summer in the Diaspora is perceived by many of the young
shlichim as enhancing their own personal growth (Gar, 2005; Kopelowitz, 2003).

Much of the research on shlichut has been evaluative. As early as 1968, a study conducted
in Detroit looked at how shAlichut enhanced collaboration between Israeli and American Jewry
(Shaw, 1968). A study in the mid-1970s looked at the program’s response to changing social
contexts in the receiving communities (Cromer, 1975). In the mid-1980s, the World Zionist
Organization appointed a public committee to evaluate the functioning and activities of shlichut
and to propose recommendations for its improvement (Landau Commission, 1985). Several years
later, a study of shlichut in North America looked at the de-politicization of sAlichut and its
adaptation to North American socio-cultural conditions (Verbit & Waxman, 1989). In several case
studies, the impact and functioning of shlichut has been assessed in Australia (Aharonov, 2010),
the former Soviet Union (Dashevsky & Ta'ir, 2009), and North America (American Advisory Council,
1993; Field, 1992; Gar, 2005; Kessler, 1973). In each case, it was found that cultural gaps between
shiichim and the local Jewish population are challenges to the mission, and that sA/ichim undergo
a process of acclimatizing to the new environment while they simultaneously expose Diaspora Jews
to the Israeli perspective.

A comprehensive study of shlichut (E. H. Cohen, 2011b) covered the history of the program
through study of literature and archives as well as an empirical survey. Questionnaires were filled
out by 348 shAlichim who were active at the time of the study (1994-1996) and 470 alumni who
completed missions between 1981 and 1993. Additionally, questionnaires were completed by
decision-makers affiliated with sh/ichutin North America, France, and Argentina (n=725); decision-
makers in Israel (n=163); members of Knesset (n=67) and other local elected officials in Israel
(n=141); and Israel Ministry of Education teachers (n=970). Qualitative methods were also used,
including personal interviews which were conducted with 300 individuals involved in sAlichut in
Israel, North and South America, and Europe; focus groups including 100 active and alumni
shiichim and shlichut administrators; and on-site observations at the places where shAflichim work

around the world.
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A few recent articles have examined sociological aspects of shlichut, such as the ‘teacher-
as-stranger’ (Pomson & Gillis, 2010), and Hebrew language skills as an indicator of ‘authenticity’
(Kattan, 2009).

Conclusion

This social history of Jewish educational tourism research illustrates the vibrant and
pioneering nature of the field on two parallel tracks: the travel itself and the research of it. The
latter includes content issues explored, methodologies used to investigate them, and theories of
identity and travel which have been developed as part of this research. Many of the educational
programs developed were among the first examples of travel which were designed to enhance
religious and ethnic identity, to create a bond with a homeland, and to commemorate national
tragedies. Moreover, many of these were surveyed from their inception. This is an indicator of the
extent to which educational travel was perceived as important. The travel programs were not seen
simply as vacations, but as integral tools towards articulated goals of identity enhancement, nation-
building, preservation of collective memories, and so forth. Organizers were convinced they were
dealing with something significant. The issues explored in the surveys give an indication of the
explicit and implied goals of the tour programs. For example, while in the early decades of the
program encouraging aliyah was an explicit goal—survey respondents were routinely asked if they
intended to make aliyah, over time this has been de-emphasized in promotion of the program and
also in research on it, even if aliyah may still be an implied goal of organizers. In more recent
decades, objectives which are of greater interest to the Diaspora communities have been
emphasized, such as participation in the home Jewish community following the tour, and
encouraging marrying a Jewish partner. Reflecting this, these issues have been tracked through
research on the programs (E. H. Cohen, 2003b; Saxe et al., 2011b). A future article could explore
in greater depth the explicit and implicit goals of Jewish educational travel, and how the success
of the tours in accomplishing these goals has been evaluated.

Taken cumulatively, the research undertaken offers a deeper understanding of Jewish
identity—identification with the Jewish People and Israel, components of identity, symbols of
identity, of informal education—quality of tour, group dynamics, guiding), and of tourism—
destination image, connection to destination, and local population. Throughout decades of
research, scales of Jewish identity were developed, expanded, verified, and improved. Research
on Jewish educational travel provides a lens for investigating numerous Jewish communities in the
world, particularly as they visit Israel. In particular, the ten-year study of Israel Experience tours
took an international approach, considering participants even from very small Jewish communities,

rather than focusing mainly on the large North American population. The data collected reveal
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much about Jewish youth around the world, their relationship with Israel, and Jewish identity
formation in various home countries (Cohen, E.H., in press). Research on travel provides a rich
setting to look at Israel-Diaspora relations (Cohen, E. H. and Horenczyk, 2003), which may be
studied, for example, in the context of interactions between Israeli and Diaspora staff on tours and
in summer camps, and during mifgashim arranged among Israeli and Diaspora youth (Cohen, E.
H., 2000). Moreover, studies of the numerous populations of Jewish youth surveyed provided
insights into global youth culture, in which travel is an increasingly widespread and important
undertaking.

The research conducted on Jewish educational tourism also made a contribution to
educational research at large, as it helped identify elements of successful programs, challenges,
and areas in need of improvement. Given that the research continued over many decades, the
effectiveness of tours and the results of changes and innovations were tracked.

It may be noted—and I believe this is an issue which deserves further investigation—that
virtually all the studies were conducted by Jewish researchers. This fact reflects many deep-seated
characteristics of the institutional world organizing the tours and commissioning the research. The
implications, both positive and negative, of this situation are beyond the scope of this article, but
may be the subject of future analysis. In any case, the studies provided a rich picture of Jewish
travel using a multitude of qualitative and quantitative data analysis tools.

As other populations have emulated examples of Jewish educational travel, for example,
in organized group tourism to sites related to heritage, homeland, and history, they have been able
to learn from the experiences of Jewish program organizers and tourists—more specifically they
were able to learn from their scientifically documented experiences. The rapid expansion of the
fields of heritage tourism, Diaspora tourism, and dark tourism related to the history of various
groups is accompanied by a growth of scientific studies in these fields.

Mega-evaluation. A fruitful next step in research on Jewish educational travel would be to
move beyond program evaluations and towards a mega-assessment of the field. One element of
this would be expansion of the populations surveyed to include, in addition to participants, other
related parties, namely madrichim, applicants’ parents, Diaspora community leaders and educators,
members of relevant Israeli government committees, and so forth. In this way, researchers could
document the impact of the program on Diaspora community organizations and the hosts and
operators in Israel. Another interesting population to investigate would be those who do not
participate; this could give much insight into barriers to participation. The 7ag/it evaluation has
included a sample of applicants as a control group; this aspect of the research could be expanded.
Such a mega-evaluation should be international in scope, taking into account not only the large
North American population but also the many smaller populations of participants from South

American, Europe, the former Soviet Union, Australia, and South Africa. Research could further
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investigate sub-populations within each national population, considering demographic features
such as denomination, age, gender, size of local Jewish community, and so forth. Furthermore,
such research could take a comparative approach to different frameworks of educational travel. A
recent study of Graham (2014) offers a case study comparing different types of Jewish education,
including but not limited to travel, among British youth in which it was found that gap year
programs in Israel have far more significant effects on Jewish identity than do short tours to Israel.
A mega-evaluation could eventually assist in the mapping of educational priorities among the
Jewish people. In this way, Jewish educational travel can be considered in the context of a global

view regarding the policy of education and Diaspora-Israel relations.
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Endnotes

1 Kings 1, 10 as analyzed in Young, 1973

2 In this article the Hebrew term Shoah is used, as it refers specifically to the Nazis’ genocidal campaign,
whereas the English word *Holocaust’ may refer to other atrocities and tragedies; see Gerstenfeld 2008, Petrie
2009.

3 Data were collected from annual reports preserved in the Central Zionist Archives in Jerusalem and were
confirmed by data in Mittelberg, 1999, pp. 137-138. For the years 1950-1952 and 1953-1956 are estimates
based on cumulative data for these two periods. Figures for 1964 are an estimate. This graph shows only
participants in Israel Experience tours and does not include participants in 7ag/it birthright Israel tours, which
were launched in 2000.

4 Also known as the Itzhak Katzenelson Holocaust and Jewish Resistance Heritage Museum.

> http://www.lamoth.org/the-museum/history/
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Urgent Questions, Pressing Problems, and Emerging Paradigms in

Jewish Peoplehood Education

David Mittelberg

Abstract

What does it mean to educate towards Jewish peoplehood? How can Jewish educational tourism achieve
this goal? This paper traces the historical development of Jewish educational tourism and explores the
paradigm of Jewish peoplehood that emerges from it. This is accomplished through a close analysis of the
different stages of programmatic activity at the Department of Jewish Peoplehood — Oren throughout its
25 years.

The paper describes three stages of educational programming at the Department of Jewish Peoplehood —
Oren: (1) the Israel experience, which focuses on bringing Diaspora Jews to Israel and having Israel impact
them; (2) the mifgash (facilitated encounter), where Israeli and Diaspora Jews come together to learn from
one another; and (3) building an ongoing relationship between Jewish communities in the Diaspora and in
Israel.

These three stages point to an emerging paradigm of Jewish peoplehood, including: belonging to the Jewish
people, having a connection to other Jews, Jewish capital, and personal responsibility to fellow Jews. This

paradigm has the capacity to address the various challenges facing Jewish educational tourism today,

pointing the way toward new directions in Jewish educational tourism and educational tourism research.
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education, Diaspora education
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Oranim Academic College of Education is the institution where the Department of Jewish
Peoplehood has been located since its founding 25 years ago. Oranim College deserves a lot of credit for
the success of the activities of this department. At first, it was an unwitting partner, then an unknowing
partner, and, by today, a proud partner of the work that has been done by the Department of Jewish
Peoplehood — Oren. This article will begin with a discussion of that work.

Since its establishment, the Department of Jewish Peoplehood — Oren was the result of
collaborations. The first collaboration was with the late Professor Moshe Kerem, former head of Oranim.
He and I, two members of the Habonim youth movement, a generation apart, wanted to take the secret
of the Zionist youth movements and spread it to the Jewish world outside the youth movement structure.
That is the hidden agenda of my life. Both he and I had been through the “Israeli experience” before it
was called that. We had our lives transformed by it before people talked about it. We knew that if this
secret was kept inside the youth movements alone, we would be doing a disservice to our own generation,
and maybe even generations to follow. What we have done, and what we are all doing today, is trying to
transfer that experience to the entire Jewish world.

The leadership of this institution over a quarter of a century ago was not committed to this vision.
As Zionists, they were in favor of what we were doing, as long as we did not interfere with their work. So
we set up our offices on the other hill, on the periphery of the campus. Even while Oranim, as an educational
institution, was a warm supporter of the work being done, it was not seen as part of the mainstream.
Today, our work is becoming part of the mainstream of this institution. Today, when the President of
Oranim, Professor Yaarah Bar-On, speaks about her vision for the college, she talks about Oranim as an
international center, as a magnet for those from abroad interested in learning about and experiencing
Israel, the Galilee, and the many unique aspects of the Oranim campus. I hope that all of the educational
institutions in Israel will become mainstream foci of global Jewish educational tourism. This point is central
to my thesis in this article.

In the years since Prof. Moshe Kerem and I established the Department of Jewish Peoplehood —
Oren, our work has continued to be characterized by collaboration. Some of the key players include: Dr.
Roberta Bell-Kligler, who has been with Oren almost twenty years now, and who is the secret behind its
powerful educational work; Professor Lilach Lev Ari, the co-convener of the 2014 conference on Jewish
educational tourism, who has long been my colleague in evaluation and research; my colleague and friend
Professor Leonard Saxe, who has helped build the kind of international, multicultural, and cross-cultural
collaboration that is not only a keystone of, but a necessary condition for, successful global tourism
research; and Dr. Dinah Laron, the Dean of the Faculty of Education at Oranim who, as a result of that
collaboration with Brandeis, has been working with us in the evaluation of Boston-Haifa school connection

programs.
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Educational Tourism

When I started this work at Oranim College 25 years ago (Mittelberg, 1988, 1999), the term
“educational tourism” was an oxymoron. Nobody used the term educational tourism, and if they had,
people would not have understood what was being discussed. Tourism in the academic world in general
was regarded with derision, and those people engaging in tourism were thought to be interlopers, creeping
into the academic world where they did not belong. The sociology of tourism, if included anywhere in
academia, was in the department of geography. Today, that is certainly not the case, and tourism has
become a very powerful arm in the academic world. Educators often had a problem with tourism, even
those educators who themselves almost always benefited from educational tourism. While appreciating the
effect on themselves personally, they have difficulty incorporating it into their rationale as educators.

There was disagreement among educators and tourist educators about Birthright, when Birthright
was still an idea. Some argued that ten days could not possibly provide a meaningful educational
experience; furthermore, Birthright was regarded with derision by many in the Jewish educational
establishment. Of course, that kind of derision is no longer acceptable. Birthright's success has been
documented. It seems a revolution was necessary to reach the point where educational tourism was
acceptable language and a respected discipline. This was a dynamic process, and it is important to
remember how much has changed since I began working in educational tourism a quarter of a century
ago.

In 25 years, a tiny group of educators here at Oranim, dealing with a changing Jewish world, took
the secret behind the Zionist youth movements’ success, and applied it to diverse population groups, in
order to develop a product and promote a message. The absolute nhumbers are not germane to the purposes
of the article and have been presented elsewhere (Bell-Kligler & Mittelberg, in press), but suffice it to say
that thousands of individuals took part in the programs offered. The following charts demonstrate the
diversity of participants and serve as background for the discussion in this article.

Figure 1. Direct participants in Department of Jewish People — Oren programs
between 1987 and 2011

415 350 400 109

800

B Students in courses held at
Oranim

B Russian speakers from Israel and
abroad

m University students from abroad

W Families from abroad

m High school students from Israel
and abroad

(translated from Bell-Kligler & Mittelberg, in press)
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Figure one reports the total number of actual participants in the Israel Diaspora programming
conducted by the Department of Jewish People — Oren over a quarter of a century. Table one below,
describes the changing demographics of these participants along the historical timeline that is the

developmental axis of this article.

Figure 2 illustrates the indirect impact of programming reported in Figure 1, as the Israel experience
programs were most often embedded local organizations such as schools, communities, synagogues, and
campuses, thereby impacting others—such as siblings, parents, lay leaders—who had not directly
participated in the Israel experience program itself, but who heard about it and were impressed by its

impact on those close to them.

Figure 2. Indirect participants in Department of Jewish People — Oren programs
between 1987 and 2011

Educating for Jewish Peoplehood: 1987-2011
Indirect Participants

1500 ® New York - Jerusalem
Partnership: 12 communities

® Boston - Haifa Partnership: 40
schools

® San Francisco - Upper Galilee
Partnership: 12 schools

® German - Israeli Student
Partnership: 4 Leadership
Groups

(translated from Bell-Kligler & Mittelberg, in press).

The Department of Jewish Peoplehood — Oren is just one small provider. We are not the Jewish
Agency, the Reform Movement, the Conservative Movement, or the Orthodox Movement. We have no
constituency in the Diaspora nor do we have offices there; we do not represent a single synagogue, any

school, institution, or community. Yet we reached a very diverse range of direct and indirect participants.
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Three Stages of Educational Tourism

I can summarize our activity over the years through describing a three-stage process. The first
stage was what was called “the Israel experience.” The term was first coined in 1984, when Morton Mandel
was chairman of the Jewish Education Committee of the Jewish Agency (Mittelberg, 1988). Since then,
scholars (Mittelberg, 2007; Cohen, E. H. 2008; Cohen, E.H., 2011a; Copeland, 2011) have written much
about the field and its significance. In order to understand the first stage, it is important to appreciate that
the Department of Jewish Peoplehood — Oren did have a constituency /nside Israel. The programs that we
facilitated were part of the activity of the Kibbutz Movement, which believed that it had a responsibility to
the Jewish world, to reach out to the Jewish people, both for global and for collective reasons. The
collective reasons or motivation of the Kibbutz Movement—the collective self-interest—was to recruit
additional membership. Having new members join existing Kibbutzim was always part of the movement’s
agenda, and recruiting young members was the very reason that the Kibbutz movement, until recently,
reached out to Israeli society. Oren, however, recruited people to its programs thematically. Its flagship
program was Kibbutz Institutes for Jewish Experience. There were eight programs, each one on a different
Kibbutz. Rather than saying that “it is important to come to Israel,” Oren recruiters spoke about the
importance of studying about contemporary Israel, learning archaeology, delving into Jewish texts, or
participating in ceramics and drama workshops—while being in Israel. They encouraged people to come to
Israel, for example, to enroll in a unique drama program, not because their parents or God said they should
come, but rather because they would enjoy it and personally get something out of it.

This first stage lasted between 1986 and the first Intifada. The goal was to bring Diaspora Jews
to Israel, and for Israel to impact them as individuals. Even though research had begun to demonstrate
the impact of the Israel experience (Mittelberg, 1988) on Jewish identity, this research was not yet widely
accepted in the scientific and educational community. Yet listening to comments by participants in the
various Oren programs and reviewing the questionnaires they completed at the end of the programs, we
were confident that the impact would be significant.

The second stage of the Oren programs began, not as the result of a conscious decision on our
part, but rather because suddenly, travel from the Diaspora to Israel decreased dramatically. Many Jews
from North America felt that Israel was dangerous, and a large Jewish denomination even cancelled its
teen programs in Israel. Informed by theory about cultural encounters, we began to develop the notion of
the encounter between Israeli and Diaspora Jews. Elan Ezrachi was then the chief scientist at the Charles

R. Bronfman Centre for the Israel Experience: Mifgashim, and along with colleagues, he developed an

entire pedagogy around the concept of mifgashim—face-to-face encounters (Ezrachi & Sutnick, 1997). For

the first time, Israelis were beginning to be seen as important participants in programs designed for Jews

from the Diaspora. This was a change from the first stage of the programs. Although these Diaspora

participants all lived on Kibbutz and were adopted by Kibbutz families, which led to a very deep immersion

in at least one segment of Israeli society, neither the Kibbutz itself nor its members were seen as the target
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population of that educational experience, which was designed to impact the Diaspora participants. It is
interesting to note, however, that when we would explain to the Kibbutzim why they should participate in
the program, we would tell them that it was good for their children, and in fact, the children very quickly
realized it was good for them, at least in achieving some short-term goals. These goals were both
ideological—Kibbutz demographic growth—and economic— seasonal and marginal labor (Mittelberg, 1988).
Kibbutz youth enjoyed meeting youth from abroad, discussing movies, music, fashion, and practicing their
English. It goes without saying that certain social and even romantic connections developed, always a
pleasant outcome.

During the second stage of our programs, the encounter helped develop a symmetrical relationship
between Israeli and Diaspora Jews. An encounter requires that both sides be prepared, involved, and
included as equals. This will impassion them. Educators have an important role in the success of an
encounter. They have to make the culture of the other tolerable, understandable, and acceptable. In the
first stage of our programs, we brought Diaspora Jews to immerse them in Israel and to try to make them
Israeli. In contrast, in the second stage, when the encounter was central, we had to educate the Israelis
to engage in and respect the other culture for what it is. Needless to say, we had to do the same for the
Diaspora Jews. This encounter developed a completely different pedagogical and philosophical relationship.

The most public expression of the transition from the first to the second stage was Taglit. Taglit
began as a classic “Israel experience.” In the beginning of Taglit, Oren (and Oranim) was a program
provider. We offered the educational content working in tandem with a travel agency who arranged all the
logistics. We were very much involved in the first development of Israel experience models for Taglit, just
as many other providers were. Yet it was clear to us that, since we had already done mifgashim (although
we were not at all the only ones), that we should be doing more mifgashim since they were so important.
At that time, Taglit mandated that within the ten-day experience, there would be encounters of one or two
hours. Later, they encouraged a half-day mifgash with Israelis. Only after five years did Taglit mandate an
encounter of a five-day minimum. Even then, it was meant for the sake of the Diaspora participants having
a more meaningful, worthwhile, and impactful experience. The Diaspora participants were in fact able to
have an experience that was less focused on the political aspects of Israel, and more of an engagement
with everyday Israeli life, not the Israel of CNN that they saw in America. They were able to take part in
honest conversations with similar age Israelis.

Some of the Taglit providers who had the means, the capacity, or the motivation to do so began
to offer ten-day long encounters. Shorashim is the most famous of them, and several federations have
also done so. In a recent E-Philanthropy blog, a professional from the St. Louis Federation argued that all
Taglit mifgashim should be ten days (Frankel, 2013). But doing so requires additional funding. So the
question is one of priorities: Do we lengthen all of the encounters and make them ten days long, or do we
ensure that more people visit Israel? Is Taglit an exhaustive program or a gateway program? If it is a

gateway program, you may want more people to go on it. If it is an exhaustive program, you may think
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you can provide the maximum for each participant. This is an open question that invites more thought. To
my mind, if the overriding goal is participant impact, then the former is the preferable option, however, if
the goal is transform a generation and its future, then the latter is the course to adopt.

Regardless of its length and specific content, the mifgash gave a sense of symmetry between
participants. Each participant came with his or her own unique background, beliefs, and values, to an
encounter with peers both from the participant’s country of origin and from the country of destination.
What began as an Israel experience for Diaspora Jews became simultaneously a Jewish experience for their
Israeli peers (Sasson, Mittelberg, Hecht, & Saxe, 2011).

The third and final stage of our programs began for many different reasons. One of them was the
introduction of the Jewish Agency’s facilitating platform of Partnership 2000, which set up the infrastructure
for relationships between Jewish communities. As a result the mifgashim were about maintaining
relationships, not only between participants, but between communities. This was not true in all cases or
even in the majority of cases, but in many important cases, especially the ones in which Oren was involved,
We transitioned between the encounter between two participants to the multi-year relationship between
two communities, so that when an entire institution was involved, for example, older brothers and sisters,
or people from the same college, synagogue, or other institution, would be engaged in a continuous
relationship with the same community in Israel.

In Oren’s case, the third stage mainly began with the Boston-Haifa relationship. We moved from
the participant level and began working with one Jewish school in Israel and one in the Diaspora. When
we facilitated encounters as part of Taglit, the participants engaged with each other, but there was no
follow-up; we could not implement any long-term intervention program. In contrast, when we were
involved in the carefully crafted partnerships between two schools (one in Boston and one in Haifa), the
headmasters and teachers of the given partnered schools came to know each other. Even though the pupils
came and went, and despite the faculty turnover, the schools continued their relationship. So the encounter
moved a whole stage forward, by becoming not only an end in and of itself, but an agency for making a
local connection between Jewish institutions in Israel and in the Diaspora and bringing about systemic
change. Although we have global and local relationships, the world we actually live in is glocal. Living here
in Israel, I skype with my grandchildren and my colleagues in Australia and or Boston, and I can be engaged
in international relations beyond geography.

Approximately five years after establishing that school relationship between two schools, we moved
to a paradigm that included building a broader based relationship between the communities. We did that
by pairing twenty Jewish schools in Boston with twenty schools in Haifa. Of course, when a single
community has twenty schools engaged in a unique program such as school twinning, the impact is greater.
At the same time, we were also involved in bringing the paradigm of community-wide school connection
projects to San Francisco and the Upper Galilee, Florida and the Galil, and Jerusalem and New York. Other

educational providers engaged with Los Angeles and Tel Aviv and other twinned communities.
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Jewish educational tourism continued to be about delegations of people traveling from one place
to another and engaging in a cross-cultural, inter-cultural encounter, using multilingual and multicultural
pedagogical instruments, trying to establish frameworks of meaning. This work was often inductive, from
the bottom up, and not from the top down. At a certain point in time, we realized that it was important to
try to articulate the theory behind what we were doing.

Before we discuss the theory, it is important to point out the role of Oranim College in this process.
At the outset of our educational work with Jewish educational tourism coming from the Diaspora, Oranim
moved from being an unwitting, unknowing partner to being a proud partner, and eventually becoming a
player in its own right. When, approximately five years ago, Oren began building relationships with sister
institutions of higher education in the Diaspora, principally with JTS—the Davidson School of Education,
and Hebrew College in Boston, foreign students began spending time on the Oranim campus. As Oranim
students and faculty became involved in the mifgashim, dialogues and interaction, Oranim began to see
itself as a center of international relationships, at the tertiary, academic, and post high school level. That
trend continued, and the centrality of that part of Oranim's identity is clear from the president’s vision as
articulated in various venues.!

Once, there were a number of Jewish Agency sponsored institutions in Israel that were devoted
to Diaspora education and teacher training for Diaspora teachers (Cohen, E. H., pp. 162-166); most of
them have, unfortunately, since been liquidated. Now, we should all be working toward the goal of turning
the educational institutions that already exist in Israel, in partnership with peer institutions in the Diaspora,
into institutions that also educate teachers for Diaspora students. We have a massive infrastructure of
education in Israel which could serve this purpose. Oren and Oranim, have both been incubators for
values-based educational programs for both Diaspora and Israeli Jews for approximately two decades.

Is this third stage still tourism? The goal now is not to bring Jews from the Diaspora to Israel, a
place that “has all the answers." Rather, the encounter is a joint enterprise using tourism as a means to
address problems that exist for both Diaspora and Israeli Jews who, although possibly different,
nevertheless are existentially shared. In the case of Taglit, we have clearly found that the engagement of
Israelis in the program enhances their Jewish identity in a way that the Shenhar Commission would be
proud. These achievements, in terms of identity, could well have been achieved within the Israeli school
system, but they were not (Shenhar Commission, 1994). The schools who willingly engage their pupils in
Jewish educational tourism with Diaspora Jews, who have not come on aliyah, do so not only out of an
altruistic commitment to world Jewry, but out of an existential need to promote a discussion of Jewish
values in their schools. They are looking for a discussion of Judaism that goes beyond what the press
relates, such as the elections of the Chief Rabbis, and all the other Jewish issues in the public media in
Israeli society. How can a safe place be created to discuss the Jewish identity of Israeli children? In other
words, we now understand that Jewish educational tourism—be it travelling to Poland, mainstreaming it as

part of the curriculum in academic institutions and high schools, or inside Taglit, which now means

49



Hagira 5 | 2016 David Mittelberg

mainstreaming Taglit into a program of the Israeli army educational corps, but could also mean in the
universities—is the key to advancing the Jewish agenda of the entire Jewish world, not more and not less
(Laron & Mittelberg, 2013).

Changing Target Populations

In order to trace the development of the different stages of Oren’s programmatic activity, the
following table presents a summary of the characteristics of the different target populations that Oren
addressed.

Table 1: Characteristics of Target Populations by Year

Type of Participants Years Number of Participants

Diaspora Only

College Age 1987-2010 5630
Families 1997-2008 300
Israeli Only

Russian Speakers 1996-2007 800

Israeli and Diaspora Joint Programs

Young Adult Community Leaders 2002-2008 350
Jewish Educators 1999-2010 800
Twinned Tertiary Institution Programs with Oranim

Four Institutions 2004-2010 415
Long Term Partnerships

New York, San Francisco, Boston, Germany 2004-2011 400

In the beginning, the target population was only Diaspora participants. Then, for an unplanned
interlude, due to two unconnected issues: the difficult security situation in Israel which led to a decrease
in tourism from North America and the influx of new immigrants from the Former Soviet Union, the target
population became only Israeli participants. These Israelis were new arrivals who spoke not Hebrew but
Russian. At the moment that Diaspora Judaism decided it was too dangerous to come to Israel, the
Russians felt it was more dangerous to stay where they were. For a few years, we used the very same
infrastructure that we had built to educate Diaspora Jews, many of whom were no longer coming to Israel,
to educate Russian college-age participants who were planning to remain in Israel. I must add
parenthetically that when we began our work, we were one of only five institutions, outside of the
universities in the State of Israel, dealing with college-age programming: Project Oren at Oranim, Livnot
U'Lehibanot in Tzfat, Sheirut La-Am (JAFI), WUJS in Arad, and Pardes in Jerusalem. At that time, most
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institutions in the Diaspora and in Israel focused on high school programming. Now with the appearance
of Taglit, that has changed. Perhaps now that we have been in both places we will find a balance.

After a brief interlude during which the target population was only the newly arrived Israeli
participants, the target changed into Israeli and Diaspora participants together. Through Partnership 2000,
we targeted young adult community leadership, Jewish educators (teachers from both sides of the Israel
Diaspora divide engaging each other), twinned tertiary institutions, and community wide partnerships.
Without articulating any broader philosophy, the proliferation, diversification, and expansion of types of
target audiences changed the pedagogy, the language, and the content of the educational agenda. The

underlying message and the underlying need, however, remained the same.

Jewish Peoplehood
Having now discussed the three different stages and the changing target populations, we can begin

to articulate a philosophy behind these changes. In order to try to encompass all of this programmatic
diversity, scholars began to discuss the concept of Jewish peoplehood. (Kopelowitz & Engelberg, 2007;
Ravid & Rafaeli, 2011; Kopelowitz& Grant, 2012).

The concept of personal Jewish identity was not sufficient to grasp the complexity of Jewish
belonging. First, I attempted to give content to the concept of Jewish Peoplehood inductively (Mittelberg,
2011). I identified the dimensions of Jewish peoplehood as including the following:

(1) A sense of personal closeness to other Jews, meaning a sense of connection.

(2) A sense of belonging to a shared destiny and common goals of the Jewish collective.

In other words, unlike certain trends being noted about the individualistic, inward facing Jew

(Cohen & Eisen, 2000), Jewish peoplehood claims that you are not just a Jew within. This paradigm

is, from a metaphorical perspective, the antithesis to the Jew within thesis. It emphasizes the pull

outward, toward the collective.

(3) A sense of responsibility and commitment to other Jews and their communities. Not only do

you have a sense of connection with others, but if something happens to them, you care enough

to do something about it.

(4) Possessing the cultural knowledge and skills to feel at home within the Jewish culture(s)

wherever Jews gather.

My late father, when I was a young boy, forced me to go to Talmud Torah. He felt that even if he

himself did not keep Shabbat because he had to go and work in the market to earn money for

bread, it was important to study and acquire knowledge of Jewish sources. Afterwards we would
be able to decide what we believed and what we wanted to observe. Knowledge first; practice
later. The question now is to what extent are we concerned that our children, wherever they are,
have the knowledge to move in the cultural milieu of other Jews, even if it is not the milieu in which

they grew up.
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Scale

(5) Engaging in Jewish social networks, both local and global, with significant intensity and
meaning.

This means building relationships. Often the most important question on Jewish surveys is how
many friends or close friends do you have who are Jews. Although these social networks could be
restricted to local connections, today, they need to be both local and global.

(6) Engaging in practices that both signify and realize all of the above.

At Oren, this first typology of Jewish peoplehood was based on our observations from evaluation
surveys and programming. The second, more developed typology of Jewish Peoplehood was based
on a three year continuous transnational collaborative research program supported by the
Combined Jewish Philanthropies of Greater Boston, conducted by myself and Dina Laron here at
Oranim, and Fern Chertok and Leonard Saxe at the Cohen Center, Brandeis University (Chertok,
Mittelberg, Laron, & Koren, 2013; Mittelberg, Chertok & Laron, 2013). The evidence base is not
central to the purposes of this present article. For further information, readers are referred to
these sources. In brief, this analysis is based on multiple surveys of people engaged in the program,
both before and after the program, including students, teachers, and parents, in Israel and the
Diaspora, and in two languages, English and Hebrew. My colleagues and I have developed a
multidimensional construct to summarize the dimensions of Jewish peoplehood (Mittelberg, Chertok

& Laron, 2013), summarized in our table below.

Table 2: Jewish peoplehood Scales
Item

I have a strong sense of belonging to the Jewish people.

Belonging to the Jewish

People

I feel connected to my family's Jewish heritage.
It is important for me to be part of the Jewish people.
I consider all Jews around the world like family.

I feel connected to other Jews even if I do not know them personally.

Connection to Other Jews

Jewish

It's important for me to have friends with whom I can share the experience of
being Jewish.
I feel comfortable entering a Jewish place of worship.
Capital I can follow along in almost any Jewish service.
I have no problem interacting with Jews from more observant backgrounds.

I feel a responsibility to take care of Jews in need wherever they live.

Personal Responsibility I feel a responsibility to take care of Jews in need in my home country.

I feel a responsibility to take care of Jews who live outside of my home country.
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Why are we doing this work? Tourist providers do this work to make money. We are not doing this
work just to make money; rather we have a different reason. We are doing this work to raise Jewish
peoplehood consciousness or Jewish peoplehood belonging. If only one dimension of Jewish peoplehood
is used, for example the most all-embracing one—that of Jewish belonging—then both the evaluation tool

and the educational goal are shallow.
The following are explanations of the four dimensions as set out in Table 2 above:

(1) Belonging to the Jewish people. This dimension is the one that most people talk about explicitly,
and the one reported in the NJPS surveys. We find that almost everyone, Israelis and Americans,
say they belong to the Jewish people, although they may actually mean different things when they

say so.

(2) Connection to other Jews. The relevant questions regarding this dimension are: Do you have

relationships to other Jews, and is it important to you to have relationships with other Jews?

(3) Jewish capital. The Jewish renewal and other movements, rabbis, and Jewish professionals all
talk about this dimension. Are you able to dream in some way in the world of Jewish symbols?
This question is not about your halakhic status or observance, but about the extent to which you
know, can articulate, feel comfortable with, and use as a resource Jewish symbols, values, and

norms.
(4) Personal responsibility. This dimension refers to moral commitment.

These four dimensions are not an ideology, but a working paradigm. There could be a fifth
dimension that would fit this paradigm. What is important is that in our work, we have found that

participants, both from Israel and the Diaspora, see themselves in this paradigm.
Challenges Facing Jewish Educational Tourism

I will outline several challenges facing Jewish educational tourism, beginning with a number of

fallacies:

e educational fallacy;

e ideological fallacy;

e travel duration;

o the challenge of mifgash,
o the secret of mifgash, and

e research challenges.
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First, the educational fallacy is a linear way of looking at education. The fallacy is that the younger
you are, the more impactful educational experiences can be, and that if you did not have a certain
educational experience earlier, you cannot have it later. Early childhood, according to this fallacy, is the
most important educational stage. This fallacy explains why many educators want to work with high school
students. According to this view, one cannot make a significant educational impact with college-age
students. We, however, have found in our work that it is never too late. We have long struggled to convince
the foundations that they can make a major impact with college-age students (Israel & Mittelberg, 1998).

The ideological fallacy is two-fold. The first ideological fallacy is that aliyah is the exclusive goal of
Diaspora education. The second ideological fallacy is that Israeli Jews are not in need of Jewish education.
Significant Jewish foundations in the Diaspora have not yet come to the conclusion that engaging in the
Jewish education of Israelis is just as important as engaging in the Jewish education of Diaspora Jews.
When they understand the important of Jewish education for Israelis, they will understand the importance
of ten-day Taglit mifgashim for all Israelis, not just all Diaspora Jews of the cohort.

The third fallacy is regarding travel duration. Everyone assumes that more is better, and that long-
term programs are better than short-term. This assumption is obvious from a quantitative perspective. Yet
the problem with long-term programs is that they are not effective if people do not come on them. Short-
term programs are important as the gateway, for recruiting more people. We must look at educational
tourism from a sociological perspective, not only a psychological one. Our goal is to reach a generation of
Jews. Achieving this goal requires multiple strategies of Jewish educational tourism that target different
age groups and life-cycle entry points.

The challenge of the mifgash, like the success of the mifgash, is double. The educational tourism
provider always has to work simultaneously, using all available instruments, with both sides of the
encounter. All aspects of the mifgash must be designed for both the guests and the hosts—the preparation,
implementation, and follow-up for participants.

The secret of the mifgash is that it changes the context and the relevance structure, a la Alfred
Schutz, of everyday Judaism for the everyday Jew (Mittelberg, 1988). Change occurs when an educational
experience succeeds in changing the context of the environment in which people live. Certainly the mifgash
has the power to change that context and the relevance structure. Because this change in context is key,
it does not matter how long the program is, where it takes place, or at what age it takes place. The mifgash
changes the relevance structure of the participants, which means that they do not automatically change,
but that they become open to change.

The research challenges are the cross-cultural psychometric differences. Even when Israeli and
Diaspora Jews say the same words, they often mean different things. When we administer cross cultural
surveys, we often use identical questions. I have learned from my work translating and administering
surveys simultaneously how difficult this can be. Therefore, this compels Jewish social science to engage

in international, cross-cultural, and multilingual research.
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What then are the additional challenges facing contemporary Jewish educational tourism?

Today, unlike when we started this work, we engage in reciprocal tourism. Tourism flows in both
directions, such as with Boston-Haifa; each community becomes a destination in turn. However, there is
an additional layer of reciprocity here, since there is also a direct rotation of guest and host roles. Unlike
the typical tourist situation, the same people are both guests and then, later in the year, hosts, developing
a continuous relationship. Altercasting (a notion that comes from interactionist sociology) and context
restructuring predicate change (Mittelberg, 1988). This change in roles is itself the secret of our work. We
also have multiple destinations—home land, host land, and “other” land. “Other” land means when
American or Israeli Jews go to Russia, Poland, South America, or elsewhere.

As a result, Jewish educational tourism research must deal with the challenge of being multilingual,
cross-cultural, and multicultural. These three words are not the same. Cross-cultural means trying to
engage across boundaries. Multicultural is an ideology that asserts that different cultures can engage each
other with acceptance, tolerance, and understanding, while valorizing diversity. In addition, Jewish
educational tourism is glocal, meaning that our identities that are pluralistic, and hopefully hybrid and
multiple. The paradigm of Jewish peoplehood presented in this article has the capacity to address these
different challenges of pluralism, hybridism, and multiple identities; to traverse these distances; and to

transcend these differences.

Endnotes

! For example, see the college's website: http://en.oranim.ac.il/
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Moving between Israel and America: Future Jewish leaders

doing dialogue, mifgash and peoplehood
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Abstract

Jewish peoplehood is a meaningful concept in today's reality of global patterns, particularly
migration and travel, easy transnational communication, and multiple identities. It aims to
deepen mutual understanding and appreciation of different ways of being Jewish, regardless
of homeland, belief, nationality, commitment, or behavior. Linkage programs have become an
accepted way to enhance personal Jewish identity and to promote connections between Jews
from different places. This article examines one multi-year linkage program's impact on both
Israeli and American university student participants. A four-component peoplehood paradigm
consisting of: a sense of belonging to the Jewish People, the feeling of connection to other
Jews, Jewish capital, and personal responsibility is used as a frame to present findings. The
educational program incorporated coordinated academic study, as well as a travel component
and a mifgash with peers from another country. The paper discusses the similarities, as well
as the differences, not only between the Israeli and the American groups of students, but also
between different cohorts of students of the same nationality. While some of the findings are
anomalous, there are compelling reasons to believe that a linkage program brings significant
benefits to participants, in terms of identity enhancement and feelings of connection to other

Jews and to the Jewish people at large.
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Introduction

Global media, rapid communication, ease of travel, and virtual relationships are signs of the
times and, in many ways, the world has indeed become flat (Friedman, 2005). Geographical
borders have a different meaning than they used to, not only because of the facility of traveling
from one's home to multiple destinations, but also due to recent patterns of migration. Even a
decade ago, 175 million people were residing outside the country in which they were born
(Waters, Ueda, & Marrow, 2007). Concepts of homeland and diaspora are shifting.

True for many peoples, the transformations in the understandings of homeland and
diaspora are especially weighty for the Jewish people, whose narrative is based on tales of
repeated exiles and an ongoing yearning to return "home" that is explicitly articulated in prayers
and at holiday celebrations. Moreover, more than one half of the world's Jews currently reside
outside Israel (DellaPergola, 2014), the historic homeland, and despite the opportunity to fulfill
the ancient dream of returning "home" to Israel, most do not plan on doing so. Studies indicate
that, as a group, American Jews, living as full citizens in the United States, certainly do not
consider themselves "in exile" (Sarna, 2004).

American Jews account for approximately 40% of the contemporary Jewish people
(DellaPergola, 2014), and their life reality is quite different from that of Jews in other places,
including Israel. For almost a decade, a heated debate between sociologists about possible
"distancing" in areas of religion, politics, and identity between the two largest communities of
Jews has been drawing much attention (Cohen and Kelman, 2010). All of these factors highlight
the need to consider new paradigms and create different interpretations of the traditional
narrative. "The connection between Jews in Israel and the United States can no longer be
understood without an appreciation of the implications of these trends of global migration and
communication for individual and collective experiences of connection and belonging"
(Mittelberg, Chertok & Laron, 2012-2013).

The concept of Jewish peoplehood — both as a theoretical framework and as a new
paradigm for designing educational endeavors - has been, in recent decades, the focus of much
thought, debate, and education in different settings worldwide. Coined by Kaplan (1957) more
than half a century ago, the term refers to a sense of belonging and connection among Jews
that transcends national, political, religious, or ideological differences. Contemporary
community leaders find meaning in such an approach. Ruskay (2000), recent executive vice
president and CEO of the UJA-Federation of New York, explains that Jewish peoplehood can
enhance the sense of "k/a/ Yisrael' — belonging to something beyond geographic boundaries
that promotes strong group bonding and engenders a sense of mutual responsibility.

Jewish peoplehood has also been incorporated into the educational arena, leading to
programs that are different from the traditional model, which was based on a homeland-centric
approach (Lev Ari & Mittelberg, 2008; Powers, 2011). When educational interventions of the

traditional model included a travel component, it was to Israel, the homeland of the Jewish
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people. Educational interventions informed by Jewish peoplehood, by contrast, often include
travel to a Jewish community outside of Israel, sometimes in addition to travel to Israel. Another
critical aspect of Jewish peoplehood educational programs is a face-to-face encounter
("mifgash") between Jews from diverse backgrounds with different points of view. Jewish
peoplehood education attempts to develop mutual understanding and reciprocal appreciation
of the contours of Jewish identity and life in both Israel and the Diaspora, as well as a sense
of transnational Jewish peoplehood (Ehrenkrantz, 2008; Mittelberg, 2011).

One area of significant activity within the Jewish world, designed to promote mutual
connections and appreciation, is school connections. The Jewish Agency for Israel has
supported and promoted partnerships between schools in Israel and Jewish schools in the
Diaspora, creating a school "twinning" network that encompasses more than 300 partnerships
(JAFI, 2016), the goals of which include strengthening the connection between pupils, teachers,
administrators, and even parents from the respective schools and communities. The Jewish
community of Boston has focused on school partnerships as a prime way to enrich and deepen
the Jewish knowledge and identity of all participants, regardless of which community they live
in (Combined Jewish Philanthropies, 2016). Programs usually include online exchanges,
coordinated curriculum, and reciprocal visits.

This study seeks to examine a multi-year, cross-national educational intervention with
the overarching goal of promoting Jewish peoplehood. The program was a linkage program
called, "Student Leadership for Jewish Peoplehood" that ran for four consecutive years. Similar
to the school initiatives, it included coordinated study in the respective locales, reciprocal visits,
and collaborative cross-cultural teamwork by the program staff in the respective countries.

While perhaps not one of a kind, the program had a number of aspects that (when
taken together) made it unique, among them: the participation of Jewish university students
from different countries; a multi-national lead team of educators who worked together
smoothly and collaboratively; academic components suitable for each country; travel to Israel
and other countries; expansion from a bilateral (Israeli and German) program to a tri-lateral
(Israeli and German and American) program.

The findings presented will relate to specific aspects of this program as well as to some
of the larger issues connected to the peoplehood paradigm. The study explores the question
of the possible impact of a Jewish peoplehood intervention, with a component of travel and
mifgash, on Jewish college students of today.

Today's reality invites certain questions regarding an educational intervention of this
type, among them:

e What are the components of modern Jewish identity and how does it differ from

country to country?

e Why construct connections between Israeli Jews and Jews in other countries?

e What is the place of Israel in these connections?
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e How can educational interventions promote meaningful learning and experience for
emerging Jewish leaders?
e How best to navigate the centrality on the individual Jew today and the desired focus
of enhancing Jewish peoplehood?
It was precisely to address these questions that the UJA-Federation of New York funded
the multi-year educational initiative called, "Student Leadership for Jewish Peoplehood," upon

which this research is based.

Methodology

The findings presented in this paper are drawn from participant survey data from the four-year
program: 2011-2012, 2012-2013, 2013-2014, and 2014-2015. When the program was
launched in 2011, there were two organizational partners: one from Germany (ZWST), and one
from Israel (Oranim Academic College). In the two subsequent years, due to the success of
the program and additional funding from UJA-Federation of New York, a third partner joined
from North America (Columbia/Barnard Hillel).

Each year, all participating organizations opened the program to approximately fifteen
participants. Each organization chose its participants, all of whom were enrolled college
students who expressed an interest in Jewish peoplehood and in meeting Jewish peers from
other countries. In the first year, there were 38 participants from two countries (Israel and
Germany); in the second year, there were 33 participants from the same two countries; in the
third year there were 43 participants from three countries (Israel and Germany and the United
States), and in the final year, there were 29 participants from Israel and the United States (for
whom there is data). Thus, during the four years of the program, there were 143 participants.

The program cycle was one academic year, and all participants from all participating
countries were asked to complete written questionnaires several times during the year: at the
beginning of the program, following a travel experience during the course of the program, and
at the end of the program. Usually this meant that each participant completed three
questionnaires; however there were instances when the annual program included two travel
experiences for some of the participants, so those participants would fill out four questionnaires
(for example, in 2013-2014, the American participants traveled both to Germany and to Israel).

All questionnaires (see appendix) included both “closed” questions, with multiple choice
answers, and a qualitative component with “open” questions, to which participants responded
in their own words. Many of the questions were repeated in the different questionnaires, for
comparison sake. The closed items ranked on a Likert-scale from 1 (not at all) to 5 (very much).

All participant questionnaires were analyzed, including those completed at the
beginning of the program, those following the travel experience/s and those at the end of the
program. As can be seen in the tables below, the response rate of questionnaires was very
high for all cohorts for the questionnaires distributed at the beginning of the program and those
following the travel experience.

61



Hagira 5 | 2016

Roberta Bell-Kligler

Table 1: Distribution and Response Rates of Questionnaires at Beginning

of Program and after Travel

Table 1a: 2011-2012

Stage Description of Participants' | Number of Total Number of Percentage of
Stage Country Questionnaires | Participants Questionnaires
Completed Completed
Stage 1 At the beginning of Germany 12 18 66%
the program (1 dropped out
before the Study
Tour)
Israel 20 20 100%
(2 dropped out by
the end of the
semester)
After After travelling to Germany 17 17 100%
travel and | Israel for the Study
mifgash Tour
After travelling to Israel 16 17 94%
Germany for the
Study Tour
Table 1b: 2012-2013
Stage Description of Participants’ Number of Total Number of Percentage of
Stage Country Questionnaires Participants Questionnaires
Completed Completed
Stage 1 At the beginning of Germany 16 17 94%
the program
Israel 13 16 81%
After After travelling to Germany 17 17 100%
travel and | Israel for the Study
mifgash Tour
After travelling to Israel 16 16 100%

Germany for the
Study Tour
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Stage Description of Participants’ | Number of Total Number of Percentage of
Stage Country Questionnaires | Participants Questionnaires
Completed Completed
Stage 1 At the beginning of German 13 13 100%
the program
Israel 18 18 100%
America 12 12 100%
After After travelling to Germany 13 13 100%
travel and | Israel for the Study
mifgash Tour
After travelling to Israel 18 18 100%
Germany for the
Study Tour
After travelling to America 12 12 100%
Israel for the Study
Tour
After travelling to America 11 12 92%
Germany for the
Study Tour
Table 1d: 2014-2015
Stage Description of Participants’ | Number of Total Number of Percentage of
Stage Country Questionnaires | Participants Questionnaires
Completed Completed
At the beginning of Israel 13 14 93%
the program America 14 16 88%
After travelling to Israel 12 14 86%
Germany for the
Study Tour
Stage 1 After travelling to America 16 16 100%
Israel for the Study
Tour
After travelling to America 16 16 100%

Germany for the
Study Tour

Regarding the questionnaire distributed at the end of the program, the response rate for the

Israeli and American participants was also very high, as can be seen in the tables below.
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Table 2: Distribution and Response Rates of Questionnaires at End of

Program
Table 2a: 2011-2012

Roberta Bell-Kligler

Stage | Description of Stage Date Given to | Number of Total Number Percentage of
Participants Questionnaires | of Participants | Questionnaires
Completed Completed
Stage | At the end of the
2 program Israelis: May 12 15 80%
2012 (3 of the 18 who
finished Semester
1 did not re-
enroll)
Table 2b: 2012-2013
Stage | Description of Stage | Date Given to Number of Total Number of | Percentage of
Participants Questionnaires | Participants Questionnaires
Completed Completed
At the end of the Israelis: July 16 16 100%
2013
program
Table 2c: 2013-2014
Stage | Description of Stage Date Given to | Number of Total Number Percentage of
Participants Questionnaires | of Participants Questionnaires
Completed Completed
At the end of the Israelis: June 18 18 100%
program 2014
Americans: May 12 12 100%
2014
Table 2d: 2014-2015
Stage | Description of Stage Date Given to | Number of Total Number Percentage of
Participants Questionnaires | of Participants | Questionnaires
Completed Completed
At the end of the Israelis: June 15 16 94%
program 2015
Americans: June 12 12 100%

2015

Unfortunately, few questionnaires at the end of the program were collected from the

German students. Therefore this study, looking at the impact of the entire program on

participants, will report on findings regarding only the Israeli and American participants.

Another report to be written at a later date will look closely at the impact of the travel

component. In that case, findings from all three groups will be presented, for (as stated above)

the response rate for both the beginning of the program questionnaires and the questionnaires

following the travel experience/s was high for the Israeli, American, and German participants.
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It is worth mentioning at this point that, consistent with other research (Mittelberg, Chertok &
Laron, 2012-2013), the travel component seemed to be quite significant for the participants.
This was reflected in their comments written on the questionnaire that they filled out at the
program's end.

Each of the three questionnaires had a particular focus:

The start of program survey collected information about students’ understanding of their Jewish
identities, connections to Israeli/American Jewry, sense of Jewish peoplehood, and
expectations for the program. There were up to 150 closed questions and five open questions
on this questionnaire. The questionnaire following the travel component focused primarily on
satisfaction with the travel component and the mifgash, as well as questions about identity and
peoplehood. It included up to ten closed questions and ten open questions. End-of-year surveys
asked about involvement in and reactions to program elements, attitudes toward and
connections with peers from the partner communities, and current thinking about Jewish
identity and peoplehood. There were up to 150 closed questions and seven open questions on
this questionnaire.

The fact that the questionnaires in all given years were identical both within and
between communities meant that it was possible to compare impact on participants in a variety
of ways: on a given participant, on a particular cohort as a whole, on one community as
compared to another, and between all the groups over all the years.

The Israeli program staff led the evaluation process and took responsibility for
designing the master questionnaires. The American and German teams modified the questions
on the questionnaire to the extent necessary for their participants. Then the questionnaires
were translated so that all participants could fill out the questionnaires in their respective
languages (Hebrew, English and German). The questionnaires were then printed and given to
the staff in each country to distribute to participants and then collect. For purposes of collating
and analyzing the data, the questionnaires were returned to the Israeli staff, who then had the

answers translated into English.

Findings

The peoplehood initiative was designed to affect the participants’ knowledge of and
understanding about Jews from different parts of the world and to help them develop a sense
of belonging to a global collective.

The findings will be presented according to a Jewish peoplehood paradigm developed
by a cross-cultural Israeli-American research team consisting of Mittelberg, Chertok, and Laron
(2012-13). That paradigm grew out of a set of assessment scales developed for a research of
a school twinning initiative between students from Israel and North America (Chertok,

Mittelberg, Laron, & Koren, 2012). Exploratory and confirmatory factor analysis identified four
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robust components of Jewish peoplehood, each of which showed a very good level of internal
consistency, as follows:

1. Belonging to the Jewish People

2. Connection to Other Jews

3. Jewish Capital

4. Personal Responsibility

In the study of Chertok et al., the students were middle and high school students

engaged in a three-year intervention in their schools. In this study, the participants were, as
noted, university students who were involved in a one-year program. Despite those differences,
both interventions had similar goals and elements. For both, the overarching goal was to
advance cross-national Jewish identity and peoplehood. Both initiatives included a travel
component in addition to coordinated study done separately by the partners in their home
countries, both before and after the travel component. Findings will be presented for each of
the four components; the idea is to see if there were any changes in the participants, from the
program's beginning to its end. Within the presentation for each component, findings will be
described and discussed first for the Israelis, who were involved in the program for four years,

and then for the Americans, who were involved for two years.

1. Belonging to the Jewish People

Questions were intended to gauge the sense of belonging to the Jewish people felt by the

participants.

Israelis

In all four years, the Israeli participants began the program feeling that it was certainly
important to them to "be a part of the Jewish people." At the outset of the program, always
more than 85% indicated this feeling (93%, 91%, 94%, and 86% respectively), and at the end
of the program, despite some fluctuation, it was essentially the same high percentage.
Regarding their sense "that my fate and future are tied to the fate and future of the Jewish
people," as the chart below indicates, for the first three years, there was an increase by the
end of the program. In the last year, there was actually a decrease in the sense of shared fate
and future. While the decrease was significant and unlike the other cohorts, it is possible that
these participants related to the issue in a less abstract way than their peers from earlier years;

they were just being, perhaps, more realistic.
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Table 3: Sense that one's fate and future are connected to that of the

Jewish people at beginning (Stage 1) and end (Stage 3) of program

Israelis

%o answering "to a large" or "very large" degree
Question asked 2011-2012 | 2012-2013 | 2013-2014 | 2014-2015
I feel that my fate and Stage 1: 74 | Stage 1: 77 Stage 1: 83 Stage 1: 92
future are tied to the Stage 3: 82 | Stage 3: 80 Stage 3: 95 Stage 3: 73
fate and future of the
Jewish people.

In three years, the feeling of "a strong connection to the Jewish people," was common
to approximately 80% of the Israelis at the program's outset. However, there was more
fluctuation from year to year, and the results show less consistency here than with the aspects
discussed above. In one year (2011-2012), there was a drop from the beginning of the program
(90%) to the end of the program (83%). One year (2013-2014) showed essentially no change
(from 94% to 95%). But in one year (2012-2013), there was a significant rise (from 83%) from
the beginning to the end of the program, when every single participant (100%) reported feeling
a strong connection to the Jewish people. It is not clear why there were these variations from
year to year, regarding the Israeli participants' feeling a strong connection to the Jewish people.
However, this reality brings with it the important understanding that each group is unique: the
same program with the same educators may impact different learners in different ways.

The biggest change, and it was indeed positive, was regarding the participants' "sense
of belonging to the Jewish people around the world." It began quite low in all four years (37%,
27% 45% and 62% respectively), but rose by the end of the program. The third cohort
remained the lowest, with no change from 45%, but the first two cohorts (2011-2012 and
2012-2013) went up dramatically (to 73% and 60% respectively). Again, the group in the last
year of the program (2014-2015) reported a decrease in the sense of belonging to the Jewish
people around the world — from 62% to 46%. It seems that regarding aspects of connection,

the program affected the cohort in that year differently from the other groups.
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Table 4: Sense of belonging to the Jewish people around the world at

beginning (Stage 1) and end (Stage 3) of program

Israelis
Question asked % answering "to a large" or "very large" degree
I have a strong Stage 1: 37 Stage 1: 27 Stage 1: 45 Stage 1: 62

sense of belonging to | Stage 3: 73 Stage 3: 60 Stage 3: 45 Stage 3: 46
the Jewish people

around the world

The Israelis, then, essentially entered the program with a strong feeling that it was
important to them to be part of the Jewish people. Their sense of actually belonging to the
Jewish people around the world, however, was much lower at the outset of the program (for
all four years) and (for two of the years) was highly enhanced by their participation in the

program.

Americans

By and large, the Americans began the program with a developed sense of belonging. The
cohort of 2013-2014, in particular, expressed an extremely high feeling of connection, even at
the beginning of the program. For them, with one exception, all categories related to belonging
had above 90% agreement both at the beginning of the program and at the end. Both the
categories of thinking that it is important to be part of the Jewish people and of feeling a
connection to the Jewish people received unanimous agreement at the beginning of the
program, and that remained the case also at the end.

The exception, interestingly, to the high level of connection, was regarding the
statement of "sense of belonging to the Jewish people." At the outset, only 67% of the highly
identified cohort claimed they felt a strong sense of belonging. At the program's conclusion,
however, there was a sharp rise, with 100% of the participants feeling a strong sense of

belonging to the Jewish people around the world.

2. Connection to other Jews

Participants were asked to respond to questions designed to gauge their connection to other

Jews.
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Israelis

The Israelis did not feel a strong connection at all to Jews in the Diaspora. When asked at the
beginning of the program, they responded that they felt a low connection (26%, 55%, 28%,
31% in the four years of the program, respectively), indicating in fact the lowest score on any
question asked on the entire survey. And only in the year when the score was the lowest at
the beginning of the program, did it go up at all (from 26% to 50% in 2011-2012). Every other

year, this feeling of connection to Jews in the Diaspora dropped, as seen below.

Table 5: Sense of strong connection to Jews in the Diaspora at beginning
(Stage 1) and end (Stage 3) of program

Israelis

% answering "to a large" or "very large" degree
Question asked 2011-12 2012-13 2013-14 2014-2015
I feel a strong Stage 1: 26 Stage 1: 55 Stage 1: 28 | Stage 1: 31
connection to Jews in Stage 3: 50 Stage 3: 31 Stage 3: 22 | Stage 3: 27
the Diaspora

Perhaps the term "Diaspora" made it especially difficult for Israelis to articulate a connection
with Jews living outside Israel. When the question asked did not include the term, although
still, every year, the Israelis began the program with a low sense of feeling a "strong connection
with Jews all over the world," only in one year was there any decline in their sense of being
bonded with Jews from around the world. That drop was insignificant (from 46 to 45%), and
in two years there was, in fact, a rise in the measurement (in 2012-2013 from 27% to 33%,
and in 2013-2014 from 17 to 33%).

When asked if they feel that the Jews of Israel and the Jews of Germany share a
common destiny, the responses not only started out low, but actually further dropped (once
drastically) during the course of the program.

Table 6: Feeling that the Jews of Germany and the Jews of Israel
share a common fate at beginning (Stage 1) and end (Stage 3) of program

Israelis

% answering "to a large" or "very large" degree
Question asked 2011-12 2012-13 2013-14 2014-2015
I feel that the Jews | Stage 1: 42 Stage 1: 31 Stage 1: 50 Stage 1: 54
of Germany and the | Stage 3: 36 Stage 3: 53 Stage 3: 28 Stage 3: 9
Jews of Israel share
a common fate.
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It was only when the Israeli participants were asked specifically about feeling a
connection to German Jews, that the responses became more positive. At the beginning, there
was a low sense of connection (10%, 27%, 61% and 23%, respectively). In two of the years
of the program, by the end of the program, more than half of the Israeli participants felt that
they had a "strong connection" to their German peers (56% and 78% respectively), and in the
case where the feeling had been the lowest (10%) it more than doubled (reaching 25%). The

single case where there was a decrease was again with the cohort of 2014-2015.

Table 7: Feeling a strong connection to German Jews at beginning (Stage

1) and end (Stage 3) of program

Israelis

% answering "to a large" or "very large" degree
Question asked 2011-12 2012-13 2013-14 2014-2015
I feel a strong Stage 1: 10 Stage 1: 27 Stage 1: 61 | Stage 1: 23
connection to German Stage 3: 25 Stage 3: 56 Stage 3: 78 | Stage 3: 18
Jews.

It seems that referring specifically to a particular type of Jews, with whom the Israeli
participants had engaged in discussions and learning, and some of whom had become their

friends, increased the sense of connection.

Americans

For the Americans, their sense of connection to other Jews, although stronger than that of the
Israelis, was not especially strong at the beginning of the program. It is impressive that in both
years of participation in the program, except for one specific question (about feeling a
connection to German Jews) in one particular year, the sense of connection on the part of
American Jews to other Jews rose regarding every question posed.

In both years, there was a significant rise regarding the sense of sharing a common
destiny with German Jews. In one year it went up to 67% (from 55%), and in the other year
it rose to 64% (from 43%). Those figures - approximately 2/3 of the group at the conclusion
of the program - were also the response rates at the end of the program, when the Americans
were asked if they "feel a strong bond with Jews from all over the world" (67% and 64%

respectively).
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3. Jewish Capital

Questions about Jewish capital were intended to gauge the participants’ Jewish capital - the

possession of Jewish cultural knowledge and skills.

Israelis

Generally Israelis came into the program each year asserting that they knew quite a bit about
Jewish tradition and culture, Jewish organizations and institutions. However, there are two
cases that should be mentioned. In the 2013-2014 cohort, only 39% of the Israelis felt that
they were familiar with Jewish organizations and institutions. And in the following cohort (2014-
2015), only 46% said that they felt love for the Torah.

In the former case (the 2013-2014 cohort), regarding familiarity with Jewish
organizations and institutions, there was a significant increase (from 39% to 55%) from the
beginning of the program to the end, while in the latter case, about love for Torah, there was
actually a decrease (from 46% to 36%). The increase in regards to knowledge about Jewish
organizations and institutions was consistent with other cohorts. The decrease in love for the
Torah, as well, was consistent with the feeling among Israelis about their love for Torah: every
year, by the end of the program, there was a marked decrease.

Table 8: Love for the Torah at beginning (Stage 1) and end (Stage 3) of

program
Israelis
% answering "to a large" or "very large" degree
Question asked 2011-12 2012-13 2013-14 2014-2015
I feel love for Stage 1: 50 Stage 1: 63 Stage 1: 50 Stage 1: 46
Torah. Stage 3: 46 Stage 3: 40 Stage 3: 39 Stage 3: 36

After being in the program with the Americans and/or the Germans, every year the
Israeli students reported that they knew more about Jewish organizations and institutions, but
felt less love for the Torah. The contrast between these items within Jewish capital is telling,
and perhaps explains the different responses by the Israelis. They were exposed to many types
of organizations and institutions and probably felt impressed by the variety and range. At the
same time, "love for Torah" was probably associated in their minds with the narrower category
of "Torah" — learning and observance. The Israelis who participated in this program were, by
and large, self-defined "secular Jews." This type of negative response regarding a phenomenon
associated with religious observance is consistent with the findings on secular Israelis outlined

in the recently released Pew Study (2016).
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Americans

Unlike the Israelis, all the American cohorts reported that their love for the Torah had increased
by the end of the program, reaching high levels (83% and 87% respectively, with the latter
case being a steep rise from 57% at the beginning of the program). However, in all other
aspects, the two American cohorts differed one from another.

The 2014-2015 cohort reported significant increases in all three aspects of their Jewish
capital: sense of belonging to Jewish tradition and culture, familiarity with Jewish organizations
and institutions, and love for Torah (86% to 93%, 64% to 87%, and 57% to 87%,
respectively). The previous cohort (2013-2014), on the other hand, who began the program
with significantly higher assessments in all three categories, reported decreases regarding both
their sense of belonging to Jewish tradition and culture (100% to 83%) and their familiarity
with Jewish organizations (83% to 75%). It should be noted that, given the high levels at which
they started, these regressions are not surprising. Regarding their love of Torah, they remained
essentially at the high level of 83%. It is interesting to note that, even with the decreases in
some of the measurements, especially for the 2013-2014 cohort, both of the American cohorts
completed the program with high assessments of their Jewish capital.

To conclude regarding Jewish capital, then, there seem to be differences based on
nationality between the Israeli and American Jews regarding certain aspects, especially love of
Torah. One common denominator for both nationalities, all years, was the increase in the
familiarity with Jewish organizations and institutions. Program participants felt that they had

learned a lot about various opportunities and functions that exist within the Jewish community.

4. Personal Responsibility

Participants were asked to respond to questions designed to gauge their sense of personal

responsibility about Jews and Jewish peoplehood.

Israelis

When asked whether they "feel anger and pain when reading about anti-Semitism in Jewish
history," for one cohort (2012-1013) the initially high (92%) sense of anger and pain decreased
(73%) by the conclusion of the program. The other three cohorts, however, reported a
complete (100%) sense of anger and pain at the end of the program.

Interestingly enough, however, their level of "sadness when hearing about something
bad happening to a Jewish person" declined by the end of the program. It was still quite high,
at the end of the program, with more than 70% of each group reporting on feeling sadness;
however, except for the 2014-1015 cohort, who indicated only a miniscule decline (from 92%
to 91%), the other three cohorts reported quite deep drops in the level of sadness felt (at least

10%, as seen in the table below).
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Table 9: Sadness felt when hearing about something bad happening
to a Jewish person at beginning (Stage 1) and end (Stage 3) of program

Israelis

% answering "to a large" or "very large" degree

Question asked 2011-2012 2012-2013 2013-2014 | 2014-2015
I feel sadness when 1 Stage 1: 83 Stage 1: 85 Stage 1: 94 | Stage 1: 92
hear about something Stage 3: 73 Stage 3: 71 Stage 3: 83 | Stage 3: 91

bad happening to a

Jewish person.

For an intervention intended to heighten feelings of connection and responsibility, this
finding is anomalous. One possible explanation is that, after studying more about the Jewish
people today and meeting peers from different parts of the contemporary Jewish world,
participants felt that there was less to be sad about, and if they were to hear about something
"bad" happening nowadays, sadness would not necessarily be their reaction. It is likely that
they understood this question as referring to the present. The previous question, on the other
hand (about something bad happening in Jewish history), explicitly mentions the past, hence
there is nothing more to do except look back and feel anger and pain. And in that case, the
emotions of anger and pain were expressed.

When looking forward, there was a sense of concern and responsibility reported at the
outset of the program, among all four cohorts, regarding the Jewish future. For three of the
cohorts, this sense grew by the end of the program, sometimes more, sometimes less, as can

be seen below.

Table 10: Feeling sense of concern and responsibility at beginning (Stage
1) and end (Stage 3) of program

Israelis

% answering "to a large" or "very large" degree

Question asked 2011-2012 2012-2013 2013-2014 2014=2015
I feel concerned Stage 1: 78 Stage 1: 69 Stage 1: 83 Stage 1: 54
about the future of | Stage 3: 64 Stage 3: 73 Stage 3: 94 Stage 3: 82
Jewish survival.
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One interesting finding regards the extremely high sense of pride Israelis have about
being Jewish and about the Jewish people. When they entered the program, all four cohorts of
Israelis indicated extremely developed feelings of pride for both categories. Even if a decline
occurred during the course of the program, it was slight indeed, and should not be viewed as
significant. Three of the four cohorts concluded the program with 93% or more of the
participants reporting they felt proud to be Jewish. Similarly, three of the four groups concluded

the program with 90% or more reporting they felt proud of the Jewish people.

Americans

Similar to the Israelis, the Americans also reported extremely high levels of pride about being
Jewish. Both cohorts began with all (100%) of the participants saying they felt proud to be
Jewish. One group finished the program with still unanimous agreement about that. The other
group had a slight decline, but at the end of the program, was still extremely proud to be
Jewish (92%).

At the same time, for both cohorts there was an increase in the pride they feel in the
Jewish people. One American cohort increased from 75% to 92%; the other cohort, who began
the program with a higher sense of pride in the Jewish people, increased from 93% to
unanimous (100%) sense of pride.

Regarding concern and worry they feel about the future of Jewish survival, the findings
were divided: with one cohort, more concern developed from the beginning of the program to
its end (a rise from 67% to 83%), while the other cohort reported a decline in concern (from
86% to 67%).

In terms of feeling anger, pain and sadness, the Americans, like their Israeli peers, felt
the same or even a higher level — when hearing about something bad happening today to Jews
or about anti-Semitism that had happened in the past. The other similarity, which should not
be underestimated, is the high level of pride felt by both nationalities overall — both regarding

their own Jewish identity and their pride about the Jewish people.

Summary and Conclusions

Jewish peoplehood, as a paradigm that both responds to today's global realities and resonates
within the worldwide Jewish community, is still developing. Evidently, the paradigm is
meaningful; as educators, philosophers, and policymakers alike seem to be gravitating toward
it. A question looming large is how best to prepare future Jewish leaders with the affective,
cognitive and behavioral skills necessary to model and promote Jewish peoplehood. This
research suggests that a cross-cultural educational intervention for university students with the

goal of enhancing the sense of Jewish peoplehood can be significant indeed.
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Analyzing results from multiple questionnaires, according to the four component
paradigm of Jewish peoplehood developed by Mittelberg et al., not only offered a general
scheme for assessing the impact of the program but also brought into focus the respective
categories and emphasized the complexity of Jewish peoplehood. As the title of this study
suggests, there is a lot of "moving": in today's reality, university students travel from one place
to another and then back again. They find themselves meeting many different types of people
and experiencing different approaches to a variety of issues. There is a lot of multi-directional
travel, even in one educational program. Moreover, individuals today have multiple identities
that coexist comfortably one with another. As such, modern people — students being no
exception - are always "doing" a lot of different things, as the title of the article suggests.

Despite these common denominators between today's young people, presenting
results group by group made evidently clear the differences between them: at times, the same
program affected the Israelis and the Americans in dissimilar ways. While their strong Jewish
identities and sincere commitment to the Jewish people were common across the board, as
groups, they were manifestly distinct from one another. It seems important to emphasize, then,
that in a cross-cultural program, especially one with the goal of promoting a sense of the
collective and the common, special attention must be given to the nuances of background,
culture, mentality, and language.

The mifgash component of the program, with its emphasis on peer encounter, was an
important element. It (regardless of whether there were participants from two or three
countries) focused on dialogue, discussion, and getting to know individuals whose Jewish
identities and practices were initially unfamiliar and essentially dissimilar. The comments written
by participants on the questionnaires at the end of the program indicated that they found the
mifgash very significant for them. It seems that for today's university students who identify as
Jews, there are few, if any, substitutes for being together, in order both to grapple with one's
own identity and to promote a sense of connection to other Jews. It would be interesting to
ascertain whether a mifgash longer than the several days the students spent together would
have improved some of the feelings about sharing a common destiny with the "other." The
triangular mifgash that occurred during this initiative, but for which the data was incomplete,
added many layers of complexity to the more common Israel-American mifgash and invites
more research.

Another area warranting additional study is the role of the educational team responsible
for design and implementation of a Jewish peoplehood program. In a study by Chertok et al.
(2013) focusing on school twinning, the researchers propose the development of Israeli-
American educator teams as "key to positive and productive working relationships ... and
ultimately to the success of the school twinning agenda" (p. 416). In this intervention with
university students, the project coordinators in all three countries were young professional

women, each with a master’s degree in education and/or psychology. All three were either bi-
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or tri-lingual, and all had lived for extended periods in a country different from the one where
she currently resided. Their similar stage of life, common language, and sense of camaraderie
(not to mention high level of competence and dedication), as well as the fact that all three
were central in the project almost from its outset until its conclusion, may have helped
overcome certain lacks discerned in other studies. It would be interesting to try to ascertain
whether the three elements deemed critical by Chertok et al. (2013): mission-centered goals,
collaborative capacity, and cultural competence, were actually present among those responsible
for the Student Leadership intervention. Certainly more research about what background,
knowledge, training, and supervision are needed for those charged with conceptualizing and
implementing the global connection program is warranted.

To conclude, the current research indicates that there is much value in a cross-cultural
educational intervention for university students dedicated to Jewish peoplehood. More studies
would be helpful to help explain the different results for different cohorts, as well as to gather
responses from more participants in similar interventions. Further interpretation of some of the
findings that were hard to explain would also be welcome.

This study identified certain needs, such as the urgency in helping Israelis appreciate
the Jewishness of Jews living outside of Israel. While knowledgeable about many aspects of
Judaism, Israelis still have a negative response to basic aspects, such as "love for Torah," while
participants from the diaspora communities were much more positive about it. The term itself
and what it conjures up are clearly very different for secular Israeli Jews than for Jews who
attend synagogue regularly in the Diaspora. All participants agreed that they gained much
knowledge about and appreciation for the Jewish community and its institutions; this is not a
small accomplishment for a program geared to future leaders. The participants' solid sentiments
of pride about being Jewish and about belonging to the Jewish people were impressive and
gave hope that they would want to play an active role in future endeavors. Interesting were
the students' anger and sadness about aspects of the Jewish past, especially when compared
with the decreasing concern and worry about the Jewish future that most of them clearly
articulated.

Participation in this Student Leadership initiative, especially their mifgash with peers
from different parts of the Jewish world, seems to have generally engendered a modicum of
confidence and certainty about the future. Despite some fluctuations from cohort to cohort and
differences between nationalities, this study demonstrated the impact of a Jewish peoplehood
intervention on the first component of the peoplehood paradigm: a sense of belonging to the
Jewish people. While all participants indicated at the program's beginning that it was "important
to be part of the Jewish people," not all actually felt a strong connection to the Jewish people.
The Americans and Israelis (especially) showed low feelings of connection.) By the end of the

program, there were significant increases in the sense of belonging to the Jewish people.

76



Moving between Israel and America Hagira 5 | 2016

References

Combined Jewish Philanthropies Boston Website (http://www.cjp.org/our-work/israel-overseas/the-
boston-haifa-connection/our-programs/jewish-education-identity) (downloaded February 20,
2016).

Cohen, S.M., Kelman, A.Y. (2010). Distancing is Closer than Ever, Contemporary Jewry, 30, 145-148.

Chertok, F., Mittelberg, D., Laron, D., & Koren, A. (2013). Identical, fraternal, or separated at birth: A
case study of educator teams within American-Israeli school twinning. Jewish Journal of
Education, 79, 414—431.

DellaPergola, S. (2014). World Jewish population, 2014. In A. Dashefsky & I. Sheskin (Eds.), American
Jewish Year Book 2014, American Jewish Year Book 114. doi: 10.1007/978-3-319-09623-0_19.

Ehrenkrantz, D. (2008). The primacy of peoplehood: Moredecai Kaplan's concept remains as radical,
and as powerful, as ever. Contact: The Journal of the Steinhardt foundation for Jewish Life, 10,
3.

Jewish Agency for Israel Website (http://www.jewishagency.org/school-twinning/content/39631)
(downloaded February 28, 2016).

Kaplan, M. (1957). Judaism as a civilization: toward a reconstruction of American Jewish life.
Philadelphia: Jewish Publication Society.

Lev Ari, L., Mittelberg, D. (2008). Between Authenticity and Ethnicity: Heritage tourism and re-
ethnification among diaspora Jewish vyouth. Journal of Heritage Tourism: 79-103.
http://www.bjpa.org/Publications/details.cfm?PublicationID=14297.

Mittelberg, D. (2011). Jewish Peoplehood education. In H. Miller, L. Grant, & A. Pomson (Eds.), 7he
international handbook of Jewish education (pp.515-540). New York, NY: Springer.

Mittelberg, D., Chertok, F., & Laron, D. (2012-2013). Leaving Home Together: The Impact of Travel in
Jewish Peoplehood Education for Israeli and American Teens. Sociological Papers Formal and
Informal Jewish Education: Lessons and Challenges in Israel and in the Diaspora, 17.

Powers, J. L. (2011). Reimagining the imagined community: Homeland tourism and the role of place.
American Behavioral Scientist, 55 (10), 1362-1378.

Pew Research Center (2016). “Israel’s Religiously Divided Society”

(http://www.pewforum.org/2016/03/08/israels-religiously-divided-society/).

Ruskay, J. (2000). Looking forward: Our three-pronged challenge and opportunity. Journal of Jewish
communal Service, winter 2000.

Sarna, J. (2004). American Judaism. In M. Grunberger (Ed.), From haven to home: 350 years of Jewish

life in America (pp. 129-145). Washington DC: Brazillier.

77


http://www.cjp.org/our-work/israel-overseas/the-boston-haifa-connection/our-programs/jewish-education-identity
http://www.cjp.org/our-work/israel-overseas/the-boston-haifa-connection/our-programs/jewish-education-identity
http://www.jewishagency.org/school-twinning/content/39631
http://www.bjpa.org/Publications/details.cfm?PublicationID=14297

Reshaping Jewish Lives? - American Jewish College Students and

the Trip to Israel

Ariela Keysar

Abstract

The goal of this paper is to look at trips to Israel as a vehicle for Jewish engagements of the
millennial generation—those born after 1980—and to assess the relationship between
connections to Israel and Jewish involvement both in the private and the public spheres. The
analyses are based on the Demographic Study of Jewish College Students, 2014, an online
survey of four-year institutions of higher education in the U.S. with over 1,100 Jewish students.

The road to Jerusalem on an educational tour does lead to the Kotel, the Western Wall, yet it
does not elevate religious observance. However, visits to Israel connect or reconnect young
people with their Jewish cultural roots, elevate Jewish pride, and create a sense of peoplehood.
This is true of any kind of visit, whether with Taglit, another educational program, or family. A
personal visit to Israel, in any capacity, seems to be a stronger predictor of feelings of Jewish

pride and commitment to Jewish peoplehood more than growing up with two Jewish parents.

Keywords: Jewish students, United States, millennial generation, Israel trips, Jewish peoplehood
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Introduction

Jewish educational tours to Israel are created to be life-changing for the next generation
of young Jews by connecting or reconnecting them to Israel and their Jewish heritage. Through
informal learning outside of the classroom, the trips are designed to be positive lived experiences
in Israel with Jewish role models and are aimed at developing Jewish identity and enriching
Jewish attachments (Chazan, 1997). Customized for a restless generation, which is used to
multimedia and expects to be constantly entertained (Buckingham, 2002; McMillan & Morrison,
2006), Jewish educational encounters are geared to inspire. The purpose of Israel programs is to
enhance Jewish identity and Jewish peoplehood through cross-cultural peer-to-peer personal
encounters (Mittelberg, 1999). In the background is the hope that the programs will provide new
possibilities for Jewish friendships and even foster Jewish marriages and Jewish continuity (Saxe,
et al., 2013).

The perception of tourism as a socialization tool stems from the concept of lived
experience. The understanding is that young people would engage in an immersive environment
not in the abstract, but in a situation that “generates affect and awareness of a self-in-context,”
(Kelman, 2010, p. 182). The curriculum programs built for youth trips to Israel were designed in
a pedagogical framework of Jewish socialization invoking Jewish values and principles of Jewish
peoplehood, highlighting the collective responsibility of all Jews around the world for each other
(Chazan, 1994). For Lev-Ari and Mittelberg (2008), the value of heritage tourism is the
construction of a collective identity “where it otherwise might not have been, namely across the
homeland-Diaspora divide” (2008, p. 82).

Debates over the “distancing hypothesis,” namely “Are Israel and young American Jews
growing apart?” continue to generate ample interest and soul-searching in news media (The
Jerusalem Post, 2014; Jewish Journal, 2014) and in academic articles. While Cohen and Kelman
(2007; 2010) describe attitudinal shifts among American Jewry toward Israel with cohort
replacement of the older generation with young Jews who are less supportive and less
committed, Sasson et al. (2010) challenge this claim, arguing that there is no consistent evidence
of distancing and no significant decline in the attachment to Israel. Sasson et al. assert that
“American Jewry attitudes to Israel show that a large majority of survey respondents consistently
agrees that Israel is a ‘very important’ aspect of their Jewish identity” (2010, pp. 313-314). At the
same time, they affirm that younger American Jews, Reform, and unaffiliated exhibit lower levels
of attachment to Israel. The growing segment of Jews with no religion is less attached to Israel
than Jews-by-religion. In 2001, 62% of Jews by religion said that they were very or somewhat

emotionally attached to Israel, compared with only 32% of Jews with no religion (Keysar, 2010).
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In 2013 these gaps have persisted, whereby 76% of Jews-by-religion are attached to Israel
compared with 45% of those with no religion (Pew, 2013). While educational travel has gone on
for decades, the debate over the “distancing narrative” provided a new justification and
contributed to expansion of travel programs.

The most far-reaching educational program, Taglit-Birthright Israel, was designed as a
10-day trip of a lifetime with peers, which immerses them in an Israel experience. Dr. Yossi
Beillin first proposed the subsidized trip to Israel in the early 1990s, when he was the deputy
foreign minister. The trips, viewed as a Jew’s “birthright,” aspire to fortify the link between Israel
and the Diaspora and to combat intermarriage (Beilin, 2000). As explained on its website, “The
vision of Taglit-Birthright Israel is to strengthen Jewish identity, Jewish communities, and
solidarity with Israel by providing a 10-day trip for young Jewish people.”

Over 400,000 young Jews aged 18-26 from 66 countries have participated in Birthright
Israel since it was launched in 1999. Birthright tours are visible all around Israel with their
specially marked buses and loud teenagers. Scholars have expressed mixed opinions about the
assertion of the project as life changing. Kelner (2010, p. 189) writes that “any self-
understandings that emerge on these tours are necessarily fragile, and any intentions that they
give rise to are necessarily provisional...the realization of these intentions depend less on the
tours than on the lives to which the travelers return.” Saxe (2008) asserts, in @ more positive
vein, “Birthright Israel provides a taste of the honey of Jewish Peoplehood. For ten days, it
creates a cultural island that allows participants to see themselves as part of something larger
than themselves.” The theory of educational tourism to Israel is that surrounding young people
with Jewish peers, teaching them Jewish history, instilling in them love of Israel, Zionism, and
Jewish pride will enhance their Jewish identity, and ultimately curb assimilation (Mittelberg, 1992;
Saxe & Chazan, 2008).

The goal of this paper is to explore trips to Israel as a vehicle for Jewish engagement
among students of the millennial generation—those born after 1980. The analyses are based on
a 2014 study of Jewish college students in the U.S. (Keysar & Kosmin, 2014). The broader
objectives of the 2014 study were to explore the opinions and beliefs of American Jewish college
students nationwide and to compare their worldviews to those of young British Jews as well as to

American college students in general (Kosmin & Keysar, 2013).

Hypotheses
The main hypotheses of this paper revolve around the trip (or trips) to Israel of young
Jews and their association with markers of Jewish identity.
1. The Israel experience, measured by visits to Israel, helps fortify ties with Israel and with

the Jewish people. Emerging adults who visited Israel, I hypothesize, exhibit stronger
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attachments to Israel and to the Jewish people compared with those who have never
visited Israel.

2. I hypothesize that visits to Israel strengthen Jewish social networking; visits cultivate
Jewish friendships and Jewish dating among young Jewish visitors.

3. I hypothesize that visits to Israel’s holy sites elevate religiosity among Jewish students by
connecting or reconnecting them to Judaism.

4. 1 hypothesize that family visits have effects that are similar to educational tourism in

reinforcing non-religious and cultural Jewish connections among young Jews.

Data

The data are based on the Demographic Study of Jewish College Students, 2014, an
online survey of four-year institutions of higher education in the U.S. The survey was conducted
in March-April 2014 and was administered from Trinity College. It utilized open-access databases
of college students with distinctive Jewish names (DIN).! Thus one might expect more paternal
than maternal Jews to be represented. The net was cast wide: An e-mail message to the
students said: “ We would like you to complete this survey if you consider yourself to be Jewish in
any way, such as by religion, culture, ethnicity, parentage, or ancestry.”

The survey yielded responses from over 1,100 students from 55 colleges and universities,
and included residents of 41 states. The response rate was 12%.2 In the absence of national
sampling frames for the American Jewish population and for Jewish college students in particular,
it was impossible to build a representative sample of college students, a segment of the Jewish
community that is hard to find and is often missing in national demographic studies. Not only is
the overall Jewish population unknown, but there is no consensus on its boundaries because of
the ongoing disputes about “who is a Jew." Despite these limitations, the students, who self-
identified as Jewish and completed the survey, reflect much of the diversity of the Jewish people
in terms of denominations, upbringing, religiosity, and, it will be shown, views about Jewish
peoplehood. Notwithstanding the lack of a representative sample, its sheer size allows for
internal comparisons between different sub-groups of students, for example, students who have
visited Israel and those who have not.

It is useful to compare the Jewish sample to the ARIS national sample of four-year
colleges and universities surveyed in February-March 2013 (Kosmin & Keysar, 2013). On some
key variables, the Jewish student sample is very similar to the national one. In both cases, as
reflected in today’s higher education, more female than male students responded to the survey;
59% of respondents were women and 41% men. The mean age of the 2013 national student
sample was 22.9 years while the Jews were younger with a mean of 21.2 years and a median

age of 19.9 years. Ethnic and racial minorities were 28% of the national respondents and 10% of
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the Jewish respondents (mainly from inter-racial/interfaith families and adoptees). Freshmen,
sophomores, juniors, and seniors as well as a few graduate students took part. The patterns of
educational choice of college majors were almost identical between the two samples: 35% major
in science, technology, engineering, and mathematics (STEM); 31% in social and behavioral
sciences; 29% in arts and humanities; and about 5% had not decided yet on their major.

The demographic study of Jewish college students that began in 2014 was designed to
be the first stage of a panel-longitudinal project. It aims to follow the same students over time to
explore the evolution of their worldviews and Jewish connections. A longitudinal design is the
best way to understand long-term impacts and to establish causality, rather than simply
correlation. In the absence of a panel data at this stage, this research note includes a regression
analysis that attempts to single out the impact of travel to Israel on feelings of Jewish

peoplehood by holding other measurable factors constant.

Findings
Testing the Hypotheses

Sixty-two percent of the Jewish college students surveyed have visited Israel. Almost
40% of visitors participated in a Taglit-Birthright Israel trip. The rate of Israel visits is probably
higher than that of the young Jewish population overall, although how much higher is impossible
to say in the absence of a reliable statistical frame. That said, the survey includes robust
numbers of all types: almost 400 college students who never visited Israel; 240 Birthright Israel
participants; and almost 400 who visited Israel with family or in some other way but not on
Taglit. In all, it creates a triad within the millennial generation and provides an opportunity to test
the hypotheses and answer research questions without a vested interest in any of the
educational programs. The relatively large sample of Jewish college students in 2014 allows us to
look at educational tourism, specifically Taglit participants, and compare them to two types of
non-participants, namely those who participated in other tours to Israel, and those who have
never visited the Jewish homeland.

Overall, the surveyed 2014 college students’ propensity to travel to Israel has exceeded
adult American Jews aged 18-29, of whom only 44% visited Israel (Pew, 2013). The Pew Study
showed that Orthodox Jews are the most likely to have travelled to Israel, 77% compared with
26% of Jews who have no denominational affiliation. This paper shows that students who have
never visited Israel have overall weaker Jewish connections, manifested not only by less religious
observance but also in a smaller amount of Jewish social networks and feelings of Jewish

peoplehood.
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Attachment to Israel is a marker of Jewish identity (Lev Ari & Mittelberg, 2008).
Supporting Israel is “very important” to what being Jewish means to 35% of American Jewish
college students who responded to the survey and “fairly important” to 36%. In comparison,
43% of Jewish adults and 32% of those 18-29 said that “caring about Israel” is an essential part
of what being Jewish means to them (Pew, 2013). In addition, 44% of adults in general and 49%
of those 18-29 in the Pew survey said it was important but not essential. For the college students
surveyed, supporting Israel is more important to what being Jewish means than believing in God
(only 20% said believing in God is “very important” to what being Jewish means), and far more
important than observing Jewish law (halakha)—only 8% deemed it “very important.”

The Jewish expressions of these millennial college students are mostly cultural as they
reject religious authority, distancing themselves from religious services (see below), halakha, and
God. Yet many of them have visited a Jewish art or historical museum or exhibition in the U.S. or
overseas in the past 12 months. These findings go hand in hand with the overall rise in Jewish
secularism (Kosmin & Keysar, 2012).

Supporting Israel, as we have found, does not mean endorsing the government of Israel
or agreeing with its policies:

e 45% of the students overall support Israel fully, regardless of how its government

behaves. That support varies by students’ political views:3

o 87% of Conservative students

o 62% of Libertarian

o 53% of Moderate

o 37% of Liberal

o 25% of Progressive Jewish students support Israel fully, regardless of how

its government behaves.

This split among Jewish college students could reflect the political outlook influenced by anti-
Israel protests and rallies of the vocal Boycott, Divestment and Sanction (BDS) movement. The
majority (66%) of college students blame the media for negative coverage of Israel; 25%
strongly agree and 41% somewhat agree with the statement “The media regularly portrays Israel
in a bad light.” Only 5% strongly disagree. Conservative and Libertarian Jewish students are far
more likely to “blame the media” (84% and 78% respectively), than Liberal (62%) and
Progressive (only 54%) by strongly or somewhat agreeing about biased coverage of Israel in the
media.

The exploratory section begins with a series of bivariate analyses to illustrate the
correlations between students’ Israel experiences and their Jewish attitudes and behaviors. The

second section presents a multivariate analysis, which controls for the students’ Jewish
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background, and allows for further exploration and comparisons of the effects of various factors

on expressions of Jewish peoplehood.

Trips to Israel and Support of Israel

This millennial cohort of Jewish students expresses strong support for Israel. A great
majority of them are not ashamed of the Israeli government’s actions or policies, regardless of
whether they have already visited Israel or not. The 2014 online survey took place a few months

before the summer conflict in Gaza.

Chart 1: Support of Israel by Trips to Israel

Yes, not Taglit ®Yes, Taglit ™ No trips to Israel

35

The media portrays Israel in a bad light 27

I support Israel fully, regardless of how 2224
its government behaves 9
I am sometimes ashamed of the actions 1189
of the Israeli government 17

10 20 30 40 50 60

1

[=]

percent "strongly agree"

Source: Demographic Survey of American Jewish College Students, 2014

Students who visited Israel tend to express greater support of Israel, “regardless of how
its government behaves.” On this item there are no differences between Taglit participants and
visitors who did not participate in Taglit. The only aspect of discrepancy between Taglit and non-
Taglit visitors to Israel relates to their views on how the media portrays Israel. Taglit participants
are the most likely to strongly agree with the claim “The media portrays Israel in a bad light”
(See Chart 1). Perhaps part of Taglit's educational curriculum is to raise consciousness on behalf
of Israel and showcase to young Jews the “other Israel” by explaining the actions Israel is
blamed for in the media. The informational sessions, which include mifgashim (shared
encounters) or visits with Israeli soldiers, seem to humanize the IDF and resonate with Taglit
participants who identify with the young Israelis their age who serve in the military (Saxe &

Chazan, 2008). Yet without pre- and post-trip data, it is hard to assess if attitudes were affected,
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if at all, by tourism to Israel, or whether students who have already had positive attitudes toward
Israel join tourism programs. Complicating the link between government policies and connections
with Israel is the lack of differences between the three groups in expressing negative feelings of
shame about the actions of the Israeli government. In all, about 18% of the students “strongly

agree” with the statement "I am sometimes ashamed of the actions of the Israeli government”
regardless of their travel to Israel experience.

Trips to Israel and Religious Observance

With regard to attendance at synagogue services, two polarities emerge: Students who
visited Israel, but not on a Taglit trip, dominate regular attendance (hypothesis 3). Sixty-six
percent (not shown in chart) are regular attendees in Jewish religious services at a synagogue,
temple, minyan, or havurah. At the other extreme, students who never visited Israel dominate
non-attendance, as two-thirds never attended synagogue services in the past 12 months.

Chart 2 shows the pattern of synagogue attendance for each of the triad groups. Almost
half of students who never visited Israel also never attend services, and only 11% of them attend

regularly. In contrast, almost half of students who visited Israel, but not on Taglit, are regular
synagogue attendees.

Chart 2: Attendance of Services at a Synagogue in the Past 12 Months
by Trips to Israel
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Source: Demographic Survey of American Jewish College Students, 2014

Taglit participants seem to be occasional attendees as they stand out among students
who occasionally attend synagogue services, primarily only on the Jewish High Holidays.
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We expect young people who have visited Israel with their parents to be raised in more
observant families whose Jewish socialization was not limited to synagogue activities but also
included family trips to Israel. The multiple Jewish involvements (Cohen & Eisen, 1998) are
clearly manifested in this pattern. A minority of young Jews, albeit a growing minority (Pew,

2013), have no Jewish religious involvement.

Chart 3: Attendance of Services at a Synagogue in High School
by Trips to Israel

B No trips to Israel  ®Yes, Taglit Yes, not Taglit
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Source: Demographic Survey of American Jewish College Students, 2014

Chart 3 illustrates that half of college students who visited Israel with family or friends
but not on Taglit came from religiously observant families. During high school they attended
synagogue services regularly (27% once a week or more and 24% once or twice a month). In
contrast, students who never visited Israel were by far more likely to never attend synagogue

services during high school (22% compared with 4% who went on family or other trips).

Trips to Israel and Peoplehood
Trips to Israel are not only associated with religious observance. Visiting Israel seems to
also strongly correlate with Jewish pride and expressions of Jewish peoplehood (hypothesis 1).

While half of Jewish college students who never visited Israel said they were proud to be Jewish,
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over three-quarters of those who visited, regardless in which program, strongly agreed with the
statement “I am proud to be Jewish.”

Visits to Israel, again with Taglit or in another capacity, are strongly correlated with
being open about one’s Jewish identity on campus. Students who never visited Israel are more
likely to “never” or “hardly ever” reveal their Jewish identity on campus.

The largest gaps are found in students’ feelings towards “belonging to the Jewish
people.” Only 24% of students who never visited Israel strongly agree compared with over 60%
of those who did (See Chart 4).

Trips to Israel seem highly correlated with a strong kinship and commitment to help
other Jews around the world. Taglit participants seem to lag behind visitors to Israel with other
youth programs or family trips in Jewish kinship.

The students’ triad composition with regard to trips to Israel (no trips to Israel, yes
Taglit; yes, but not on Taglit) triggers further research questions. Who are the students who
have already visited Israel, some more than once? In what ways does their family background
differ from those who never visited? Why do Taglit students score lower on Jewish peoplehood
than those who visited Israel but not on Taglit? The possible explanation is confounding
variables. The confounding variables are most likely family background, religious upbringing (as
shown in Chart 3), and other Jewish educational experiences. All are discussed further in the

multivariate analysis later on.

Chart 4: Expressions of Jewish Pride and Peoplehood by Trips to Israel

Yes, not Taglit ™ Yes, Taglit ™ No trips to Israel

I have a special responsibility to take h 33 41
care of Jews in need around the world 14
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Source: Demographic Survey of American Jewish College Students, 2014
Note: Statements 1-4 refer to level of agreement. The last statement is a response to: How open

are you, if at all, about your Jewish identity on campus?

87



Reshaping Jewish Lives? Hagira 5 | 2016

Having family and friends in Israel humanizes the homeland and its people and is
correlated with higher Israel connections and Jewish engagements. This raises a research
question: Do trips to Israel impact students beyond their family and friend ties in Israel? We find
large gaps in expressions of Jewish pride and Jewish peoplehood among Taglit participants
between those who have family and friends in Israel (37%) and those who do not (22%). Among
non-Taglit visitors to Israel, there is a smaller gap in expressions of Jewish pride and peoplehood
between those with family and friends in Israel and those without. One explanation is that non-
Taglit visitors are more likely to connect to Israel through religion, so for them family ties are less
of a factor. As the regression analysis (Table 3 below) demonstrates, overall visits to Israel,

regardless of the program, is an important predictor of feelings of Jewish peoplehood.

Trips to Israel and Jewish Social Network

Jewish friendships are indicators of a Jewish social network—the circle of friends one
interacts with and shares values and experiences with. As peers become prime socialization
agents for post adolescents and emerging adults (Zukauskiene, 2014), their circle of friends is
often a predictor of their worldviews as well as religious and secular behaviors.

Table 1 shows different clusters with regard to Jewish friendships. While 50% of post-
adolescent students who visited Israel with family or friends, but not on Taglit, have all or mostly

Jewish friends, 14% of students who never visited Israel have all or mostly Jewish friends.

Table 1: Jewish Friendships by Trips to Israel

Close friends are No Trips to Israel Yes, with Taglit Yes, not with
Jewish Taglit

All of them 1% 5% 7%

Most of them 13% 33% 43%

Some of them 56% 49% 39%

Hardly any of them 30% 13% 10%

Total 100% 100% 100%

Source: Demographic Survey of American Jewish College Students, 2014

Trips to Israel and Dating Patterns
College students’ dating patterns mirror other Jewish engagements in intensity and

characteristics. A minority—18%—of male and female Jewish students dates only Jews. Once
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again, students who were never in Israel are at the top of ™only non-Jewish” relationships: 8%
current and 34% previous ones. In contrast, students who visited Israel, but not with Taglit, are
at the top of "only Jewish” relationships: 9% current and 20% previous, thus lending support to

hypothesis 2. Taglit students fall between these two groups (See Table 2).

Table 2: Dating patterns by trips to Israel

Relationship No Trips to Israel Yes, with Yes, not
Taglit with Taglit
My current relationship 3% 6% 9%
Jewish
My current relationship 8% 5% 7%
not Jewish
All previous relationships 5% 13% 20%
Jewish
Some, but not all, 23% 41% 32%

previous Jewish

None of previous 34% 16% 10%

relationships Jewish

Prefer not to say 2% 3% 2%

I have never been in a 23% 16% 21%
relationship

Total* 100% 100% 100%

(Total may not sum to 100% because don’t know is not included.)
Source: Demographic Survey of American Jewish College Students, 2014

These dating patterns resemble those of the Class of 5755, young American and
Canadian college students who were raised in Conservative synagogues and were part of the
Eight Up study. In 2003, 18% said that they “date only Jews,” 41% “prefer Jews but will also
date non-Jews,” 35% "“do not care if the date is Jewish,” and only 2% “prefer to date non-Jews,”
while 3% “do not date” (Keysar & Kosmin, 2004).

Interfaith Families
The Demographic Survey of Jewish College Students in 2014 documents students’ family

structure in a new way. It asked the college students how many Jewish grandparents they have.
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Chart 5 portrays the Jewish ancestry distribution of this cohort of millennials: 64% have all four
Jewish grandparents, while 36% have non-Jewish grandparents, and presumably a non-Jewish
parent. The number of non-Jewish grandparents is a proxy for mixed-faith families, although of
course in some cases the non-Jewish spouse may have converted, creating an all-Jewish
household.

The multiple Jewish engagements are illustrated in these data once again, as students
who went on trips to Israel, with Taglit or with other programs, were most likely to be raised in

all-Jewish families (four Jewish grandparents). Students who never went on an Israel trip are far
more likely (55%) to come from interfaith families.

Chart 5: Trips to Israel by Number of Jewish Grandparents
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Source: Demographic Survey of American Jewish College Students, 2014

Multivariate Analysis: Expressions of Jewish Peoplehood
To investigate the various expressions of Jewish peoplehood in more detail, a
multivariate analysis was developed. The dependent variable is a composite of expressions of
Jewish peoplehood. The expressions are: feeling “kinship with Jews around the world,” “a strong
sense of belonging to the Jewish people,” and “proud to be a Jewish,” as well as a responsibility
to take care of Jews in need around the world.” A logistic regression helps determine the net
effect of each variable on expressions of Jewish peoplehood when all other variables are kept
constant. Respondents who responded “strongly agree” on all four aspects score 1 while others
score 0. I introduced the various variables in stages, in all utilizing four models, to predict strong

expressions of Jewish peoplehood among Jewish college students. The first model introduces
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gender, the second adds Jewish educational experiences, the third adds number of Jewish
grandparents as a proxy for interfaith family and attendance at synagogue services as a proxy for
religious upbringing, and the last adds trips to Israel as a proxy for educational tourism and
current religiosity. The relationship between the independent variables and level of commitment
to Jewish peoplehood are presented in Table 3 as odds ratios, which express the relative odds of
an occurrence of the event (strong Jewish peoplehood) compared to the reference category. The
base categories are: female, no summer camp, no youth group, no Hebrew High School, all
Jewish grandparents, frequent synagogue attendance in high school (once a week or more, or
once or twice a month), no trips to Israel, and identity as a religious person.

Model 1 shows that gender is a significant predictor. The odds of strong Jewish
peoplehood are higher for male than for female students. Model 2 indicates that all three Jewish
educational experiences (summer camp, youth group, and Hebrew high school) increase the
odds of strong Jewish peoplehood. Interestingly, there is no significant effect of attending a
Jewish day school.

Model 3 adds religious upbringing and interfaith family as predictors, which elevate
further the power of the analysis (R>= 0.14). While both number of Jewish grandparents and
attendance at services during high school are highly statistically significant in explaining Jewish
peoplehood, the informal Jewish educational experiences, in particular Jewish summer camp and
youth group, are not statistically significant in Model 3. Finally, Model 4 increases the explanatory
power even further by adding trips to Israel and current religiosity, comparing students who
describe themselves as religious, spiritual, or secular. Taken together, the model explains 25%
(shown in Table 3 by R?) of the variation in expressions of Jewish peoplehood.

Travel to Israel turns out to be the most important factor. The odds of expressing strong
Jewish peoplehood are more than double among students who visited Israel compared with
students who never visited. This finding is highly statistically significant. There are only small
differences between Taglit Birthright participants and those who visited with family or other
tours. This finding seems to lend support to hypothesis 4. Although having a strong sense of
Jewish peoplehood might encourage some people go to Israel, the direction of causality could
very well go the other way. Visits to Israel, the Jewish homeland, connect and unite Jews around
the world as they discover Israel, which stands for a nation with a Jewish majority. For young
people, the encounters with Israeli peers could elevate a sense of Jewish peoplehood and the
commitment to other fellow Jews beyond their own Jewish family, classmates, or American
Jewish friends.

Students who describe themselves as spiritual or secular are less inclined to express
strong Jewish peoplehood compared with those who describe themselves as religious.

Expressions of Jewish peoplehood are significantly stronger among students who were raised by
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two Jewish parents, among students who have all Jewish grandparents, and among students
who attended synagogue regularly (weekly or monthly) during high school (although the latter is
not a statistically significant determinant of Jewish peoplehood once other factors are controlled
for — see Model 4). Upon further investigation, we find an interaction between gender and level
of religiosity of the students. While 20% of the male students in the sample attended synagogue
in high school once a week or more, only 14% of the female students had such frequent
synagogue attendance growing up. The male students’ higher religiosity has persisted with only
64% saying they currently never attend synagogue services compared with 73% of the female
students. However, it is plausible that other unobserved factors are also at play in explaining

Jewish peoplehood.

Table 3: Expressions of Jewish Peoplehood Logistic Regression (Odds Ratio)

Predictors Model 1 Model 2 Model 3 Model 4

Demographics

Gender (male) 1.44%* 1.53** 1.44* 1.81%**
Jewish Educational Experiences

Summer camp (yes) 1.74** 1.38 1.31
Youth group (yes) 1.55% 1.34 1.22
Hebrew high school (yes) 1.95%** 1.47* 1.26
Interfaith and Religious

Upbringing 0.49%** 0.65*
Some Jewish grandparents

Rarely or never attended synagogue 0.46%** 0.71

in high school

Trips and Current Religiosity

Taglit-Birthright 2.25%*
Yes, Trip (not Birthright) 2.42%%*
Spiritual 0.42***
Secular 0.19%*x*
Constant 0.29 0.13 0.36 0.37

R? 0.009 0.094 0.14 0.25

¥ < .05; ¥¥<.01; ***<.001 N=920

Reference categories are as follow: for trips — no trips to Israel; for religiosity — religious; for
synagogue attendance in high school — a few times a year, only on High Holidays, or never; for
Jewish grandparents — all; for gender — female; for Jewish educational experiences — no summer
camp; no youth group; no Hebrew high school.
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Discussion

There has been enormous investment in educational tourism programs that promise, as
Taglit-Birthright Israel does, to transform the future of Judaism. According to a 2014 letter sent
by the Birthright Israel Foundation and signed by its president, “"One journey at a time...one
young Jewish adult at a time .. we are creating a stronger future for all of us.” The
philanthropists who responded to the call to help to transform the next generation of young Jews
monitor the results.

This paper provides support for the belief that educational tourism to Israel strengthens
Jewish connections. It is true that the students surveyed may not be representative of all young
Jews. A potentially bigger concern is that it is hard to separate the cause and effect of Jewish
connections, as those who exhibit multiple connections tend to also express greater connections
to Israel and greater Jewish peoplehood. Are these educational programs simply preaching to the
choir? Presumably, Jews who travel to Israel are already more motivated about their Jewishness
than those who do not. As the 2014 college students demonstrate, a greater share of young
Jews who never visited Israel have never had a strong sense of Jewish peoplehood to begin with
and were not raised on strong Jewish values. This reflects a typical selectivity bias and not the
success of the programs.

With those caveats in mind, this research note adds to the literature suggesting that
visits to Israel enhance the Jewish life of young people. It reaffirms that there are many ways to
look at Jewish identity and Jewish engagements, both religious and secular. Religious leaders
might be disappointed by the findings. The road to Jerusalem on an educational tour does lead to
the Kotel, the Western Wall, yet it does not elevate religious observance. This is not surprising
because for decades, research has documented that to be a Jew in America does not necessarily
mean being part of a religious group (Kosmin et al., 1990; Keysar & Kosmin, 2004; Pew, 2013).
Young people again and again emphasize the cultural aspects of their Jewish connections. Over
79% of Jewish college students in 2014 said that to be a young Jew in America today means
being a member of a cultural group, and only 58% said it means being a member of a religious
group (respondents were able to choose more than one option). This is not surprising since
observance among college students, particularly synagogue attendance and kashrut observance,
even among those who were raised in religiously observant families, decline as young adults
separate from their families and lead independent lives on campus (Keysar & Kosmin, 2004).
Evaluation of Birthright Israel by researchers at Brandeis University among Taglit applicants and
alumni five to nine years after the Taglit experience, found only small differences in religiosity
between participants and non-participants, whereby participants were more likely to belong to a

Jewish congregation, have a special meal on Shabbat, and celebrate Jewish holidays (Saxe et al.,
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2012). As for the 2014 college students, young Jews today delay marriage and childbearing
(Hartman & Hartman, 2009). Thus, we expect current emerging adult Jews to reestablish their
connections with Judaism and religious engagements in their 30s, when they marry and raise
children.

To assess educational tourism’s success, one can also measure to what extent Jewish
values have been inculcated. Cultivating and nurturing communal values, such as social justice
and solidarity, kinship, and belonging to the Jewish people, is part of the curriculum of many
educational programs. The evidence is that visits to Israel have managed to succeed in
connecting or reconnecting young people with their Jewish cultural roots, elevating Jewish pride,
and creating a sense of peoplehood. This is true of any kind of visit to Israel, whether with
Taglit, another educational program, or family.

Our findings demonstrate that a trip to Israel is an important predictor of commitment to
Jewish peoplehood, exceeding religious upbringing and even family background. A personal visit
to Israel, in any capacity, seems to have an impact on young people more than growing up with
two Jewish parents.

The peer-to-peer encounters or mifgashim, the educational-tourism-facilitated cross-
cultural connections between American and Israelis, are golden opportunities to cultivate a
global Jewish social network. Our findings show higher rates of Jewish friendships among
participants of Taglit and among college students who visited Israel on other programs or
occasions. Fortifying global Jewish friendships with personal and online communication might
help stop the process of young people distancing from Israel.

Early visits to Israel, on Taglit or other educational programs or on a family tour, are also
strongly correlated with students’ openness about their Jewish identity on campus. Lev-Ari and
Mittelberg (2008) reflect on the power of heritage visits on reconnecting with one’s self and one’s
people. This Jewish "coming out" is a useful indicator of students’ self-esteem and a reflection of
young American Jews feeling comfortable in their own skin. Overall, two-thirds of the Jewish
students in 2014 said that they are “always” open about being Jewish on campus and 23% said
that they are “sometimes” open. Only 9% said either “never” or “hardly ever” open about being
Jewish on campus. This is quite revealing since the campus environment has become
antagonistic and unfriendly with regard to the Arab-Israeli conflict.

A second question is the lastingness of the impact of travel to Israel. The challenge is
how to make educational tourism a long-lasting experience and not a mere short-term tourist
visit. With regard to intermarriage, for example, decision-making is a work in progress at ages
18-21. At this stage of their lives, college students are not committing themselves romantically.
Most young women say that they are still looking for Mr. Fun, not Mr. Right (Keysar, 2014).
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American college students, the bulk of Taglit-Birthright Israel's participants, leave their parents
and family with a sense of liberation, independence, and rebellion. For many, the visit to Israel
becomes an adventure and a party away from home (Kelner, 2003). That said, other research
shows that Taglit participants are more likely than non-participants to date only Jews. Indeed, a
study on the impact of Taglit-Birthright Israel on its alumni five to nine years after their visits to
Israel finds that “Taglit participants were 51% more likely than non-participants to be married to
a Jew” (Saxe et al., 2011). It would be valuable to follow participants over even longer periods
to see how long the effect lasts and compare them not only with those have expressed interest
in visiting Israel with Taglit but did not go, but more importantly with a larger group of young
Jews who were never interested in visiting Israel.

The world has changed since educational tourism programs became popular in the last
decade and a half. One important change is the rise of social media, which make it easy for
participants to remain in touch with each other long after they return from Israel. Our study
found that college students are more likely to keep in touch with their Jewish friends from their
Israel trip through social media than in person. In light of this finding, it appears that
organizations such as Taglit-Birthright may have opportunities to strengthen ties to Israel by
making fuller use of social media, which according to their website, they do.

Clearly, the 2014 students’ survey was not designed to compare their Jewish
attachments before and after their visits to Israel, and as such it is limited. Lev-Ari and
Mittelberg (2008) pre- and post-trip analysis of Birthright's North American participants looked
at short-term impacts. They demonstrated that pre-trip engagements in social networks and
synagogue attendance, as well as motivation to strengthen ties between Jews in Israel and the
Diaspora, explain about 24% of the variance in the post-trip emotional attachment to Israel
(2008, p. 97).

This paper has primarily covered the short-term impacts of educational tourism to Israel.
As noted earlier, to better understand the long-term impacts, we plan on tracking the same
students over time. The advantage of tracking the same people, as opposed to drawing different
samples from the population with each study, is that it would be easier to establish cause and
effect. The demographic study of Jewish college students in 2014, as the first stage of the
longitudinal study, created the baseline results, which were presented in this paper. The results
provide ideas for communal policy makers about the target population(s) for educational tourism
and validate the need to continue and develop programs that enrich the Jewish lives of young
people and harness strong and enduring Jewish social connections. The Brandeis’ post-trip
approach of panel studies of the lasting impact of the Birthright Israel program (Saxe, et al.,
2011; 2012) is another medium to follow up participants and non-participants and evaluate in

what ways, if at all, the trip to Israel is truly life changing.
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A taste of milk and honey with visits to the Jewish homeland seems to be connected with
young people’s awareness of belonging and commitment to the Jewish people yet not to religious
observance. The troubles in the Middle East seem never-ending. On a personal note, it was
heartwarming to watch the Taglit buses continuing to roll in the summer of 2014 while Israel was
under rocket attacks. The visits of young Jews to Israel have endured. Let us continue to track

these educational journeys in the hope of closing the geographical and metaphysical distancing.

Endnotes

1 The DIN list was updated to include 250 distinctively Jewish surnames covering Israeli, Sephardi, Russian,
and Iranian origin in addition to the usual and obvious Ashkenazi surnames.

2 The low response rate is a sign of today’s lack of willingness to participate in national surveys. For
instance, the recent 2013 Pew Jewish Survey yielded only a 16% response rate.

3 These political views were part of unexplained categories in the survey.
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S¥ 019N-N20 NNIAT DX QINY NDIN NN 7,(1989 M1 1019) "DSvay i DY
2N ,MTONN MR NOINN 1T D DN DX XN DIAYXN .NTAINY 1219 M
munwn NN ,NN90N NINN2A '219 MT S D% DX N¥IDNN My1INN Narsn
SW 1TIY™ W1 NNAN 9NN NP NMIKIDNN N IXNN XD XN DIAOXN DX TV
,AXIZN NOIPNYD TY 12190 DPPNNY *TINN D21Vn DX DTNAYNN 1192 28N NN D1A%xN
181219 T S D'y MY DX QN Nand 1NN

DX NX NX" = W1 NN2N 500 "T-5Y 'RNK%Y 191X NR9INY NIERIN NN2INN
NI2INN .1990-2 XD AXRKINM ¥R 197 =Dy N0 LMY "NYoNN I - wpan
S yTN DX YN NN0NQ NKT 1219 MTNM NTRINAN 00T TN IXIPND NDWA
DMNXN DY ,NNMya1 DMya DN SV DMI00N 0'0Y91 VTN NHHD XN, 01NN NN
m"N MNX Y 101 ,00n 21500 IXOY nTTrnm oM Nann Sy 10192 DTN
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9-5Y yonh NXNYN NXIPD DTNYNN DY MIDNN DX NYY p2ANn 01NN <MnkN .7'192
NX NXR" 2M"wanN 1on" WAk y1roa TN NIKY NDY NPoIn L,1991-1 12D 2.axpnn
WNIYY K] D1V 0NN 1M NDMVN V1PN NOXYN DX 2."MTNH DD — wpan "DIX
D1 2"y 0myn N2N DN Pon NDIVN DK AT 1DNn 001 0MNam
NMTY S 2NN 0P ,1'219 TN 1219 DY M¥AN Y%3 VTN 50N 1722 VA ninn
QYR DY D90 ,]1'2192 YyoNnn 21900 KD D DMNXT NNMY 0N '9-5Y 010181
JTIN MANK DY YN NKIPN N1IPNAT 12YA 12192 TN DYN NITO N2 0'p191 0NN
MY .o N DN 0D'DOMIRN 52100 MY 0NN Y1 DY NIy P9 190N
2 YIZINY 1 YIIZAX NINNR S D 8N 5T DN A, 1019 NON DX TTAIRND 900N
N2OTNY DMIYXIN D'DMTAN T2 D0 WY/ 1TV1l NOX DMNIN .NDTN DMND (IXIp)
NMDINN NNVA NX 22 PRY IXNT NN I NZPNNN XD A0 %N N2V X1and .yona

0NN P2TIN 1M2TA1,1988-2 DD MO 7HHDN HNInn 1NN Myoin Ny 90

NPIN MQWM S8 NN Orp S Mynnn X191 DX 12N 1PN MNX
ANONN . MIONS SR DY DD S NIMTHI0N S NMQWNN NX 112N 1D .07
25.0onky? X921 0Y21 NN 1pMyn 12TINN

NDIN 2A"N 127,101 AXND DMYN 1221 D1, N"D'YDY DA 12NN Myonn 1993 niwa
N2V VP "MV AXTD — PN DIX "NX NX" NN2INN NX 02 .N9X DMINKD N9 NIDN
OV ,N2 TN 102N AX19 DY ,NPA1Y0ID'Y NI SV M00N VTN 9921 N1aina 2.7 o1
XOINN NN™N NOMY Sy 00091 NITAX VP21 ,0'20N NDIDN N2, WA DTN DMNX
5w D5V191 110 102 S INPTINT MR YA 9921 NNaINN S awn NpHhna x-aop
(MY "wop ,0M'Y) NDTTNY NMNIPNR 'WOP 191 ,NKIZN ND1PNA 102N M"OX

W TPONY UIIN NIAX 'O1ND DY INDWID INXY DTNX D'wTN ,1994 niwa
nlvn Z.NNonN MY N "T-HY 1901 N1 ,"wpan DIX DX DX NN2INN Npoin NN
D"HDN2MIX DMDN 12 P 12101 VITRD KN DY NINANNN 2ayn NanTn NN™ NN2INn
DMD1'NN DNNYN N2V NI NMOINN QN5 LIy 2 00N NIDIYN 0PN MO'ON Yy
NOX DMNIN .NNMLVAN NNNANY1 Yyonn NXIPY N1oNN 'OnN Mryn DY D TRSnm
DTNONN NX 192N DNINN YN ¥ 212 DN, 2" " T-5Y 1DV NN2INY 18P
NI2IN2 O'XE1IN 21,0 NN DN Y1500 1avn 119 M Dy qon yTnh Dinm
M2 0NNyl DNNAN ,NNNYN NNN0A 'RAQD  MTONN 0%y Mnnon Ny "
MTYN "Wax Sy 0"HHD 0MAT NN 1219 ,021Y NINIK *TON 0K MTIN ,N72aN
MU N QND NN2INY X1aN2 2.y 'waon S

DA [...] 1'NX 57129 D'ONIY , DTN NN 1IN DY INIPM YMIND XD NTNRYN
52 XD X ¥XIN 0NN M22MPp D DTN 92 L[] DX N OMIry N
AN ,OMIX NN 1NIX DY IRD DMWY IR 2NN L[] DTN T Mampn
.D9'X 122XD1 XD DA% 1IX L[...] "X D20 V1IN 1INy T D8N ONe,0N0pInT

.DTX 10D ,DOXIMD , 0TI NN DRI ,NT DRI DA JXON DR 1K X

550N DNINN NNYD 19010 WX 1 N0 2 NNVA NIX PN NN NN2INYD X1ann MaTA
.1999
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O™MIVDN O'VI91 D'IDN 1A N2 WX ,NOX NNAIN VAR D 1NYOIN NKH
X 9N NN T-HY IRNYY 191X NMIDK Y NN 9D QDD XD DM NIMTY ,0DM9XA
Myn wn'w NMN2INN 2.1991-1 qONNNY 129N MTD LYND ,NYDNN X112 NN
DTNONN DY INTpNNY NN NMHWOY DA 1ND NINMy2l DMy ,0NNXa NOTTN
DTN A2MNPN DYV ¥ wpnn Axk¥IND NSV 1Ton N%%oN .nbnn Mo
N2 TTY WA "Honu" NDION N2 NONIYA NDON DMPH VOMN TMIAPYAY ,APRIPA
TN N2MNPN DY PN 1TND D2 TIRN N2N DY 1IN NIYWO D2 AR
NMx2 "um"> DAY DNYND TN DTNRYNY YYD 1TVl NDONN MIT1 L, A1pXRIpA
301219 NRTX DY N2ANNN NTNN NN

D' "T-5Y NDITNY Naynn mapya DMisn NOTN "MAInd nayn .24
19X 1995 - pmVispn
NMZONN MINY ,MTYN 'IX1 D'DINNN NYYSNXD DTNYNN NO1TNA NNYY¥NN Y0IN ND1Y
NN¥N MYY¥AX2 NDYTNN DX 20905 1991 NIa 12D VYNIN,"DRA T2 1DV MNkNIAN
31709 nwor X DMVIKPNR NDTTN MY -5V N0TTNY My, MTyn wax 01NN
NXT DY AT ,7MTNY NDVN DX P00 "Y'aAnK 10N M gpann 1 nuonn mapya
NN NNITA N2 TN NIRIN DDV "D T2 DTN MON 'onN NN
2190nN NYNNN% D'M'POM 0IAr  NMTY WOR MINK NXRN DY M00TN VTN MIXIN
MMAX 12199 Win NMyon? 0'DMTN NMEON NY'NN DY .0TN%NY MTnn " M-%y
,1993 N2 MMpN NN W1 1IN WIXN 190N N2 I NNaN Snrn Sy i
MY N 191X NIITVIMN NDYTNN NN2INT DMINN MDD 20NN DX NN poon
Jin%wnn

DTN - 2 NOINY D'WTNN DMDI1I'NN 010100 *TH 12VIN 1DINN D% Tipn
D"DI'NN D210 NATN MON™NN 1N 1NN1I9 NDYTNN MNin .'219% vnn mnben
NMMNRN,NINZN 1'2192 NOYTAN VR .NN9NAN TN D1°'NN T/ 10101 DwTNN
NIYON N2V DDOMTAN NNYD NNAYIN *DDON YNINn N2 NNTANN NNUNN NaN°
DOIP NXD ,NNTPN NI ANMAY NPYNn NNYYNN Y2 v NNan Ynna nmyn
9NN 52 1avin "M% Dmyn MANN DIN") 1992 102 WAy IR DDMTNAN
MN'9% 1DINN TP NN AN ,NNMPN NND2 "Y1 1N WIRN 190N M"Y Nwonn
SW DmD1INN D'NKM 9922 NOYTNN NNY S AXRM NIMNNN LD >0Nn L1210 Ninn
V'ONN "D1'NN 1210% NNyn A 19192 N¥Iapn M 32,0192 12195 N ninben
D22 NN NNDNQ 191010 20NN DY L(MMIVDNN) YyTRN D090 71901 Yy N
(DTN DI1INN NN¥N)  D'ONNPZNAN QP2 0PYIpN NOT QI Mivagnn
DMINXA IR 1190 NX V0N MYNnn NXIwN 2181 NITYN 24X 901N NninNn NRNYwn?
.own

DMIYPN DY DR MTA1 JINNY DMNIN NPoNA 1A NIk Tpnnn n1rnn
T21DN DN 32199 MN%wnn My DPMY™ DMMN2A 90 P09, NXIN DT NYNIND
D1DNN MN'92 NH2INN DX 1501 DX ,0™1'NN DDINN T N2y DMRINN Npon?
TDINN 5NN 8NXA VI NNAN 5N DY D21 N N NMN2INN S XD ARKINM
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SXWN P 21102 D DO D'DMTA S NOONA1 D1, DMK D0 DY NN
3520417 025N NP

-n%an 2NN MApy by mooann (1998 ;1995) NM"DI1NN NOONA "M 3.2
221N "W1xb mon™nm "Yn1e

DT P9 0NN WOR ,0MNkN N%%0 1NN XD XWNIN ¥pmo N 1995 nawa
M0 102" — NN2INN .OXVZITMI0 102 AX19 NN X122 TN INNY NIMDWO1 DMK
N2 'Y N'I1'N N'IDIND NN, 2NN "NPON DY QI Np91in NN ,"1945 — 1941 —
NN NN NTYVM F50Mo M%an NN MINpY 'O-5y MYl 0nxkn VT "O'0a
— N"D'¥ NX DA 1'2199 yona Mmabwnn (D'DMTN1 D'TNYN ,0'01NN) NNYYN2 D'ONNYNN
IXT WIN NN2N 2NN 5NN 10D TTY DNN2AX 2ND X202 .(OXLVTM0) 1M01 XD

NN PON NXIPN NXTIND D™D1'NN DTDINN DY YN I NNan %nn
N MNP S¥ jmMmipn DP9 XM 1N 1191 X1anND 1Mony MINX
.(1995 ,3N2) N NN MMPNN M0 T DX MV 102 DA [...] NXIP2 190

Sw DY DX 1p0Y DMINN DONN -5V 1poiny Dminn 9D 1995 naw TV
D2VN NNNYN DI'OY NN MPyn DX 02012 1995 nawa 3."50y ' 8 N nxgn
DI'DY NI 50 - NUWON NMIXY NXRY XINN D" NN2INN .DNXIN DY INKMI1 Nmawn
52rn Ny D2 NN ,1998 Ny E."nXiwn" 110N "T-HY NRpoIn "nmawn 01N Nnnon
D'POIVN DININ NPONY 202NN QN2 DMD1I'NN DDINN DX 21 NINT SR NI TRYD
10-9 NO1T2N 29" NMaIND .O™NYNPND 109N DWITKRN 'Y 1N DXIZN NDT X1
X2 Nxr" DN L"nxn" 1on -5y Npoin "D Ny 60 8 NSyon ,Naniia
790N NN T-HY NpoIN "N1TaN 0% Naw 60 Y% NN NDY — MOON DUN0N
mn%wnn Sy Tpon NN DY NIXAY V11 NNaN 50N L"Dpa T KN DIRNINGD
D1DN DINNA 'NPON NIY8AXD DMNINN Npon? Mo 'ONN% amy N 1199
N2MP1 W Mo

WX 190N N2 LT %0 1'219% win NINYN2 19NNNY DTR%NN 190N
NMNYYN2 X1 N'RNKY NNY/ND DN'TNYN NX XN 1Wwp ] NMAEXIN MNYYNI19NNYN
nx1L"Pniy"t 192p yonn NXIPY N1DNN MY .19 NYNIN NN Imx Nrnoonnn
40.omD1Nn DTDINN 1995 NN NN X9 190N "N2Y NIDNN )'YNN2 NMONN DIpn
DTN 99X 1"2192 DONY MOV NN INARN XN DD TIXN TNU 1YY K81 201NN
NNOVMAN "NTD NX N'VAND1 ,71"21921 YIXA VPPN "MN'Y X1 5D DX DXND TN N
D TNONN MN%PN NNLVAX MK NNNNY DD D" INVAN OaX "T-5V WwITIw
41 X115 NN NIpNA 1o199

"1 N8I NXYY 1997-1996 MIYI0N DI NDTH NMN2IN NXSINA NPOON 4.1
-1 .1"2199 WN NMyDNA IX NXIPN X122 1p0YY NNQIN 99D 19910 XD 1997-1996 0w
L OIPINTA NN MDD M21222,720 DY 1pDY IR IR MWD MN2IN N"20n 1996
125 DN 'Y DN TAD WD HXIN My ODXANN D DUTAXNNN 'WIod
N¥I 712D ,0'9011 OMDOXRIVPX DWITXA TIDDN NMIYKXIQ 1N'N] A2 N N2 NN
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LJINT DY TN LTIV D'P10NN IOX ,NOMN NIOX 0N NN 5o mMTnbnn vay
7K W NNaN SN S NINDN 20N DX AT MNYPNa D'ONN/NAN 190N NmYyn
2. myonn X

(2008-2003 ;1999) "Amonb "MTA" Y NRaAN MN O MNNNRY 1ayn 5.2
NX NMI"8¥NN NI2'WO NN2IM NMDIN X2 XY DX N5 arn Ny 1998 nawa
IN NN 1PN X2 DOIWX ,NXIZN X1 0 992201 055D D'VIN'RD wpna iwyn S mnm
190N NX IXD XWIN "NNwn" 7101 ,1999 nawa 0190 MNYwnn 2y NMmyM NMon
YTPINY "NXin™ "D NI N1A0N2 ,"NONR DM NDT MnNna — yon NRpo"
D2 NONNN MpPONA 591 DX " T-5V 77V 190N 10NN M Y 21p nwn Sy 1o
,0MpNn 09902 ,0'0an NNipn Wop S ¥ya1p 1902 4.iN0an Twn S IR IRNINN
NnNI¥ NN NF 190 .0'WTN DMpNNR DMAXA 121,022 IR XY MO N9 Wop
"D'nmnN" TS DMONN D211 YonY Monn 'ONN Y mnann NNavn S¥ nnana
DTPNAN 2NN MMIXNAKYY DY "NXIZN" 710N 1M¥N 190N NXY¥INA .0O™D1'NN DTDNA
NMX 2 N2NM NOINN X210 XN WD .0y NA%Y 19021 .'19% NINHYYNN NXS]
N9IPNA PO N WD .M2TTaN MONPN N NND2 NITPRNN 1N MNAY "Tinn 07NN
PO WOWN YN LD DT NN MMpn2 DTN 92 DX M2 NN 21200
NN2NN DY DTNYNN NX 22909 10 190N S NM1'NN MMV .AXIPN NXDY 12192
NX 12N% DND YM0Y ;NN N9IPNA DMIMYNN DX YD ;XN D0 DTN MDD
,0TX 12D DNINTY NXIZN MyNn2 T2 ;N91pNN AR 1TTINNN JNYY N'IRND NMnSTN
OMSNNN DN D'DMTNY ,0'TNYNYD YN0 190N DY TV LN1TRN NIRDT DTN
MNN D7D S 'wyn 09090 11 PYN 2Npn DN’ TinbH 12199 NMyona DNOX
7909 X12N2 VI NNAN YN NPON S DNpn Tp91 NDMyal VIpYa ,NANDA .Y
:NDVNN N8N

MNNN2 yonn NXIPY V1IN 12 NINYwN NX 1N "nxwn" — nxiwn *mn'o% nonn

DMNON NNV .NPNINN 2 NIXITOQ PV Jpn DMA%PNN 0NN NDTN

nynwna 1T [...] NI D0 TN MANM MNANN DY DYWEN DX 909
(7 11999 ,I"D> NN NIY) DML XN

,D'XE1I0 NN N21NN D MIXTYY N 1995 Nawn 5NN XY I DMYNinn Nn'wNa
1D NONIND DM NN DTN T MTYHI 191X NN KD NRK¥INA1 DMNNN MN'O2
mNownn My D'WOTIN DRP1IY DOmN N2 Nadn T NMTyna D% NN
41195

NDON XM "MV PANY T - DNTMPYA" TTAIRN KD XY 1999 niwa
mnNna "onnN NS DD ND0D W1 MTAN MMonY MR S NDNNA N
NOTNN NDON2 NPT T NY¥MO NI .Y 219 NNTX DY XN NK N0
MONY MTNN POIN 1A N 25NN NN B.nownn 0DMTAN DRMTY Naynd 1190
N1DN2Q1 yON2 NDYTNN NDONA 'Y 12NN NON DY "o " kNN -5y 1Moa
MonNY DO 0'DMTN Y DNPONY Ny NraA5wa .0minn DTRSNN
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6. " Myn" D1’ NN ™INN -5V, "IpRIpA MDNY MR KD XY 2003 nawa
S122152 Mon MR Ik Nk 2008 Naw/l "Npana mon? M 0o 2005 nawa
7avnn Dy Y.y2%Ix DTN DY Sy MY M - "nn” T DY 1IN0 D'DMTRN Dby
LNIXD DRYINM NMOYN 1NN YD SNnin 0™ NN DYDNN -y DMninn Npono
1290 0D'DMTAN Y 1200 MNKA 'NPON DX 2SN

1"195 myon Axw% Da 15X 2003-n 1w TpnY "D1'N ATO SV MYy .6.a
Mmoo DTVIMN NXIZN X122 DMNIN V1IN NN2N 50 IR XN 2003 nawn 5nn
7072 5210 NHYN "D QT0 SV 1YOyn NyYNxa DO HVn 190N 'N22 aNnn NypA
(1) :0MTN NN %Y .0N0TKD NHYVIN XN ,NQMDN NNYWN DV, 0NNy NyaX 9920
S50 MDY DINN DN MDD A 0NN VITRN NRRIYY DXNNA WX ,X1aN
MMpn NO02 (3) ;7INNN NYA X1 M v Non n5yon (2) ;2"n/aw/%nirnn
NN (5)-1 ;(D'POW 12 X112 N¥MNN Y NIN) ...V P (4) ;NPY9Nn 101N NMPVND
AT DY MAarH2 X115 DN0IMHIN VINVIRN NP2 DNNKD NMNUVPYX N1IAIND ?2NKN2
NMINN NMDINN MYWON MN2IN D2 D %8,2008-1988 Dawn 12 XD XKW "D
TVIN X "D MY) DNNm DYVIN SO 1IN D'WITR NMI2pya 1poin 0 NIka

JAN%21N2 X NN Y NTNA-21 NN '9-5Y X1 (9890 NMNNn

102 TN POWN "TNND X% X TNR%" 1Oyn DYy I XD Iy 2003 niwa
S¥ DMO'0 — NHOX1 X 1NP"1,19.4.1943-2 NONN TN NN O NXIPY R¥ N
60 - 212V MY MY¥AN RN XN NN L.OXIZN O NIRPD KD XY ,"D%1VN MnIx *Ton
™Y 171D 19N 2005 12NLVODA L1953 NN DA T PIN YD NI 501 ,Tnn s Ny
NX YN NI 1NN TN N'2"IN N0 1D o 1552 .501M vny D'SXIN
TN MDY AN NN XPNTIXD XN S01M Wwny S nninn" ' kY XD DRI 20N
D2Y10N MM VPO DY 12aND1 AT LNIKIZN DYTIN IRMNND ININDNRNN DY¥YA 11D 'D'8X]
.02 XN NwNoNY

NI 27-N NX V1APY MTMXAN NMNIkN S HH0N Ny nu*onn 1.11.2005-2
JDIXD-1N O 0D (DITRN XAYN PT-5V IXIPM YRR NTANN NINA NNy 0O)
,O"N DY NAND NPV X12N21 ,MIXD-1aN XN D 18 19V XD XY 2006 X1
NX NXLVAN T NON .[...] NXIZN DT NIX NITAN 22 1278 A DM :09%00 N%Nann n'n
D2NINNN M9 N9IpN2A L2006 " "My XD NIPNQD N0 YD AXIN DT NN
NoV XD XY ANIPN DN N N 102 DN DMN2A9NN DTYSN N0 Ny Sann
NNAN2 UPYONP AN NN HND IN'Y — NXIPN DY NX XM X" — 52 190N
DNNIPN Y — 21NN D" — 77 190N 115V XD XY O8N NITND 60-n MY ,2008 Nawa
MIN'O5 , NV NXIYN "I¥] S DNNINN2A POY WX L "OXIY NN NNIPN 0181 Sy
JIORIN NNAN VNS ma™nindi

V1IN NMNYPm AXIn XPia myon "Minin NMoiNn by "mind ninn 7.

1"9%
DY N2 191N IR NOXD IX W11 NN2N 502N " T-5V 1p91NY NMMoINN Y2 S mnia
POV "D T0 SV 1HVn S Mo npry Myl D 'O T720 MNain 30 180 ,5N01nn
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TTYS 1D YMmman MY MTNA 1251 MYWON NNAIND D X¥N1 Y.aNipn Xpna
,MN2N NIAMyNY NMIPOX DNM92 QN1 NIY'Wo2 D'TNYNN S Nimaa mavn
NNYINM DT M7Y97 TvNH L5901 NXIwN 1% NN NP Npa MaTanng

POIN NNIZN X112 NIIRIN NMDINN .0'R1I0N9NT MpPONn 212 D100 1209
TNya 2ON0X" NIDINN XD DR 1981 Mawar *"an Svn qnn" :1981-1979 mawa
MY — 1990 ;X112 DN DMIMIN IR NN2IN 1N0MO XD — 1988 >2."pMin Yy DIPNXN
X9 — 1997-1996 ;N1N2IN 1YY — 1995 ;N1N2IN VAR — 1994 ;n1N2in "My — 1993 ;mNain
,JMNX NN2IN ,TNX TR — 1999 ;NNX NN2IM NNX N2V — 1998 ;NI TN NINQIN 1ND19
Y ,N1N2IN MY - 2003 ;0NN 1p9In X2 - 2002-2001 ;TNX 190 — 2000 ;TNX 190
S5V" D o1 nnain My — 2005 ;271 5" ann - 2004 ;"Drn YT0 YY" S manha
n1aIN - 2008 ;N1N2IN P9I X2 — 2007 ;"D1rn NTO V" S marHa aw - 2006 ;"'01rn 1TO
DN ATo SV S TRR MO NNK

NXIZN X112 D'powvN "D 170 SY" S maronan nwea mnainn 30 Nn
NMIVDNY NMIXIPNA N VAR IV NN D0 T-5V IRD IRNINY 12199 W10 Myonal
XN NNX NYIM (DTASM 0YIN) D'SNNAY 1NN 1% 12199 N Niyon? mIyrmn
NXYD MIYXIN DN 1% 190N 107y 10912 NN2INN VAR .MTnH 0w
NN MY NN RS 1TVl XOX 1N NMDIND 12121 X2 1990 Nikpnn .myonn
2199 NXYN NXPS D'DINNM D TRYNN

NN MK ND1I'N MDD NYTYNA NV ,2WH 1My Nnainn %2 Mo
AN 1TV MY MW DY ¥yapn NA¥nN N0IN ,1019% N mnben xpnb
N2IN "'R112 NDNN 2% NN Y NDDIANN N'NIXD/NMNN2N/M TN /Nro1'n NNun
T2 XpNT NXY¥N N'OI'N MMDIND 02D D'0M9N NN NXE 12NN .(2005 ,jnT9)
QYO TN 11DV DX DN .DMIN D'InN NN NVOIN NIXINM NMNINN XY
XOX M1 X2 72'95 .2004 12N¥TA MNXN NNA 1% TV NV NMMNNSNNY DXNNA
Q2192 vnin myon "Noinn N0IN-n"D Nt 5" N ontnnd

MNNS5NN ">nm DMMman ™22 TV MMooNn YNnn N LT

"N21AN
INN'Y MNQ1IN21 521N NN apnnn 12197 myonn S Mouonn NINN9NNN '2NN
1YV NN N1I1Y9% Vi1l nNan 2N ¥ NTNAanN MHYNann asn ,2008-1988 v XD
N2 NNN9NNY NVIINY 220 2NN (M1 0'DMTR ,0M1'N D7D ,190 'N2) NLN N
m20IN MDA 2NN S 1MW .NINYYNa O'ONNE/NN 19012 1NN 21T 190N
1T0 RO N9 D02 O XINT M90NN 1Tan Y2 DMIRN 002N 1TPANN
X ,090N N2 DMYD NQIAND DINX NN WIN NN 2NN -5V yonn 210 . Mo Tyn
mamyn 1%y Tiwnn "0 1NN MY Sy MmN NTvnn S 130T Navnd D2
P .(N0PINTY DPNIMpPR) 77192 WMDY DU0Y190 DM N2IND X1 ,NNDmna
DI'NN DN DX QpAn 12199 Myonn X112 qon 5"J1n N Do9 1999 nawa
NU212N N'NANN .1'219% NMYDNN QA% NI TN M2A™NN NN VAR DN 12NN 108Ny
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W1 MN5N TN DR 1NN TIN5V 1DN0INY 0'DMTN P XY XN 1
317902
NX DIPN XD 2199 Mivonn S MuoTn MNNSNNN '2NN2 Nanannn

1219 DTV MYYNAXA V121 0NN 902 22 12199 Vonn NN S Mmoo NX D O'RN

27 1'0MN DY w1 DNnin L1983 NI 10D DMIRIN NYDNY IXYY DWI1QPN WIRN

NN 1M TY D'PNNNNN YONn MINpY DX NNNAN DX 1Y DO V1 N9X NMyona

NTynm DTN NITNM MMAYN ,1'219% yonn X111 1Dy S‘0nann 0Mpnnn

D NPY NN MTYNN ,NMIEPNN ¥ 27N pio'wn ,ND1ON S 090N NN, NN

D DX NOX DD ,X112 NITAN Ipan 0T DA 10D ,Yy0n]d DMIYpN DY DR p1T1a%

KT DD NNnb

MDA L0192 Yonn NIDIN SY MINpyal NNUND DPNyNpN DMWY WY1 XD e
POYY) NMonn "My VynY ,1"2191 yonn Jwn nr 99221 722 0D1NdN Inuan
Q"0 '9ND IXT 1NN W T-YY 1994-1 1901 (DMHDIQIXRN DR

nmiunn NN Myonn NI¥NIA >21990 DN 90 7KDY NMMX Py T O"PNN XD e
12 yonH NXNM N NID1N NMSY2 MMo1N 0T YHoN YNann N NNy
6 11910 0 NNy
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Expanding Frontiers and Affirming Belonging: Youth Travel to Israel

- A View from Latin America

Judit Bokser Liwerant!

Abstract

This paper analyzes educational trips as part of the cultural and institutional practices for which Israel
is conceived to be a site for the symbolic encoding of meanings and the formation of a sense of
belonging, while the awareness of an interconnected Jewish world is strengthened. It does so from
the regional perspective of Latin American Jewish communities. The relationship between world
Jewish communities and Israel can be conceptually approached as spanning diverse meaning
systems, which in turn leads to varied structures of relations between them that build differentiated,
modified and strong links with Israel. These relations evolve and manifest along a national axis that
interacts with transnational ideational motives. It is in this context that the growing visibility and
prominence of youth trips rouses the need for a systematic discussion on their role, scope and reach.
Educational trips may be conceptualized as a praxis that reveals the unique convergence of a
longstanding modern nationalism and the growing practical and conceptual presence of
transnationalism in the Jewish world, thus showcasing the changing place and role held by the idea
of a Jewish center or Homeland as a guarantee for the continuity of the Diaspora. By looking at the
different youth trips as part of the educational system and organizational order of Jewish life, this
article sheds light on the significance that factors such as institutional density, social capital and
communal legacy have on the nature and scope of these trips, their character, time extent and goals.
It incorporates a regional perspective in order to examine the varying array of youth trips amidst an
increasingly interconnected Jewish world. For this purpose, several characteristics of Jewish life in
Latin America are underscored in a comparative perspective; highlighting the role Zionism and Israel
have played as identity referents and community builders, in order to approach the differentiated
nature of the trips. The related cognitive and existential dimensions associated with the trips’
experiences are central factors in the socializing process of youth. Israel becomes the territorial and
symbolic space in which strong and durable collective bonds are expected to develop, though the

goals and natures of the various trips themselves may vary.
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Reflecting both a conceptual approach and empirical data, the case at hand, albeit singular in certain
respects, exhibits traits that may help to analyze the character and significance of trips for other

Jewish settings and for transnational ethnicities, in a broader sense.
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Introduction

This paper aims to analyze central aspects of youth trips to Israel in terms of the relationship between
institutional density, social capital and Jewish communal legacy and the nature and scope of these
trips. This is particularly important when the related existential and cognitive dimensions associated
with the trip’s experience are seen as part of a socialization process by which Israel is construed as
the territorial and symbolic space in which strong and durable collective bonds are expected to
develop, while at the same time one that contributes to the circulation of shared values. Educational
trips may be seen as fragments of the cultural and institutional practices that build cultural continuity,
identification and collective life and produce a sense of belonging, by encouraging knowledge, loyalty
and fraternity. The purpose of this paper, reflecting the perspective of Latin American Jewish
communities, is to analyze educational trips as part of the cultural and institutional practices for which
Israel is conceived as a site for the symbolic encoding of meanings and the formation of a sense of
belonging while the awareness of an interconnected Jewish world is strengthened.

Increasing levels of heterogeneity and diversity in the Jewish world point to complex logics
of interdependence, disjuncture and convergences between diverse dimensions of identity and
belonging. For this purpose, some unique characteristics of Jewish life in Latin America - mainly
Mexico, Argentina and Brazil - are underscored in a comparative perspective that links the differential
character and scope of educational trips to Israel to the role Zionism and Israel have played in these
communities as individual and collective referents.

While an interconnected Jewish world demands that the connections between territory,
culture and identity be rethought, new dynamics diversify values and communal patterns, drawing
new realities of permanence and change, especially when looking at them from a generational
perspective. Social and cultural referents, as well as the birth, transmission and reconstitution of
ideas and identities, make Jewish life a challenging experience. Thus, inner diversity and continuity
become cultural and normative axes that define the Jewish collective. Today’s radical modernity has
deepened the questioning of prevailing shared values and deconstructed certainties while
reconstructing belonging. While change in the Jewish world opens up novel pathways, it does not
necessarily imply erosion and decline.

Thus, interactions between Israel and Diaspora Jewish communities and their role in building
Jewish identities exhibit complex dynamics. Plural meanings of Center-Home (spiritual, symbolic,
material) and transnational ideational motives develop systems of relations among communities that
keep differentiated, modified and strong links among them and with Israel. Therefore, the growing
visibility and prominence of educational/youth trips to Israel have unleashed the need for a systematic
reflection on their role and scope, meaning and reach. These questions have certainly became a
stimulus for research endeavors that aim to throw a light on the links and connections between

Jewish communal models and modes of belonging, as well as prevailing cultural codes and meanings
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inside the Jewish world. In a broader sense, educational trips are part of the educational system and
thus, a meaningful venue from which to approach Jewish life (Bokser Liwerant, DellaPergola et al,
2015).

Youth trips may be conceptualized as a praxis that reveals the unique convergence of modern
nationalism with the growing practical and conceptual presence of transnationalism in the Jewish
world, thus throwing light on the changing role of the Center or homeland, in guaranteeing the
continuity of the Diaspora (Bokser Liwerant, 2011). Seen from the perspective of interactions and
circulation, trips oscillate between links and bonds to the nation-State and Diaspora-building (Kelner,
2010).

Radical transformations, linked to globalization processes and related changes in the Jewish
world system, have given birth to a complex array of trends, in which tacit disagreement and even
open disputes regarding the frontiers of identity, its collective expression and the place of the State
of Israel take place. Massive migration flows and transnational networks, as well as social, economic,
political and cultural interconnectedness mark a new era of redefined ascriptions, belongings and
identities. The singularity of the Jewish case is manifest in the wide associational and institutional
underpinning of collective life and it is precisely through its weight that we may explain the dialectics
of identity building and the role played by Israel. From this angle, the multi-functionality of the latter
for Latin American communities as identity referent, organizational axis, energy catalyzer and space
for relocation of collective life has been determinant (Avni 1976; Shenkolewsky, 1984; Goldstein,
2005; Bokser Liwerant, 1991, 2008).

Historically, the changing interaction of the binomial Center-Diaspora brings to the forefront
the old significance of an underlying assumption of Zionism, regarding its functionality for the
Diaspora’s modern life: its concurrent role in the overall renaissance of Jewish life, both as a project
to renovate Jewish national life in the Jewish Homeland and as the idea to foster Jewish life in the
Diaspora. Thus, Zionism sought to address a wide range of problems; beyond Jewish sovereignty, its
global goals of generating an overall aggiornamento in Judaism led to the coexistence of both the
denial of the Diaspora condition and the aspiration of revitalization of Jewish life as a whole (Almog
1982; Vital 1978; 1998). It aimed to foster identification and develop loyalty to the symbolic and
concrete homeland, assuming the latter was essential to the former’s continuity. It is certainly part
of the inherent complexity of the Zionist project in its aim to be relevant both to the new sovereign
Israeli society and to the Diaspora; a singular interaction between ideology and needs (Bokser, 2008,
2014).

Analyzing Diaspora trips, Cohen (2014) considers this double commitment in terms of an
underlying contradiction; while these trips rely on the existence of Diaspora life, he sees in classic
Zionist ideology the successful creation of the modern State of Israel, which would mean the eventual

end of the Jewish Diaspora. However, as the majority of Jews living in Western countries are not
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emigrating, the emphasis of trips has shifted from the classical hachsharot to the strengthening of
emotional commitment to Israel and to Judaism among youth who later return to their homes in the
Diaspora. Hence, follows the supplementary character of these interdependent realities. The
functionality of the Center to enhance Jewish continuity in the Diaspora calls for an analytical
perspective in which trips may be seen as a strong linking component both of the Center-Diaspora
relationship and of the lateral axes that connect the multiple communities. They express the plural
and differing local and national experiences of a Jewish life that has historically exhibited strong
transnational characteristics: a sort of interplay between de-territorialization processes and the

relevance of the ancestral territory/modern State (see Diagram 1).

Diagram 1. The interactive context of educational/youth trips to Israel
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In Latin America, this dynamic draws interest as part of the process of a national-ethnic
Diaspora becoming an ethno-transnational Diaspora. Ethnic Diasporas, the exemplary communities
of the transnational moment, as Tololyan (2002) defines them, are today engaged in a renewed
geography of dispersion. This reality characterizes Jewish communities of the region in their current
experience of emigration and relocation in new destinations, mainly Israel and the United States, as

well as in their mobility and exchange.
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In a globalized world, educational trips express global trends as well as local intersections of
diverse Latin American Jewish communities. In broader terms, the interaction between nation-state,
transnational spaces and Diaspora belonging may enable us to grapple with issues that have
developed in scholarly discourse. Jews are comparatively understudied in contemporary Diaspora
research (Diaspora tourism included), where they seem to have lost their historical relevance.
Similarly, there is a relative dearth of discourse about communal institutional underpinnings in the
available literature on transnational social relations. Such studies tend to focus primarily on individuals
and their globalized networks, without always affording sufficient attention to the maintenance of
structural strategies deployed by Jewish groups (Baubdck and Faist, 2010; Portes, Guarnizo, and
Landolt 1999; Pries 2008; Bokser Liwerant, DellaPergola et al 2015).

Building Jewish life / Being Jewish in Latin America

Latin American Jews have shaped their communal life and built their associational and institutional
profile, as well as their collective consciousness, as part of a broader feeling of Peoplehood and a
sense of collective belonging that has expressed itself through global political and cultural interactions
with the wide Jewish world. They have developed a singular nexus, with Israel as the Jewish
homeland and normative referent for guaranteeing their Diaspora continuity, as well as the warrantor
of a safe haven for Jews worldwide and a vital axis for Jewish life.

Building communal structures has shaped collective Jewish life in the region. Founded by
secularists who nevertheless sought to answer both communal and religious needs, communities
were forged in the cast of European Modern Diaspora Nationalism, emphasizing its inner ideological
struggles, organized political parties and social and cultural movements. The dominant pattern
evolved as a continuous trend toward secularization and politicization, inspired by plural transnational
cultural baggage. Varying ideological, cultural and political currents flowed energetically in the Jewish
street: from communist to Zionist; from yiddishist to bundist, from liberal to assimilationist and from
there to orthodoxy; also, from highly structured organizational options to non-affiliated and individual
definitions.

Local conditions and world Jewish developments have directly influenced and turned the
Zionist idea and the State of Israel hegemonic. While an overall disenchantment with the Diaspora
condition was among the main causes for the emergence of Zionism in Europe, in the new
communities, Zionists committed both ideologically and institutionally to guarantee a new Jewish life.
As any ideology in the process of being absorbed by other cultural and symbolic frames of reference,

it acquired novel sociological meanings without necessarily redefining or rephrasing its contents. Its
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organizational functionality was altered, resulting in ideational and structural modifications that strove
to answer to diverse and emerging needs beyond its original and recognized goals (Bokser Liwerant,
1991; 2013 a).

For Zionism, hegemony building meant institutional insertion into central communal instances
that acted as channels for the development of links with Israel and the Jewish world. Its communal
centrality was expressed in the contour of educational systems and youth movements as domains in
which to express solidarity with the Zionist building (Bokser Liwerant, 2000, 2008) (see Diagram 2).

Diagram 2. Regional and international changing circumstances

)

Between Jewish homeland and

Zionist communal development

Hegemony: High institutional
Israel density

) Social capital
Jewish world /@\) Communal legacy

National home,
K rescle place,
Center — periphery referent for |:|
Multi-functionality of Jewish
\ the center continuity
./

The links between the Center and Jewish communities distanced from one directional and
consented dynamics. The dominant interpretation of those links, in terms of bonds that connected
one-directionally a periphery to a center, was manifest within the organized Zionist movement. The
region was alternately seen as an undefined and not clearly visible part of the West or as part of a
peripheral region. Zionist sectors invigorated the Center with both “national home” and “refuge”
qualities that simultaneously nourished and reinforced their own Diaspora profile (Avni, 1976; Bokser
Liwerant, 2008, 2013 a).

Through successive phases, Zionism found itself caught between two different perspectives:
on the one hand, Israel’s expectations of massive immigration were high, and on the other hand, by
equating Zionist identity with Jewish continuity, its involvement in Jewish life in the Diaspora was
validated. The discrepancies around the changing boundaries of Jewish dispersion coexisted with
specific strategies aimed to recreate, lead and even strengthen it. The communal centrality of Zionism

and Israel were expressed in the contour of educational systems, youth movements, educational trips
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and national funds; all of these domains aimed at developing solidarity.

As stated, besides its condition of being a national sovereign and creative cultural center,
Israel has historically been a vital space for those who are in need. Necessity and ideology have
interacted in particularly interesting ways, as expressed through migration waves and selected places
of destination. Regional and national trends point to dependency of aliyah (and Jewish migration in
general) on the unfolding of specific local circumstances, varying recurring economic crises, political
unrest and returns to normalcy; in some cases, these factors have tended to form repeated cycles
(DellaPergola, 2009). The situation in the country of origin has been the most powerful determinant,
although one cannot neglect the intervention of a successful absorption in the country of destination
as an additional explanatory factor. Jewish migration and Israel population growth can thus be
attributed, in some measure, to the general crises and their interferences with the orderly life of
Jewish communities in Latin America.? The fact that Jewish migrants preferred Israel to other
available alternatives indicates that “cultural and symbolic” factors continued to play an important
role among the determinants of existential choices concerning the preferred place of residence
(DellaPergola, 2009). But the fact that Israel is ranked significantly above every Latin American
society, according to the Human Development Index, is certainly compatible with making that choice
consonant with the routine preference of most international migrants to move from poorer to better
environments. More than 100,000 Jews have made aliyah, and the different moments and profiles
point to the weight of their ideational motive; this is part of the cultural legacy that can't be omitted
when approaching the frameworks of youth trips to Israel.

Migration waves from Latin America in the last forty years have been of diverse nature and
scope; they have encompassed forced migration and exiled individuals under high risk (such as
politically involved activists and intellectuals); voluntary household mobility motivated by safety,
security and economic considerations; and movement of professionals prompted by opportunities
and entrepreneurial expansion in the context of increasingly interconnected markets. Indeed, there
has been a sustained movement of professionals in privileged occupations, who started or operated
businesses and sought education; Jews have constituted a high proportion of these. Multi-localism
and transmigration have become increasingly important phenomena; circulation of people and
knowledge as well as the exchange of cultural remittances became part of it. New scenarios of current
developments, integration processes in the region, renewed mobility and diversified codes of
citizenship point to increased interactions between arenas of identity building and spheres of
belonging. The complex ramification of these transformations for Diaspora and transnationalism may

be seen in Diagram 3.
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Diagram 3. Globalization, Diaspora and Transnationalism
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It is estimated that in the past 40 years, between 150,000 and 250,000 Jews have emigrated
from Latin American countries, both inside the region and outside of it, mainly to the United States,
Israel and, to a lesser extent, countries in Western Europe (Spain) and Canada (DellaPergola 2009;
2011).3

A survey by the Comité Central Israelita de México (2008) shows that while 97% of the older
members (individuals 70 years and older) of the Mexican Jewish community express that Israel is of
uttermost importance, only 77% of the young population (18-19 years old) make the same
statement. These percentages are far higher if we compare them with opinions expressed by
members of other Latin American communities. In Argentina, the percentage of those who express
that Israel is of uttermost importance diminishes to 57%. Erdei (2011) points to age cohort effects
when referring to (Jewish) self-definition by younger and older generations- Israel has occupied a
prominent place for Argentinian Jews. However, when asked today about their country of preference
in case of emigration, 27% point to Spain, and only 24% opt for Israel, followed by 14% that point
to the US. The emigration preferences of Mexican Jews also show a reduction in the relevance
attributed to Israel, even though 84% have visited it at least once (CCIM, 2006). Among Jews in
Caracas, when asked in 1998-1999, before the significant change of political regime of recent years,
about their options in case of a crisis, 14% stated they would go to Israel, the same percent preferred
the US, 9% said that they would choose another country and yet 63% indicated that they would

remain in Venezuela (DellaPergola et al, 2000).
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Along this horizon, transnational networks and imaginaries develop through multiple
processes, including educational trips and Diaspora tourism. Material conditions and cultural symbolic
ideational factors are subject to transformations in contexts of high mobility (Bokser Liwerant, 2015
b).

The changing reality of Latin American Jewish Life: The mirror of the

educational world

Latin American Jewish life has undergone substantive changes; it has been transformed by general
social patterns with distinct implications for continued collective communal life: transitions from
individualization to collective affirmation and their subsequent reversal; from congregational to
communal models, albeit simultaneously witnessing a growing role for synagogues; from
secularization to rising expressions of some forms of religiosity, even as secularism continues to gain
ground; from privatization to communal revival. These trends are not linear but rather reflective of
changing moments, fluctuations and interacting paths. In the following scheme, we aim to synthetize

several traits (see Diagram 4).

Diagram 4. Latin America Jewry: Past, Present
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Historically, education has played a central role in the shaping of the Latin American Jewish
collective identity. Integral Jewish education, as expressed in Jewish day schools, became a priority
over other aspects of collective needs and provided the substratum to negotiate incorporation into
society (Avni, Bokser Liwerant, and Fainstein, 2011).

While the centrality of Israel cannot be denied, and main aspects of the educational system
are interwoven with it; historical, political and ideological trends that differentiated schools in Latin
America have been replaced by religious and communitarian (sub-ethnic) criteria, in consonance with
world Jewish trends. The educational system has been undergoing transformations, simultaneously
expressing and shaping general developments. Historically, religion played a minor role in what were
basically secular communities. This trend was reinforced by the scarcity of religious functionaries,
dating back to the earliest days of Latin American Jewry.

In the 1960s, the Conservative movement extended to South America. In recent years,
Orthodox groups have formed new religious congregations. Today, there is a marked spread of the
Chabad movement and an increase in the establishment of Chabad centers in large and well-
established communities, as well as in the smaller ones, as is the case of Argentine and Brazilian
Jewish communities. While in Mexico the presence of Chabad was initially marginal, today it has
expanded to different cities along the country. There are well over 60 synagogues, study houses,
kolelim and yeshivot, more than 35 of which were established in the last 30 years by Shas, Aish
HaTorah and other Haredi (Ultra-Orthodox) movements. Argentine Jewry has also been influenced
by the establishment of more than 30 Chabad centers during the last three decades.

With its local specificities, Brazil also has experienced this same trend. Moreover, it was in
1974, when the first Chabad Center was established in Sao Paulo, that Orthodoxy gained a communal
presence, while consolidating its influence during the 90s, when Orthodox rabbis arrived to the
country. Orthodox rabbis there scarcely numbered five in 1985; their number surpassed 100 in 2008,
when 20 synagogues, five yeshivot, two kolelim and seven Orthodox schools were established (Topel,
2008; Goldstein, 2011).

Although extreme religious and self-segregation strategies are still marginal to Jewish life
in Latin America, their growing presence corresponds to ongoing world Jewish patterns. In fact, there
has been a redefinition of identification components, such as place of origin, the dilution of political
ideologies — formerly the source of “hard-core” values — and the consequent emergence of spiritual
calls. In recent years, new forms of religious sociability, less institutional and more individualized,
have also emerged. In certain ways, Buenos Aires, Sao Paulo and Miami display similarities along the
transnationally constituted religious sphere.

These changes take place inside an educational ecology that reflects and shapes Jewish life

and has strong connections with national-transnational cultural practices, such as the trips to Israel.
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Trends and Findings

If we approach the scenario posited by interrelating educational systems, educators and youth trips,
and link it to dominant structural characteristics and trends, an interesting picture emerges.

A recent comprehensive study we carried out, of Latin American Jewish Educators in a
Transnational World - Argentines and Mexican - (Bokser Liwerant, DellaPergola et al, 2015) provides
a platform to approach the abovementioned connections. The study focused on the emergence of a
new transnational moment in Latin American Jewish communities and among Latin American Jews
abroad. It centered on the role of Jewish educators and community educational professionals within
the broader context of transformation of Jewish communities in the region and relocation of Jewish
life to other external centers, namely the United States and Israel.*

In a first approach, let us underscore that the highest rate of population growth takes place
at the religious schools. While acknowledging the fact that this tendency is related to the incidence
of community social policies on communal cultural profiles, as expressed in the massive support
offered by religious schools through scholarships, it must also be noted that this process reflects an
increase in religiosity and observance. Changing dynamics differ according to particular traits of
communities in the region.

Argentina is characterized by its comprehensive community school system, which has grown
in spite of the various crises it has suffered since the 1990s. Today there are 33 schools, with a total
of 21,833 pupils. The highest rate of population growth takes place at the Orthodox-Haredi religious
schools. In total numbers, the Orthodox schools have experienced an increase of almost 49% in the
last ten years, including 11 schools and over 5,000 students (Vaad Hajinuj Argentina 2014; Bokser
Liwerant, DellaPergola et al, 2015). Simultaneously, attendance at the secular school system, ORT,
has increased; its population reflects main socio-demographic trends, among them the elevated rate
of exogamic marriages.

In Mexico, 9,372 students - close to 93% of Jewish children - attend Jewish schools. This
country’s Jewish educational system has developed a strong organizational structure, with 16 Jewish
day schools (15 in Mexico City and one in Monterrey); one school for each 2,500 Jews in Mexico City.
Close to 25% of the student population benefit from scholarships, while more than 40% do so in the
Haredi schools. The latter, serving 26% of the student population, show the highest population
growth: 55% in the last eight years (Vaad Hajinuj Mexico 2014; Bokser Liwernat, DellaPergola et al,
2015). The increase in enrollment at religious schools reflects the demographic changes in the
composition of the community. The Ashkenazi schools show the greatest percentage of decrease
(28%), and the Magen David (Halebi) schools show the highest growth rate, concentrating 46% of
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the total student population. Of this group, 40% attend Haredi schools, which serve 26% of the
student population and show the highest population growth: 55% in the last eight years.®

Inside this diversified system, among the preferences expressed by educators regarding
possible available options aimed at developing and strengthening Jewish identity, there is broad
agreement on the relevance of educational trips to Israel. The differentiated meanings of the State
of Israel and EretzIsrael (the Land of Israel) should be stressed as a clear indicator of the diversified
system of meanings the territory concrete-symbolic territory acquires.

A clear majority - 80% of the respondents - overall stand behind Israel; the higher contingent
of non-Zionist educators (15%) comes from Mexico, where the Haredi population was included in the
survey. Anti-Zionist and post-Zionist, or even (‘Indifferent”) options appear at the very margins of the
system.

However, considering the ideological orientation of educators, the main cleavage appears
between educators in Haredi institutions and all the rest. Less than 20% declare the relevance of
their self-definition as Zionist, versus the majority to two thirds that belong to all other educational
orientations. This religious axis, in any case, appears to be the true divide within the Jewish
educational system. In spite of the fact that 36.5% of the educators declared to be non-Zionist - with
another 14% critical pro-Israeli - some of the answers provided to other issues demonstrated a far
stronger and more positive involvement with Israel’s fate and values.

Preoccupation with Israel's security, and the importance of strengthening its relations with
the Latin American Diaspora, stand as top priorities. In other areas, wide gaps characterize the
opinions of educators according to countries. Those Latin American educators that live in Israel and
in other countries stand up much more in favor of (civil) principles such as civic pluralism; in respect
to the Arab-Israeli conflict, favor the two-state solution; and express preoccupation with the situation
in Judea and Samaria, while allowing a critical assessment of Israel’s stand in this matter in the
presence of both other Jews and non-Jews.

Thus, the prevailing positions of educators in Argentina and in Mexico tend to align with
support for Israel that does not seek to question the mode of operation of Israel’s government or to
tackle the more controversial issues on the table. Even taking ideological and political differences into
account, one may explain these attitudes in terms of the overall symbolic value that Israel holds.

Regarding the interaction between the centrality of Israel and the co-lateral axes of Diaspora
communities’ life, this study demonstrates that whereas education helps to build and maintain identity
borders, transnational Jewish identification unifies educators not only within a given country but also
across countries (Bokser Liwerant, DellaPergola et al, 2015, Chapter 7).

Informal education has developed extensively in Latin America, both in the form of youth
movements and large sports clubs affiliated to world Maccabi movements, which on this continent

have taken various names, such as Maccabi, Centro Deportivo Israelita, Hebraica, Hacoach and
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Estadio Israelita®. Argentina is noted for the wide range of options and modalities offered by the non-
formal Jewish education system in diverse sports and social institutions — grouped together by the
Federation for Maccabean Community Centers (FACCMA) or youth movements (¢nu'ot noar).

In Mexico, children and youth enrolled in the formal Jewish education system as well as those
who attend non-Jewish schools, come under the umbrella of an extensive network of tnu'ot. Of a
total of 9,372 students that attend Jewish schools — of which a total of 2,534 children and youth are
between 10 and 18 years old, comprising the sum total that could attend these movements — it is
estimated that close to 30% are participating in them. Their presence is noted both in the traditional
tnu'ot (close to 1,200) and in independent movements organized by sub-ethnic communities (Bokser
Liwerant, DellaPergola et al, 2015).

As data shows, Jewish educational ecology, in-group sociability patterns and communal
affiliation act as central factors behind the close relation between modes of Jewish life and types of

educational trips (see Table 1).

Table 1. Day school attendance, outmarriage, affiliation, trips to Israel in

Latin American countries

Country Jewish day | Outmarriage | Affiliation Trips to
school rates rates Israel
attendance
Mexico 90% <10% 85% 70%
Argentina 45% 50% 45-50% 50%
Brazil 50%+ 50% 45-50% 45%

Source: Table elaborated by the author (Bokser Liwerant 2013b).

The explicit correlation between indicators of Jewish education (as measured by Jewish day
school attendance), institutional density (as indicated by affiliation rates) and participation in trips to
Israel presented in Table 1, rather than reflecting a lineal or causal approach, underscores a matrix
of Jewish life that extends to in-group interactions, such as social ties and marriage, ritual and cultural
practices and communal membership. Our emphasis is on spaces of belonging, which certainly are
not far distant from circuits of identity as expressed by the diverse indicators that have aimed to

measure the importance of being Jewish (Bokser Liwerant, DellaPergola et al, 2015).
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Type of trips to Israel

Masa programs last between five and 12 months, and include Youth Movements, Experiential,
Academic, Specialization, Orthodox and Haredi programs. Their target population is young adults
(predominant age 18-19). This long-term educational trip offers two main paths: firstly, members of
youth movements attend Machon Lemadrichim, Marba and/or Kibbutz (work and seminars offered
by the youth movement). Those not belonging to fnuot have two options: Bekef (World Macabi) or
Challenge, from Hanoar Hatzioni: they include Marba, Kibbutz and trips through Israel, a leadership
seminar and voluntarism. 7een Trips take place for five to six weeks, and are designed for ninth
graders. 7ag/it lasts ten days, and participants are young adults of 18-26 years. March of the Living

lasts 15 days, and is designed for high school students and young adults.

Table 2. Latin American youth trips to Israel, 2009-2010

Country MASA TAGLIT | MOTL TEEN TOTAL
Brazil 224 428 158 * 1,210
Argentina 294 967 200 * 2,061
Mexico 261 29 272 350 912
Total 779 1,424 630 1,350 4,183

* Not available.
Source: Table elaborated by the author, based on data provided by the Jewish Agency (Bokser
Liwerant 2013b).

Table 2 shows that Mexican youth have visited Israel in the framework of the Jewish school
system and consequently have a stronger presence in long-term educational programs and a minimal
one in Taglit. Table 3 shows the distribution of participants from Mexico by Jewish religious
background.

136



Hagira 5 | 2016 Judit Bokser Liwerant

Table 3. Teen Trips from Mexico, 9" graders

Year Jewish Haredi Trip
traditional participants
settings
2005 453 146 407
2006 530 143 477
2007 444 154 399
2008 463 155 416
2009 463 151 416
2010 404 180 363
2011 404 182 363
2012 381 192 342

Source: Vaad Hajinuj, Mexico (Bokser Liwerant, 2013b).

Concomitantly, this data explains the success of Taglit in Argentina and Brazil — both larger
Jewish communities with lower levels of Jewish education and similar intermarriage rates. Jewish
education still explains why, in spite of lower affiliation rates, there is a strong cultural component
(Argentina). Families of participants are engaged with and related to the Jewish community.

It is further meaningful to look at the place of Israel Experience in Diagram 5.

Diagram 5. Market penetration of Israel Experience by region
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Source: (Cohen, 2014).

Particularly substantial regarding the role and scope of educational trips is the presence of
Latin Americans in the Machon Lemadrichim as a place where youth receive a sustained educational

program, as shown in Diagrams 6 and 7.

Diagram 6. Participation in Machon LeMadrichim, all regions
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Source: Sergio Edelstein, CEO Machon Lemadrichim (Bokser Liwerant 2013b).

Diagram 7. Participation in Machon LeMadrichim: Latin America
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Source: Sergio Edelstein, CEO Machon LeMadrichim (Bokser Liwerant 2013b).
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These figures offer an interesting picture of the scope and relevance of the Masa trips for
Mexican youngsters. This option — with its inner diversity of paths or circuits — is the one that provides
the main framework for their educational trips. Long-term trips and specifically the Machon
LeMadrichim are conceived as collective initiatives for educational experiences and training that aims
to prepare the participants to go back to their communities and educate future generations (Table
5).

One striking feature in our study of the Latin American Educator is the self-reproductive
capacity of the educational system as manifest in the high percentage of educators who were trained
in the Jewish school system and have participated both in informal educational settings and
educational and training trips. The differences between Mexico and Argentina (higher in the former)
reflect the divergent structural national and communal trends, in spite of the shared and convergent
traits (Bokser Liwerant, Della Pergola et al, 2015, chapt. 5).

We will now review data provided by three studies evaluating the Mexican Masa trips.

Table 5. Participation in MASA Trip — Mexico

Year 12t grade | Participants | Percentage of cohort
2013-14 397 240 61%
2012-13 389 244 63%
2011-12 378 253 67%
2010-11 474 305 64%

Source: The Jewish Agency, Mexico.

Table 6. MASA Mexico circuits

Year Tnuot | Experiential | Academic | Specialized | Orthodox
2013-14 51 180 22 2 11
2012-13 45 201 28 5 20
2011-12 42 190 38 7 16
2010-11 56 231 30 1 19

Source: The Jewish Agency, Mexico.
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A double tendency may be first noted: the indisputable relevance of long-term/educational
trips and the rising levels of religiosity of the Mexican community, as reflected in the participant
population.” The Taifeld and Fainstein (2014) evaluation study of Masa relates to the composition of
the participants. Regarding levels of religiosity, 51% self-reported as traditionalist, 28% as observant
and 9% as very observant. When analyzing the level of religiosity, the pattern of observance is
congruent with Jewish self-definition. All in all, this data reflects a traditionalist community with a
relatively high level of observance. Close to 40% share more religiously oriented patterns, while the
rest maintain a traditionalist profile. Mendlovic found 13% self-reported as “Very Observant,” 44%
“Observant,” 34% as “Low Observance” and 9% “Non-observant.” Pinto’s study as well, points to
growing levels of religiosity, both in terms of number of participants that expressed religious belief
and the importance ascribed to religion.

Also striking in this study is the percentage who define themselves as secular (6%); three
times more than in the other studies. Religion has become a growing referent for Jewish identity, as
can be seen from a comparative perspective. if we look at the figures of the different socio-
demographic studies of the Mexican Jewish community along the last two decades, as shown in Table
7. Worth underlining is that in our study of Latin American Educators, while both educational systems
— Argentina and Mexico - showed an increase in religiosity, Mexican Jewish educators were far more

traditionalist and observant (Bokser Liwerant, DellaPergola et al, 2015, chapter 8).

Table 7. Levels of observance of the Jewish Community in Mexico

1991 2000 2006 of
which:
Age 40<

Very 3 4 7 12
observant
Observant 4 6 17 20
Traditionalist 77 77 62 59
Low 11 10 10 7
observant
Secular 3 2 3 2
Atheist 2 1 1 0

Source: Sociodemographic Studies of the Jewish community (DellaPergola and Lerner, 1991);
(Central Committee, 2000, 2006).
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Regarding the core values of Jewish identity in Masa participants, the picture draws upon a
combined universe of values: “universal ethical values” (41%), “kium mitzvot and Jewish values”
(39%), and “belief in God" (21%) (Taifeld and Fainstein, 2014). It is important to underscore the
relatively low weight that memory of Shoah registers (5.17) if we take into account, as we will see,
the increased relevance of March of the Living trips and the place it has acquired among Jewish youth
worldwide (Cohen, 2014). This certainly reflects the trends that are shaping the Mexican Jewish
community and most of the Latin American ones.

With respect to the impact of the trips on the youth attachment to Israel, we observe a very
strong connection: 93% feel very close and close to the State of Israel, and for 96% Israel has a
“very important” or an “important” place in their life. Regarding past trip experience as well as the
educational system, we need to highlight that more than 43% have visited Israel three or more times,
and another 30%, two times (Taifeld and Fainstein, 2015).

As to attachment to Israel, Pinto (2012) found that Israel is seen as an opportunity to
strengthen their Jewish identity, which they usually base in religion. Mendlovic (2010) reported that
38% considered Israel to be very important or important and only 19% defined either “low
importance” or “not important.” In addition, 20% reported to be “very attached” to Israel, and 41%
“attached.”

It is certainly necessary to distinguish between Medinat Israel (the State of Israel) and Eretz
Israel (the Land of Israel) when referring to the divide separating the Haredi community from the
rest of the religious, Orthodoxy included. Thus, a shared and separated or fragmented space poses

dilemmatic questions both as a concrete place and a symbolic referent.

Table 8. Participants in MASA Program attending Orthodox and Haredi
institutions, 2008-2016

2008-2012 | 2012-2016
Argentina 402 386
Brazil 219 362
Mexico 65 186
Total 686 934

Source: MASA Program, Jerusalem Office, 2016.

If we observe the wide span of institutional spaces offered by the religious circuit of the Masa
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program, we find both classical and emergent religious institutes and yeshivot, reflecting the
alternative presence and influence of the different currents in Latin America (Report of Masa Program,
Jerusalem, 2016).

Hazara Betshuva (Return to the Faith) holds a significant place, as part of a movement
showing up in the general frame of trips to Israel; it is closely related to the radicalization of the
Orthodoxy in Israel after the 70s and the transformation of Chabad Lubavitch in a transnational
movement (Fishkoff, 2009; Levy, 2015). On a global level, it is related to new networks of solidarity
and affiliation that cross borders and allow for the circulation of human resources, connections and
educational initiatives. Are these networks part of a globalized transnational Diaspora or do they
represent a chain of interconnected enclaves? This query has certainly entered both academic
research and public discussion (Topel, 2011; Bokser 2011; Beck, 2007; Lehmann, 2006, 2009).

When exploring the drives and reasons that account for participation in trips and the relative
importance of psycho-social vis-a-vis cognitive-ideological drives, these three studies underscore the
in-group strengthening of links as an increasingly relevant variable. As surveyed participants stated
(Taifled and Fainstein 2014), among the main motives encouraging their participation in these trips,
priority was given to their desire to find themselves outside the family framework (20.7%), to the
rewarding experience these trips offer (21.4%) and to their desire to meet youth from Israel and the
world (17.1%). Among the more educational-ideological motives, underscored is the desire to
experience the history of Israel and engage in volunteer work in Israel.

In Mendlovic (2010), 81% of the participants “strongly agreed” with the statement, “It is
very important to have a good time and have fun with friends;"” 66% considered more important the
social group rather than the program itself; 81% considered the recreational dimension as the more
important one; and 73% put emphasis on the experience of freedom.

In Pinto’s (2012) survey, the participants underscored the opportunity to strengthen the
relationship with their peers and develop deeper affective bonds (both in terms of their expectations
as well as their evaluation of the experience) as central to their trip.

In spite of the strong educational character of the Masa trips, a shared conclusion of these
three studies is that the social dimension of this experience tends to overshadow the
cognitive/educational one. It is also interestingly argued that Masa could be seen as a rite of passage,
similar to the Bar Mitzva, or the 9% year trip, i.e., as part of a natural stage of their life cycle. Indeed,
the Masa trip takes place as they finish their studies, take a gap year, enter the university and get
married, which in Mexico occurs much earlier that in Argentina or Brazil.

If we consider the wide cultural realm in which the symbolic encoding of meanings and the
formation of a sense of belonging develops, Israel becomes the site where these cultural practices
occur. Indeed, one may assert that in-group attachment develops in two ways: 1) through

interpersonal bonds, whereby people develop relationships with other members and 2) through group
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identity, whereby people feel connected to a group’s character. Thus, we may relate the existential
and cognitive dimensions and see that Israel becomes the space (in the territorial and symbolic sense)
to develop strong and durable collective bonds that may further enhance the attachment both to the
country and to the group. In other terms, there seems to be a strong interaction between the
cognitive and existential dimensions built through learning, volunteering and recreational activities,

a link that brings together intellectual and emotional dominions of Jewish identity.

5. A comparative detour: Taglit trips

While long-term educational programs can be characterized by a strong and distinct connection
between cognitive and existential dimensions, for Taglit trips the experiential coding of meanings
prevails. The overwhelming figures for participation in Taglit trips in the United States validate the
connection between affiliation rates, educational systems and attachment to Israel.

Latin America’s own reality shows that there are important differences in Taglit participation.
If we compare Mexico to Argentina and Brazil, the latter two countries contain the largest Jewish
communities of the region (first and second largest). Similar to the United States, both Latin American
countries share lower levels of Jewish education and similar intermarriage rates (Vid Supra Table 1).
Undoubtedly, structural and cultural patterns define the profile of national societies and the place
and characteristics of Jewish communities. The wide spectrum of convergent and divergent traits

may again be seen in the figures presented in Table 9 and Diagram 8.

Table 9. Participants in Taglit/Birthright

Country 2010 | 2011 | 2012
Brazil 428 757 716
Argentina 967 996 1,105
Mexico 29 25 -
Other countries 96 69 66

Latin American participants | 1,515 1,837 1,887

(5.4%) | (5.4%) | (4.9%)
Total participants 27,862 | 33,624 | 38,091
Source: (Bosker Liwerant 2013b).
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Diagram 8. Taglit participants by country (Latin America)

Taglit
Country Participants
Argentina Over 10,000
Brazil Over 4,000
Mexico 700
{ Argentina and Mexico }
Strongly connected Taglit plus extended trip
(hachsharot)
+ Nature of participants: Non-
Jewish education, non-
CHALLENGES FOR RESEARCH affiliated; outmarriage.
* Lack of structural channels to

guarantee inclusion

Though we have focused in a matrix approach that highlights structural trends of associative
life, when looking at Jewish education and its role in identity-building processes, there are substantive
differences in each case. As seen, Jewish education in Argentina has historically played an important
role. This explains why, even if facing lower affiliation rates, the cultural aspects of identity in this
country are still quite significant. Following Taglit Evaluation Studies both for Brazil and Argentina
(Shain, Hecht and Saxe, 2012 a, 2012 b), day school attendance among participants is much higher
in Argentina (42%) than in Brazil (19%). A much smaller percentage was enrolled in supplementary
school or less intensive options; 39% had no formal Jewish education. In Brazil, many participants in
the group were among the members of the community with the least amount of Jewish education.®

With respect to informal Jewish education - seminars, trips, Jewish youth activities, Jewish
camps, clubs, religious youth groups, Zionist youth movements - the percentages are much higher
(in both cases) than the ones of formal Jewish education. However, participation is higher in
Argentina (68%, seminars or Jewish camp; 61%, other Jewish youth activities) than in Brazil (56%).
Considering the educational potential of youth trips, a key finding is that almost all Taglit participants
from Argentina (89%) extend their trips time-wise (Shain, Hecht and Saxe, 2012 a, p. 11).

In an overall look, similarities and differences are present. The percentage of in-married
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parents is much higher among participants from Argentina than Brazil, although the intermarriage
rates are similar in both countries. In Argentina, 70% of Taglit participants were raised by in-married
parents, while in Brazil, almost half (48%) have a non-Jewish parent.

In both countries, participants are characterized by a strong secular/cultural Jewish bent. In
Argentina, they originate from families that are more Jewishly engaged than the Jewish population
in the country as a whole. In Brazil, three quarters of Taglit participants were raised with a non-
religious Jewish identity. These trends are congruent with the general profile of the respective Jewish
communities. (Sorj, 1998; Erdei, 2011).

When evaluating the participation in programs or events coordinated by Jewish organizations,
there are similar percentages (more than half) in both cases, though Argentina is slightly higher
(57%) than Brazil (51%). This pattern suggests that Taglit participants are indeed close to the
organized communal Jewish world. This dimension raises further questions as to the possibility that
non-affiliated youth may be mobilized to this initiative, as is the case in the United States.

The evaluation reports assert that this trip also leads to a change in attitudes and views with
respect to the Jewish community. However, reported figures do not indicate any increase in Taglit
participants' desire to raise their children as Jewish, an item on which research on US participants
has shown a positive program impact. Participants from Argentina show an increase in feelings of
connection to their Jewish peers and Jewish friends. At the same time, Argentine Taglit trips, like
those from North America, result in significantly stronger feelings of connection to Israel and the
Jewish people, as expressed in the reference to the wide concept of Jewish Peoplehood-Kia/ Ysrael.

Thus, according to the reports, the trip has a very positive impact on most participants in
regards to their perceived closeness to Israel, to Jewish heritage and to Jewish people. However, the
percentages for all indicators considered differ markedly by country. We are in need of further
analysis and the presentation of more balanced conclusions regarding the impact on attitudes. For
example, with respect to Israel, the report mentions two indicators: connection to Israel and
closeness to Israel. The percentages vary for each country: In Argentina, Taglit participants are 86%
more likely to feel “very much” connected to Israel than non-participants; while a smaller percentage
(46%) are more likely to feel “very close” to Israel. In Brazil, participants are 27% more likely to feel
“very much” connected to Israel than non-participants, while the difference between participants and
non-participants regarding closeness to Israel is not statistically significant. While in Argentina, 86%
feel very connected to Israel, in Brazil this percentage reaches 20% (Shain, Hecht & Saxe, 2012;
Cohen, 2014). Why are the percentages so different for connection and closeness in the case of
Argentina? Given that, as the report mentions, Argentina is characterized by a historically strong
solidarity with Israel, this trend might seem counter-intuitive.

Essentially, the trip’s impact on identity and belonging, connectedness and engagement

follows complex and mediated processes, as represented in Diagram 9.
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Diagram 9. Interdependence, disjunctures and convergences
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At this point, we will also address the strength and centrality of Israel’s role for Latin American
Jews in the US, whose youth participate both in the framework of US trips and in the options offered
by their country of origin, mainly Mexico (Bokser Liwerant, 2013c). Being Jewish in a school or
extracurricular program in the new environment tends to promote a revised articulation of social and
cultural markers, not only or mainly as in the case of family unity, but specifically in the ideational
connectedness with the State of Israel. These values — once perceived as flowing from the Latin
American Jewish experience — may now come to be regarded as more universally Jewish (Bokser
Liwerant, 2015b). Latin American youngsters in the US increasingly participate in Taglit, which has
become an alternative to the study trips common in their countries of origin. While comprehensive
evaluations have not taken place, these trends need to be tested in light of the hypothesis of American
Jewish self-distancing from Israel, which has elicited much recent debate.

Though some researchers claim that, with the exception of Orthodox youth, there is a growing
distancing from Israel in the younger American Jewish cohort and that this trend will likely lead to a
general distancing of American Jews from Israel (Cohen and Kelman 2009), others do not find a
dramatic change in attachment to Israel in this population. The weakened bonds among the younger
are not the result of a distancing pattern but a characteristic of Jewish life cycle (Sasson, Kadushin,
and Saxe, 2010). Further discussion has highlighted the increased complexity of Israel-Diaspora

relations and the lack of conclusive evidence regarding the abovementioned erosion, which shows
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the need to consider both the changing circumstances of American Jewish life and Israel’s social and
political scenario.

Data on Jews living in Mexico and Argentina shows that both age and country of origin influence
the place of Israel in people’s lives and their attachment to it. As seen, Mexico has exceptionally high
rates of visits to Israel while lower rates characterize Argentina, Brazil and Venezuela. Past trends in
the US show that just over one third of all American Jewish adults have been to Israel (35%), almost
two thirds (63%) of American Jews state they are emotionally attached to Israel and nearly three
quarters (72%) say that US and Israeli Jews share a common destiny. Ties to Israel vary by affiliation
and age. The affiliated are uniformly more connected to Israel than the unaffiliated.

Indeed, Latin American Jewish migration to the United States sheds light on recurring cycles
of integration and distinctiveness, as new populations take part in the wider dynamics of
(trans)migration, cultural pluralization and communal re-conformation. It therefore implies a
redefined connection to Israel.

A geographically extended transnationalism replaces older binary connections between Latin
American Jews and Israel. That does not necessarily imply the weakening of attachments but rather
their re-signification. There is some departure from the previous dominant pattern of almost exclusive
interaction with Israel or Israel-Zionist based organizations, as North American Jewish institutions
have become an important source of direct political support and a model for collective organization
(Bokser Liwerant, 2015b). Paradigmatic of this trend has been the support and advocacy Argentine
Jews received, not only from Israel or Israel-based organizations such as the Jewish Agency (JAFI),
but from numerous North-American Federations, the Joint Distribution Committee and the American
Jewish Committee, when facing recurrent economic crises as well as the terrorist attacks on the
Jewish community AMIA (1994) and its aftermath.

The debates surrounding this topic should be seen in the light of a multi-centered pattern that
has taken shape and now prevails in the Jewish world. The last four decades point to a progressive,
renewed code in the discussion, in which polarized options are gradually substituted by a more radial
conception regarding center(s) and Diaspora communities (Bokser Liwerant 2015; Della Pergola,
2015). These relational trends find expression in the simultaneity with which all sorts of initiatives to
enhance interconnections develop in different social spaces and geographical settings. These are
both educational exchanges and recreational activities that promote shared interests and values. We
refer to these in terms of strengthening the lateral axes of Diaspora life of communities that maintain
both modified and strong relations with Israel.

The Latin American Jewish case is an appropriate choice in that regard, for Latin American
Jewish immigrants in the United States have invested strongly in establishing institutional supporting
structures aimed at guaranteeing their collective identities. Individuals interact at the communal level

in dense and stable associational venues. These resources elaborate and re-orient organized Jewish
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life. Patterns of continuity and persistence in educational practices among the Latin American
immigrants reflect this dynamic background. The relative density of Latin American Jewish
populations, socio-economic stratification, and the general availability of high-quality public education
are among the factors that influence enrollment in youth trips (Bokser Liwerant, 2015 b).

Taglit Mexico has not been comprehensively evaluated. One significant road, however, traces
a circuit that points to participants coming from youth movements and non-Jewish schools, choosing
Taglit, staying for hachshara and also deciding to make afliyah. Many of those who came back and
expected to fully integrate into organized Jewish life, both through increased ties to Israel and
community involvement, were not able to find the proper path of incorporation into the communal
spaces. Doors of entrance have not been properly developed, and certainly this is not only a matter
of follow up but also of social change. The trip alone cant modify a structural pattern of selective,
though majority, inclusion. Initially, Taglit was offered to youth coming from exogamic families; fnuot
noar had many of them. From 2012 through 2014, however, Taglit trips were not offered, due to
scarcity both of candidates and resources. Additionally, Taglit had normative restrictions regarding
age and previous educational trips to Israel. Starting in 2015, Taglit allowed youth that already had
visited Israel in the framework of any educational trip, and widened the age of participants beyond
the limit of 26 years. The same year, the program was adopted by the Monet Sinai community and
close to 40 students attended. Comprehensive evaluations are required in order to have more precise
comparative data. In this sense, a global and not only local perspective is needed to analyze the
inter-dependence between educational initiatives and prevailing community organizational patterns.

One additional framework that deserves our attention is the March of the Living trips, which
are characterized by intensive preparation and study and comparatively limited recreational
opportunities. They are highly identity-oriented, based on two symbolic and geographical components

- Poland and Israel - MiShoah LeTekuma.
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Table 10. Participants in March of the Living, Latin America

Argentina Brazil Mexico Other
Communities
2003 17 107 36
2004 24 69
2005 24 370 59
2006 68 69
2007 74 297 340 101
2008 263 475 263
2009 102 316 272 128
2010 220 158 109
2011 202 190 275 105
2012 252 171 139
2013 315 193 344 197

Source: (March of the Living, 2013).

Diagram 10. Participants in March of the Living, by major areas
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As Table and Diagram 10 show, there is a sustained increase in participation in these trips,
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which may be explained by a variety of factors. Regarding material and mainly financial conditions,
Taglit and Masa have been highly subsidized since their inception, by the Israeli government, JAFI,
JFNA, and KH, while the March of the Living is based on private funding. March of the Living has
been able to mobilize support from local donors and institutions like KH, both of which have increased
their funding in recent years.

On a more substantive level, related to identification and cultural components, we may see
the growing relevance of March of the Living as an expression of the place of the Shoah in public
discourse and social practices (Bokser Liwerant 2013; Cohen 2014). The Shoah has become an
increasingly relevant axis of identification and points to a global trend in the Jewish world that reflects
a reevaluation of the Diaspora as a valuable existential condition and a referent in identity building.
This is part of a scenario in which the present is overshadowed by the moment of destruction because
of an “unexplainable uneasiness” with Israel’s state power, while being more consonant with patterns
of postmodern times (Wolf 2002; Levy and Sznaider, 2002). However, it is interesting to remember
the secondary place it holds as an identity referent among the Masa youngsters surveyed in Mexico
(2014). It should be noted that the coexistence of both of the geographies that the trip connects -
Poland and Israel - provides a platform for exploring central, lateral and crossing axes of Jewish

existence.

Summary and Discussion

Amidst changing paradigms in the Jewish world, educational trips to Israel can be seen as a relevant
tool to enhance Jewish collective identity and the attachment to Israel among Jewish youth. The
interdependence between these dimensions points to the singular oscillation of the educational trips
between bonds to the nation-State and Diaspora-building, strongly conditioned by varying Jewish
models of collective life.

Connectedness between Nation-State-Home (ideational, putative) and Diaspora develops
along a diversified world of identities. It therefore concerns both the existential and the cognitive
dimensions of educational trips, enhancing Israel as a territorial and a symbolic referent, allowing the
development and continuity of Jewish life in the Diaspora.

The diverse educational trips we have presented throw light on the transformation process
that the Zionist ideology has gone through, in the sense that the trips moved from vanguard
hachsharot as a preparatory step, to aliyah, to both long-term educational experiences aimed at
shaping collective Jewish life (Masa) and educational tourism or identity pilgrimage, in shorter
frameworks (Taglit).

In the study carried out with Latin American Jewish Educators (Bokser Liwerant, DellaPergola
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et al, 2015) we found that among educators, educational trips were both an essential component of
their personal trajectory — as part of a circuit of mutual reinforcement between formal and informal
education — and a prioritized resource in their conception of identity building.

From this perspective, the choice between formal and informal education comes to the
forefront and calls for relevant considerations related to material requirements and economic
resources. If we look at the massive mobilization by Taglit of young adults in the US - over half a
million — it is certainly understandable that channeling resources either to education or to trips not
only reflects the diversity of social scenarios, both national and communal, but also expresses the
concrete availability of funds if size of populations and cost of formal integral Jewish education are
considered.

However, where Jewish educational ecology is highly developed, youth trips can be
considered as “the cherry on the cake.” Thus, we may further add that the feasibility of engaging in
informal Jewish educational experiences such as the ones offered by the trips is higher in these cases,
and points to an interesting ulterior interaction between ideological changes, philanthropy, and
voluntarism as central characteristics of collective Jewish life. Fundraising and philanthropy in general
and in the Jewish world in particular have changed in the last four decades. While National Funds
and the Israel government are essential partners in the financing of the trips, independent
foundations and private funds play a growing role in defining priorities for Jewish life. Developing
trends of these trips reveal that support to Israel is still a major objective, even though the fundraising
patterns and allocation system have changed.

As assumed, the relation between institutional density, affiliation rates, educational ecology,
and type of trips points to differentiated structures and trends of world and regional contemporary
Jewish life. The impact of these cultural and social practices on Israel-Diaspora relations calls for
further research. By highlighting the potential dynamics of interdependence, disjuncture and
convergences among the diverse dimensions of identity and belonging, we gain analytical complexity
in order to explain connectedness and attachment to Israel among youth as influenced by the
intensity, density, durability, and frequency of the trips. Further analysis of the differentiated long-
term lasting impact of trips on attitudes, behaviors, and institutional settings is necessary.

The importance attributed to the Center-Home duality provides valuable insights to approach
the changing profile of an ethno-national Diaspora entering new transnational dynamics. Changing
patterns of migration, geographical mobility and its implications, the reshaping of existing and newly
created communities, the expansion of material and symbolic boundaries, and their redefinition in a
mobile context, are all processes that influence and build strong, differentiated and modified links
with Israel.

Reflecting on Taglit, although the aim of the program is to strengthen participants’

attachments to Israel and thus contribute to enhancing Jewish life in their communities, other
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significant effects considered include encouraging a stronger feeling of connection to K/a/ Yisrael?
Among participants in 2008 from the US in a Taglit-Birthright tour, the feeling of connection to a
‘worldwide Jewish community’ was strengthened, according to measurements made six months after
the trip to Israel, whereas the sense of connection to the Jewish community where they live declined
slightly (Cohen, 2014).

It should be stressed that, within the Jewish world, the consensus regarding the relevance
of concepts such as Peoplehood, does not mean that it is equally understood by participants in the
different programs. Certainly, societies and countries play an important role in the diverse
understanding. Thus, in France for example, the political culture seems to create tension between
Jewish Peoplehood and French citizenship, so that declaring oneself as part of the Jewish People may
be seen as ‘detracting from’ one’s French identity, while in the US, there is less perceived conflict in
being equally part of the Jewish People and the American People (Cohen, 2014).

In Mexico, the Masa participants surveyed, while prioritizing the Jewish components of their
identity over their Mexican ones, stated their aim to belong to both worlds (Taifeld and Fainstein,
2014). This aspiration to bring together both sets of identity referents expresses emergent modes of
interaction between ethnic and civic dimensions as integral components of citizenship and legitimizing
codes of national belonging. Moreover, the social construction of diversity set in motion in Latin
America by globality, calls for a new analytical perspective that focuses on the interactive and
integrative nature of the dynamics between “being national-being transnational”(Bokser Liwerant,
2013). This would account for current trends in the region’s citizenship building process and the
complex impact of globalization and transnationalism in the public sphere.

In his research on youth and Jewish identities, Erick Cohen (2014) has suggested that the
connection to the State of Israel and its people was perhaps the most important overall factor in the
definition of people and nationhood. Differences in the nature, intensity, closeness, and
connectedness between Israel and Diaspora convey differing expressions and modes of relations.
Experiences and identities draw a multifarious scenario that accompanies and reflects a world system
and a Jewish system in which systematic empirical knowledge is highly relevant. Cohen carried out
an exemplary exercise of a Holistic Analysis of Global Jewish Youth among participants in Israel
Experience (including 24,751 youth from 37 countries between 1993 and 2001) around the axes of
nationality, level of religiosity, age, and gender - explained in this order as builders of worldwide
convergent trends. Intellectually appealing and conceptually challenging is his conclusion that in spite
of the determinant role played by nationality/country, Jewish youth around the world have similar
structural perceptions of the elements comprising Jewish identity(ies). They have common ways of
understanding and cognitively organizing diverse dimensions (such as the Shoah, Israel, leisure time,
and values); in fact, Cohen considered the basic agreement between Jewish youth around the world

to be striking, and the few differences, enlightening.°
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Notwithstanding, identities imply both an individual sense of belonging and collective-
relational behaviors. The diverse settings where Jews dwell plus the different ways in which identity
consciousness interacts with the process of individualization have deepened the inner differentiation
of the variety of options that define the wide Jewish ethno-religious-national framework.
Convergences and divergences as well as overlapping identities characterize the global framework of
Jewish life. Educational trips reflect and further shape diversified links with Israel. Thus, it is
interesting to see how, in the Mexican case, while the religious axis bisects the educational world,
Masa trips reflect the role of Israel as a symbolic and concrete place where differing Jewish identities
can be shaped. Diversity has to be approached in terms of the required communal, organizational
and institutional spaces that may provide new options appropriate to the changing conditions in which
diverse roads for continuity may be built.

In a mobile world, being and belonging are the outcome of an interplay between
individualization processes and collective affirmation; and between agency and structure. The
dynamics and the nature of the links of Jewish Peoplehood - affiliated or non-affiliated, primordial or
elective - demonstrate that convergences are not a given fact. Jewish identities are not only or mainly
an expression of inner plural denominations but also of the multiple Jewish social settings,
constructions and structures that may enrich or weaken Jewish life, and in which Israel plays a
meaningful role.

We have referred to Jewish life in Latin America in terms of an ethno-national Diaspora
becoming an ethno-transnational Diaspora. Transnationalism embraces a variety of social relations
that are both embedded in and transcending nation-states and communities, cutting across
sociopolitical, territorial, and cultural borders and contributing to the multiplicity, pluralization, and
diversification of semantic-ideological and institutional connections between major life arenas. For
Jewish youth, these trips connect them to a wide Jewish world, as they expressed in their goal to
meet world youth, in many cases, as an elective alternative to the primordial family framework. This
kind of social interaction, coupled with current technologies, exposes them to an expansive world of
cultural encounters, which their participation in organized trips to Israel may fortify. It will be
therefore relevant to explore the ways in which circles and networks of interaction act as narrow or
wide spaces that limit or open channels of communication among Jewish youth.

The challenge of continuity, integration, intellectual creativity, and communal innovation
acquires new meanings and certainly implies the possibility of strengthening the role of Israel for the
Diaspora’s enlarged lateral axes. Young people are affected by the intertwined phenomena of
globalization, elective bonds, and reemerging particularism. Trends towards homogenization exist
alongside strong expressions of national, ethnic, and religious identity.

New ways of connecting ethnicity, nationality, and citizenship evolve in a complex dynamic

of unprecedented forms of national borders and transnationalism, triggering reflection about their
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mutual relationships. This conceptual shift enables the continued exploration of Latin American Jewish
life within the borders of the nation-state and crossing them; youth trips are essential components.
Narratives and parameters of Jewish identities are built in a context of revival and transformation.
Investigating the conditions under which old identities prevail, new symbolic ones emerge, borders

expand or contract and boundaries become redefined, becomes central to Jewish social research.

Endnotes

L Full Professor of Political Science. Universidad Nacional Auténoma de México; Distinguished Visiting Professor,
The Hebrew University of Jerusalem.

2 Chile and Brazil share a pattern dominated by one central political event in the early 1970s; with Cuba, the
event happened in the early 1960s. Argentina and Uruguay appear somewhat similar in the sequence of some
of their disrupting changes throughout the 1970s, 1980s, 1990s and 2000s. Venezuela and Colombia share a
pattern of more recent destabilization. Occasional economic crises underlie the Mexican experience of the 1980s
and 1990s. These data quite clearly throw light on the underlying hierarchy of general political and socioeconomic
circumstances in the countries of origin vis-a-vis the changing socioeconomic and security circumstances in
Israel. Ibid.

3 Estimates vary between 227,500, based on the core population definition, and 303,000, considering the
enlarged population definition.

4 The study comprised 1,379 Jewish educators that responded, most of whom were reached through an Internet
survey. The study covered 606 educators in Argentina (out of 1,497 identified in this country, a response rate
of 40.5%), and 636 educators in Mexico (out of 1,074, a response rate of 59.2%). Another 137 respondents
originating from Latin America were interviewed in other countries, of which 70 were in Israel (a response rate
of 33.3%) and 67 elsewhere in Latin America, North America and Europe (a response rate of 27.2%).

5 In Brazil, a total of 8,000 students are enrolled in 14 schools, thus reaching a rate of 50% attendance; the
main population growth also took place in the religious schools and in the proliferation of ko/elim (Topel, 2008;
Goldstein, 2011).

6 However, research on this phenomenon is totally focused on pronounced Zionist aspects, as stated by Shlomo
Bar-Gil, Youth — Vision and Reality: From Deror and Gordoniya until Ihud HaBonim in Argentina: 1934-1973
(Hebrew). Tel Aviv: Yad Tabenkin, 2007.

7 The more comprehensive evaluation of the Masa trips is the one by Taifeld and Fainstein (2014), which covered
244 participants, 143 who made the trip, and 101 before they traveled. The study included internet questionnaire
and focus groups. Two previous studies have been more limited in scope, either due to population-size or sub-
ethnicity composition. Mendlovic (2010) based on 64 participants; Pinto (2012) based on qualitative and
quantitative questionnaire and interviews with approximately 300 participants but only from the Magen David
community. However the three studies point to convergent trends and shared conclusions.

8 In the United States, education in private communal institutions has, until recent decades, been the exception,
rather than the rule, as most Jewish families sent their children to public schools. Today, the somewhat
heightened levels of Jewish education have to be understood in light of changing trends in the Jewish world,
including the demographic growth of the Orthodox sector, which tends to favor comprehensive private day
school education. Less than 15% of these schools are non-Orthodox, 20% are Modern Orthodox, and 60% are
Haredi.It is estimated that there were 60,000 students in Jewish day schools in 1962, while by 1982-1983 the
student population had increased to 104,000 (10% of the Jewish school-age population), and in 2000, it reached
approximately 200,000; that is, nearly one-quarter of all Jewish school-age children were attending day school.
Recent studies show that today’s total enrollment nationwide is 242,000. In 1998, the numbers were 20% non-
Orthodox, 26% Modern Orthodox and 47% Haredi. The growth in ultra-Orthodox or Haredi school enroliment,
including both Hasidic and non-Hasidic schools, reflects high birthrates and contrasts with Modern Orthodox
schools, which are essentially holding their own. At the same time, there has been a severe drop (35%) in
Solomon Schechter (Conservative movement) school enrollment. In 1998, the first year in which the AVI CHAI
foundation examined student enrollments, the Schechter attendance totaled 17,563 students in 63 schools
nationwide. This year, their school enroliment is just 11,338 students in 43 schools (cf. AVI CHAI Report on
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Education, 2012).

9 Gidi Greenstein of the Reut Institute presentation at the Global Jewish Peoplehood Roundtable, Jerusalem
2012.

10 A similar conclusion was reached comparing Jewish adults in the US and in Israel in DellaPergola (2010).
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27p2 P NTINT MM DX PN Nnonn N'D1'N NN NMDON S Nyownn NN
ApNNn MM MyT ,NMNINY M0 )N 1N L,NYTA D221 2% NNINY NNNKS N0 ,0Myy
NMDNN 229 TN MNIX 12N .NOX NMDN S 1NMIyoYwn 1220 DY DR8N X1, My
190N wNa DTN DMWY D NN NMYYSNXD NTNYIApN MNTN DANN DX NiND0NN
SVon NnAT DX DMWY DY D'29N71 DX MDD DMowN HSxwh one
Cohen, 2014; Berger, Jacobson & Waxman, 2007; Saxe et al., ) (Birthright Israel) "n">an"
.(2013; Kelner, 2010; Graham, 2014; Cohen & Kopelowitz, 2014

MTIX 'UNMP1 N2 MY MN'9Y DMLY O'X1IN TIO AN 190N 1XAN JNXN2
N"N1DN1 NMDON MynNn Sy XN XN TN 2NN 1NN NN S8 nnmiyorin
TPIANAN TN D NMIT DNYD 021X .OPNRNIEZNN 0M199100 DMpnnn o2 Ta%n ,Nan
DTV T 2P IR ,"NOaN" HYyond NNy 920 N0AMT NNY¥ING,NNR NII9IN]
21220 D'ONNPNN D'D'>NN DA 22 N 2N 71900 NN YN NN NN nyoinny
S DX INXD ,ND1'N NNMN Sy 59100 T wpn pO0Y NIN DY XD TN MNTmN
N NINTIM 2 DMONX D'IMOXN 190N NMPO™ , N TNN NINTIN 1PN2 TD 1N 190N
MR S8 ,0%1v2 MOTTAN NIPTINTN NMDIDIIXD M2 DRYNNN NXNIZN 1N 1N
MNTI Y2 DNANZANT DY D00 S NY%10 NINANNY 0T 128! Jwnnd .0Man
NN Y NNyN XN 91022 1NN NNMNN S Nnn ATRON Y N e
DY "TIN INR" S NNTANN Y122 MW AWNNNA T YR NI%WO5 Ty NNDI1YIOIX
.DNxN

NMDN Nr."MHaN" 1120 NMDN2 D'ONNYNAN 9PN NTMyN/n 1972 MINNKN DA
D OX ,)D2 DTP M2 DY 19Y9 NDXD NNDN 021X ,020 D'ONNYN NN NMyTN
'IONN NNYY ,5wN% .2%N NNMIPN 20N 1K DD NIDPINN N%X NNV N1 Uyn N121DNn2
NPMINXN DYDY NTVIMN,"MON" N'1ON N2 NNY¥NA NHY91N 12y, NN S nHoamn
PI9Y DMWY OOX YIXD 1DN NN N1IIOI0N S 'pn Nann ,0Tp M2 DIy .oHn
W12 DT, NQTINNA NTAy L0010 S Nan NMDN DNY Pyl R TN S onr
Tiya . NN2N NN MM ,NTPXRNNT S2nNnnn NN NMAT MSNNYNA OXI0PK
NX MOXNY NN ,D'ONNNN -5V NIN9Y 1pHN2 121N IXT N'I'NN NN™NN NMDNY
qMN'2 2"MNN D2IPN 02T -5V PN Mpn N Xin 0N S m9Mpnn NMonn
ONWN NOwnNn Dy

MDD NMITIX MTRPRN MDD 5 19PN NINNKD Tikn 20NN Y25 Svn
Cohen, 2009; Sasson et al., 2011; Saxe et al., 2004; Saxe & ) JMNI25WM NOX NMEPONNID
MpPM 2 PN TAY MaMynnn N2 .(Chazan, 2008; Saxe et al., 2011; Waxman, 2008
OX IX ,MO0 ,NNNNYN 2% " TiNn DYN S M0D'NN NT21ND NDONIN O8I WX
Lev Ari &) 2'0p21pN NNNA1 VY9N NN TN NINTINN Y TN DY IR Y
DTN DMWY S DTPN NNDN NI9NNN NNDH N "N'oan" non .(Mittelberg, 2008
DNYY 0O DN XD MNPN N9IPNA 59X DMIPA] NNNX NN NN MKIXN
DMpan ,Sx DY DY N1I2ON MI00NY DNIYpn O"D0AN VTN AN DX, NIYKRD
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MN9 X21,2NM 91X MYV MMN2A D'2MyN ,NXIYN Myn 0'911 0K ,0"M00TN DNNX]
D'ONNNN 2NN DMNX DTN DMWY DY 22900 NYYAXA 10 N'NNaN N 0N nm
NASwnNN 'N52N' NT¥I2 D .IX2 YONa DNIX D200 0D'OXI DMWY DY 10 ,NM0NN NNXA
S DN™N NN NN DM MNTM MN'O5 1219 NN NMPVn ,'2'0M21p 19 DY "NMIN9
.Dwsn

MONNZNN N NMNTINN NN 12200 DX N N X112 IpNnn NND0
MNX D'ONNPNN Y2 DNMN 2NN 122 NMNDNN S Mprnnn Nysyinn 10 ,N'01'NN N"oN2
1MPN1 12 11D .N2NPN NN LVI9N NN ,DNYY XY¥INN NI¥IND *TINN 207N N'DNN
NDON2 DX DONNNAN SV MIKIONN N1 YIRD N DWW P2 D'WA9NN DY Myswinn
N¥p Sy MMNN 29NN waTn %X 522 (2007 1%5209p-521 20a%0m X 1Y)
M2ON O AV ANNAN NN NITA YIX DY NDINA TTIAN 9NNPNN YA D'oNnnn
TNV NNNA QNNZAN S NTNY¥IapN MNTmn 7190105 'Nnam

D'ONNYNN 1901 NX NITAIRN NMDIY01X NIMTNN D2 1YY ,NNDIYN N'DNN T8
Rebhun & ) Mxan w2 072vn Yon DTN DMWY 2P "MMYaN" DN D'OXNI0ION
N, DMYNN D DNIXDT NTANQ TIXA N2 NN DMSN nHX 0TNIX L(DellaPergola, 2012
ONNNY ORI 190N, MY NNTAN '9-5V " TIin 1" S NNTann NYXYA NNNX 0'O'N2
D2IX .QPNnN2 2N NSX NNTAN NN 5Y 21720 X X 2% XD IX DY¥NLUYNYD X
, DN N0 XN N2 NITTNA DY 20NN NX D2 0D RN DTN MNTM ¥ nninn
DT NXRN DY Mpvn ipioy Nl

S¥ N'MMx NANN X0an TN X5 (homeland) "NTomM" nhnn mpna )0 12
NN XN (core country) "NQ'> NI TN" MU IN'Y NY™ ,ND1'NN N'IDN2 D'ONNYNAN
DX IR NNPINAN 112D N2 NN M TAND NN 109D 191X DY XA NN MK
X' DX 2 9NN INXR X NT O NYYA N¥Iap S 0p’pn N0t mvnen Syl
PN DX 21 ,NNNX NI N2ANA X I8 N'PYN NONDN IR DI1pNRN NI NPy NXYN]
Dror, ) 7"M1TN 1'V21 200 P IX HV191 DMPNNT /NN XN N2 NN NNIKD 1T N¥I9N 2
NN NPT P2 WpN JN2ANY TN XD 1IN Npn2 .(2005; DellaPergola, 2011, 2014a
1O PN TN NNITDN 112 27p2 2'0R2IPN INIKD MDD NZINN 2% NN NN
9201 ,NAXIWN Mpn DX 1IX "IN DN DX N1TA NNIXD MONMNNN DT DX XM 2N
AR D00 D) Mmipnn AR 92D NNy NN Mivnn 210721 Dipn 9X0 Npn
X112 /XD .DIpN NIX DY DM DR NN0N N 1195, (Cohen, 1997; Vertovec, 2009
(Jewish peoplehood) "M NrAY" S NN TN NOINY DNMNNY ¥ D X1 ,NVONN
1"DOM TN NIND XN 12 Tivnan NNN .(Jewish people) MM Dy" Y& "Nawn NINN DIipna
ax1  NIUPOPX ,N¥N0PX M S NMI2N MXSN2 2"NNND 077N NIND Mypn
SNMy" NINN 1M 0212 NN NMD1DOIRN Y M2NN M2DK 21p2a Ny MYo11ann
NIINN S Spwn 1My Nl peuplitude NN N'N9IKY DIaON DXIN |, peoplehood N'oaixa
(Césaire, 1997) D'2MXpP DMOD "T-5V NMOY D N DTN NN DYV négritude
NMTAN NNDN RN NT D %N NIYR R RN T ,(Senghor, 1988) DpMox
D'wIX S¥ 20p71P% DM Ny DN NINTAY ,X19X 1211 DY X NP9 N0
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ANXN DPYM N'I¥Y N°'N2D DPHYN P D OX  NONIYAN DMOMYY 20N DWTIiNN ,0"HORM
1Mavn .(Brubaker, 2004) T2 '0")2X 01X NYY2 NMI1AVPRY DN X1 — N"9D DY npANN2
DY MNTM S DMNX DM, DMNN Ny S NN NITND DX NN M2 wpn

2,0V NI2YY DTN 2P NN DMy NN

DTN b N"20pmpn MATIN ApNa Mo AN
,220P7P% TN P2 PN NINYANND NN MAM ,123A7-N21 MM0DTN NY9IND MTNN
SE20N , MIANINNN 20PN 20NN DINNA NMNT DML S 01I9-11 719010 Nnn
,1 TN (2006 ,0™N 121 DXO1 12) DMINX DN MNN2T,NNAX NTNN2N NN NMONNNN
NNX NNY21 Ny 219NNY 02121, DT DIXD S 011910 1N "N%2 51500 Mipna Ny
5w 2190102 ,NMNaN NX¥I2PD ,NIAIRN N2NPD ,NANND [ NTNTY/MINK MO NND N
NN NIN9Y ,10% .y, 212 anint MHp19D N1 "NNDA 2 20p1p ™Moo NoT
1912 XU 2210 D1D'W TN IX TN TTN IX NNOA O™ XD ,NN2NN WTN S nninian
JTIN NN MTAD ATANN 190100 S MADNINM pRivn ,Nnivn %2 NX N8N poon
X02NN% N2™N 552 071,021 NN NINTIN,YXI0PY0IRNTNOIRN ,2'VINPN TN N
Herman, 1977; ) NTTN21 N™OYY MININ MY M2V MMN M2 ,awnn S man 0T
.D'X2IN 19'X21 127N ©'022 TRV NN 1A% mvm ,(Phillips, 1991
727 W 20pa1 L5502 HNpn 21p2 NNDDN AN N D ND'NNDYN Y5 2wn
moND MY DN NNIDSN NN MNTIMN MNan "12a% 00192 D™WIKPN DMpIN
JNTAIN X1 MY MMMATAN TIO NINAN INNR,2'0P21P2 101 0'019D N, DNIX ANDY1 DTN
MM MY NPMONK NIXYKIN N1 DNON N 0NN 1IRD 2190100 NNTaN2 i
M 1N V1219 510 Mnmpn NNann DI9W ;12 11D . ¥Nn2a MY Tivy 19D TIXNR TV NMNMD
NNOYN S 12081 I¥IND 10 NN X NIMMT , NMHXI0PY0IR MUK Y w190 NN
NNNNN 1IRN 219000 992 ,AOKRN 92D NM'Up™IXKI NP0 N9 MY101 1N M9PN
NN2NN WTN S MIHY9W0" TN MM NX NAXIPN VAN NTIPIN 592D .MoN"NND TV
NN NY¥IP S MXTRN MDD NN DX Mvn? oKX ,(Herman, 1970, 1977)
:0™MPY D' NN NYQIXRD DNMNNA L0192 TN 2'0P2IPN Y1 ,5901 DX M HY
99D NID™NYN NP ¥ 019 3% MTINM N9 ,NPINY NPINN X0QN NF AN NINT .«
MR NYOIN XN ,MNN WX MOIM2MN NP D NI NN .NNIN MON™NN NYIAP
TINN DR X, TN S MR 219010 S D'Rnyvn 0"N190 DTN NAAVY [, NAD
X02%n YN 1IX N"UT9] NN DA X NXIYN2 NNIXK XVAD N .NTTND1 NYDH
JNINT 950 MNMKD INMOD1T TN NN PO AT .02 NNIX XLV IR ,NNIX
IPNNN DINNQ DR DMK OM219'01 DMNINY 0900 N NIYYSARD "IN NMYON
2NN
D'¥NN DTN DNIYYAXA DDA DWEAXRN DDYTN 219010 DX X02N DN MATn .
WX DMTAN D'YN VI NTAY NYVAN NMYSAX NXT,DN%Y NN MZINN DX V1921
NNTM S MU2D 091 " T-HV 1NMP N9X NPVA 0TV MOan phn L.nmTnh 0N
XN TON AN D W10 XOX MIOX 1K 12TNY 1'OXN 121N .NnNMon
D>N0 ,MANINN "DI19T 0D ,MINYN D 198900 219000 NX XVAN DT AN :MNn-

162



N21219 N5T 10 1"yen | 5 nman

DN WX NNTIM TN DNYY ,NNININ N¥I2pN N2 DX DTA™AN D™N27Np NITomni
MATIN MUY DX DOOTY DNDNN D21 NYTAN aOMINTIM %N 072 1M XN DX
DDA ,01pM Ar Y M0 AMPN "M% N 21935 01D X0 LNHKRN 1IN N
.D1pn Se1 ar S Nmnm M2 D'X0V2ANN DMINK
DN " X ,NNIN N¥IAPNNA PYN DIXY NOX S DNDON DX XUJN DTN NS«
JUVD I 2IND DMK N¥IAPN 12 NN "2 DO NY¥Iapn S NMoiX 199D N1an
DR X X IR MvT (PPN DNYY) VT MDYy Mvowin nHX NoY
2% NO1TA NMNMY NY1D DMNX Y Nro'Y S INyowin 0YIX .N21 N'0M D™H0INNVDIN
MD91N N 1271 ,NNTIN MO NYNN NY¥IAPY DNY¥YA DD"YN S DNI2NINN DNTMDON
2NN 1212 NN 21901 S %0K phn b
nM'uPIPN MON™NNN NNADAY TN 12 PN S 1550 DN Mo TN M
(1K) NTTYAT D19 ey YR 5D .0M07N 1'onIa YR DYpnn

NN MNTIN / NNt b2 022'Nan (1 X

o7y MTan
DN
(ninn)
7¥1InIo non n7iny nwInn
NIANINN ,NTY 'YX N W
(un1rn) (ninT)

"'y nieroNiNNAm
DU DINY N

(nioy)

"IN S 0'NNNA NINAN XY D'NN/N NWIKPNRN NIN90D2 DA1'990N N2 Manp DNy?
TANN .(Herman, 1977) D'N1NN w2 71912 DN™NNY Wi 'NIDoN DOIX "MNTm" Sen
S D"N¥'N DM MO¥D PNl V9N NX 99D T YINN MM S R-1MI90
M IX NINNX NN NIZINN /KD ,NNM0N NN NMUN' NYOS/N D2 12NN .MNTm
JINTM S NN N1 SR MM NYT S ,N0D XD1,NKYIND NNNSNN X NNKI NNt
1N NPN2ON DD DNMNNGD TR NINTIM A2 MNP 0PN PN DRy Nnb 0%
JINTIY MINm 0T D DYPY X 1NN 121N DX
mnMam 0'DvN N1 710N DY pnan P NMIYR MnTin D21 MM DA
522 x¥'ND 01D NDX 0ON ."MNN"N — M2 NNIN NY¥IAPN DNTINM DX DTN
NN 122 ;97218 2NN Y NINAN X991 A1 IXD VIap TNy NN 1Y 98N 9 SV nMpa

163



1"ywn | 5 n1an N'TIN MINTI D22 N3N Y Mavnn

D"NN2N DMIVDN DMYPN NOPN NINN .DIpR1 Dipn 2% *TIN™ ATANN2 NaNwny
NMATIN NIMAF NI NRXIYA VNS DMy DY O TINT 010N 90112 .MINND Dyauy
19X YR DN Y190 MOTIN 0197 D DN AN RN NN0Y .01 D'WIAK 2P NN
A2XNY 190NN 010N 19'K1,0'9021 DIRIMNH 1290 19'% ,0"0IMH1 NS 12w D'NITP 00N
O¥I2PN DY 0NN mMnnn
,1DONN SV V'OND MV NIININ N¥IAPN MaN 22 NMANINNNT Mnxn 90112
MINXN DA , 722 T2 92X .A¥p AMXY YINN DWWAR 288 NN NNosN  NrnTNn
NMNXNIN N OX 72 ,NM9'0IXMUD NYTA DNY21 N'OY¥NA DTNV NaavNN 1950 NMManannm
N2 MNNSNAT MI¥IN MOON SV1 NN DY VOwND MMV XD OX 21 MXSNN DX
SW DNMMI'O'SN DIXKN D'019T DAXYY NP/ N¥IApN N2 DN, NINNK 0120 .%I1apn
5w D02 NND 1IN YNNA .A¥IAPN DY DMNTIM DMNRNR P9N5 JNIX 1290 ,0MNX
2% NNIYN N 8NN MATTAN ,'VMNN 02NN XD NDNY DNIERIN DINN NRAYY
Glock & Stark, 1966; Adorno & al., 1969; Lewis, -n 2NN) N"Myn/m N2 N2 NMpnn
OO D910 XD X ,(1986
122 1MX 172D 3% DT XY 01D KO ,NHY MY ¥ TN ,NNINN M2pya
MDY SN NP DA MDD DTX 92 52 1N1D1 NNoNN XN 22 MMON TR ,0TX
1XD DTN DDV MY ,MDON 719001 1YY DX 019N S NwoinN nH2p Da NYY1D
NMX DY D'NTIMN DMNX DY NMT2101 N2 NINN D21, "NMYIR M2 1950 19182
MOTIN NMYOIXA NN 22 019 9252 M2 "MK MnrD 1992 19182 1% NNTANN ,NaN
T2'91,1M™N 12NN NMNAVKAN NMKLIMNXD 1D MO NKNN NMINPAY ,MNIMNY OXNN2 ,NNX
72NN i .(DellaPergola, 2011) NMM¥Iap NMNE S M2 NMNr-12 NOLVS O'710' DTX 1A
TN 52 S DYTINMN NINM 0197 D'W22NN ,NI991N NMPOX NMNT NIK 92 S 19w
92 Pan NN X NNX2 DN TR IR TN IMYSARAY NINYTTR vn T8 NN
.(Erikson, 1950) ML NIYOIXN
my¥I2pa DTN S NITO2NN XLANAT Y D12D NN 2N TRON MXSNN NMNT
nnp MN9Y X ,Mynyn NSya NMKIAP NPT O R-11 1'ON1A R DNTpNn 121Ny
DN N8I MDY NNIX NIX DTanNN DMOXAN .NYTAN MO NN NyTin 195D
XD MINKA ,NNT NN NN 12 09910 NYX D'IMOXA . MINKY N2 TAX 1T NNavnh
MNTI MM NY2IX D'OOIN DTRN M2 ¥ YDA 2NN 2P .My DX N9Y NN Mt
TN NNNX N2 NMYOX 1NN ,0N%Y NN NIMNR TA21 D1pn 0N2IN
DTPINM "NXRIN VNN NX 992 N2 DIMOXN NOX DY NNDPN DY TPOM DMIYP  »
AKX MN 9D IXD N2 NQNPN N0 DY VY9N S NMINKA NPYPRIVIN DY INr
.O"HDI2IXD DNIXID TON
D'ONPN D210 PWA 8T NPV 101001 DY AMOIX CAAT I NMANXN NS1p .
,MANINNT NTAY "O19T N1Vl N9ORY ,0"'w Niv1aa ,0"Tn™ 0"2'0N11 D™MaON
NnNI2 DA MUY XD N%1D DNYY D DX 2N MONIY NINNT DM20p70 MaNDT
2NN2NN TAYAQ NMAININ DMAN2 NN
MTANN NINX NMANNN NDNIN MM IX DA LYK HYRMI0ML "0"™19-182 ANN »
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DM1a0 NP — D"OU2191 DM NUDN D'8ID'RN NX¥IND DYDY — NNYT ,NNVY NIYY¥NXA

nmor NMT20 R NUSYH MInkl NN Na/s ,nHo3%0 ,nNnan monign

MONIN NI'USD/N N'NIIR N12IN
,NPNPIOYVN NMMNNNNA X TR1IX 71N D™MNIN D'AX/Nd X0aNn 2%>-"n1an Tyn .

D'OMN D™MNIN D'0I01R1,0M12N MNP DA ,NNDNA X2 X 021 DMpna Yapnn

NX N9PENN ,NM0P2P1 NPEAX NMPYLINNVDYX DN N0 ¥ 2N 12N DMIYpn

.N2D1 N2DK DD HY DTNIMN DY NMKOINN

nx vwon ,(Lewin, 1952) (field theory) MTwn NN S¥ NNYSwN N1 12,2 X

U DY MYOXRN NP S NIXN PODN RN NTTANR-NDN NAKNA NN 210 XN NN NN
SY nrp DX N DY DX DMTYHL DIRY 0NN DN NINTmN *oavn on na
MO NN NY¥IAPR DY ,NANTINN X NN'WIAN NNDNN DY MNTMN 22yn 12 N9'9NN .01
,(Mo%2 Hwnb) NNl IR MNAR X1 M2aan oy (MM Ye/nY) NnMon NMNT-NINK
JPON ,NXON NS 051D ,(NTPX VIKpN YnY) 0Mon *23%3-"N1aN Tnyn NDWY DV
XTI X ,NN] NN9D/NY 12 NN DY NNX N1y Nya MNTmS 212 DX .N'09X X
ax DY IX 199N NNYDIXN 10 DN IR NNXR DY P IX S VISPRN-"120 TAYAN 121X, N9
DINNA NN MYNN1 MMK 191X NP PN 0T 12 NNIN2A .NNY9IRN YAIRN NNK XD
Jnawn Sy MinTm %2vn %2 S Mysynm maan 112 T™9oNY 1N AN XY TRX MNTM
,A0TN2 X NN NTRYA NIAY N2 1TN0NY M0 1990 Mawn NMNm 92 Miginnn
72NN2 D'W1ap MY 0210 DMp DNIX .NONKND 99D M0IAIT INT NNX N'SOIX KD
QM N2 MaNnh 0912 DN 20TAN NTTTNN DNTNIYO/N ,DNNYIVY IR N

D™MPY MNTM / M ayn ¥ MxXnaT 2 '

A\

DellaPergola (2011) 7"nn

N2292-N'NN2NT MOIAXA MM IR, NXITATIX ,)12°N 10D 02NN D00 02NN
YY1 DMVPP 9HD DA XOX ,TTAN DTXRN DY DNTMDYYN 'NNINA P XD N /pna 0'N1)
NMAM 12 "NNNNT NNNN .Y IR DNYY DM98O0N 0MONN 'Y, NONPN N"NaN mnt
1W2API1 DX 2 — NINNX 21N NNX N¥I2PR Y2 DMN2INN NI212aN0 DY V'own Magn NMEOXN
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;TN S MNTIN "2ayn S DN2WN2 0T AMOVn DNNK IR NMODN NMOD 1IN I8N
"2 NEM9NN N"NNANN NPAITA NINN V2N DN NIMYIAPN NMN D TNRNAN DM
JPN12N NN 922NN T2, N9InT Ninon

2T 21M) M2ANN 09T ND21N LD MTINN NINM PN %22 MiINr pN2
7MY .(Herman, 1977) NINNX NIMAT 2% N2 190NN NNYYNN, MNRNN NDIYNAY (CRApN
MNT 2% TN V9N NN T2 N2 NN TR PR INNSNN ,TAN XD X 590 1T i
IMATI 22 ™MD DTX S NINTM 12,2 XD DX NINNN P X¥NIY Tiva ,NHOrIeN
,MAN NMZORN NMAM 20T 1001 0" DR NNXD YAXNAN TNMA MyN .NNNKD NTNIXDD
NX 2MNDN QX AN 21NN 02120 PN MM TANN DX DA™ NN DXN N1oD
NMINKI " T2 VDA 2ANDINN MINF 219010 N2 919D 207N XN IR DTN XY '1M9XN
-NNOMNA NN 22N 11D (NTINY) NMNT-NMINK TINF,NINNK D202 .0MNK DMONT9)
-NNY 190% 021D NNRYYA XN IR (IR IX ORI HND) MDD NMMNe-NND NMIEX
MNNSNNA .(MIPMINAX X NMOXIZ HNY) NN MOAXMA-NMIXD NN )1N2 N919D NNt
AN NI 1N DTTIN-NNIPMAX MDD MMIPMAR-NTTN NI "2 272NN ,N9pmnn Ninm
M DN X0N DYYAN ATO 932 NINDY L, 7292 1Y X

Noyna WX DN N2 021D (MNX X N'MNY) DMNT-NNX NN NN
NX DO21NN N MOXNY O¥NLYNY IX ,23%2-"NaNN 072102 TN TRynN DX VMonn
Waters, ) N910N 1NN Py MONTNNN 1YY 191Ny, TN Y 010NN 'NNANN Taynn
HXI0M-NIYPNN 2NN NMNNSNNN .(1990; Bozorgmehr, 1992; DellaPergola et al., 1996
2PN .nmpn MNM NYOIX S 077NN A7T21'01X2 PNy 1 M M1 'mixD-Syn
V19N ,01D ,0MON VISP SVY2 10N INXKD PN NIIR &R XN &N DTX 12Y2 DX
NMIZN AT PN ,1210 D212 MO0 VISpN 1Ny DY IN° YN CMINEWpR NS Wy
¥R DMNN NDX N2 ,0MNX DN DY

NIDN XOX NNX N¥pPN S 2N pONoNY 'R NN Ny DY NINTM X2
D00 "T-5V TN NN 2NN (2014 ,p'¥17M 991 100N) NAY NMTTANR-2N DX 1N2Y
,NNORN  NEAX MY EPXIVX MON™NN NN Y T-5V1,)N12NINN14NN0N A0 DY
TN 52,05 DM W T-DY TN 59100 "MNTIMN 2NN .NY1%0 ntnipn NP
NONN N9 DA DYTINT NMOTTY MO MU DT KI¥ND DMYY DTN S N¥Ip IR
(segmented identity) NN2190 NINr Y& D21 DMAT-NN N MYV 1T NTTAR-2T N1IADIN
nxr Moo 0N L (partial peoplehood) NP0 Ny S ,MNNX 092 X (Rumbaut, 1994)
XN 59D DY Mol n T Sw 1'on 501

1222 NN NNTINA NMPY Nnan

D™D'02 MNTIN "O019T

NDON SV MIYE N N 17 DTN NINTIN M0 S D"nnn DNI9IRD 1™ N pi92a
NMIXNNM 20-N IXNN 12NN DI 0NN M0 AR '¥I021PX D'0N S NY5%0
Ruppin, 1913; Eisenstadt, ) MNNX M¥12p DY NAIYW DX N¥IAP D¢ "MIANN AN 12vn
M9IX XV 1N .(1954; Gordon, 1964; Berry, 1997; Alba & Nee, 2003; DellaPergola, 1999a
mTny ,nnx2 TN S MpaT NIYSARD TRRD :DMpY DY 2 NOX NINTM
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MO NN MYYAXA PN ,N¥IApN S DTNMN NN DX MNXKINN DEAX NIMANINN

DellaPergola, 1999b, 2011, ) N¥12p5% DMy S¥ NMN2AN A% IR NSMNPY X 20po1pH

1N 021y MY MR I1PNINNY 020 D™ ONX DMpNN NXNEN NP0 D01 DY .(2014a

DY MINTIN "ATD MU212N ,NMPYN NN NINTIN M9YN DX NMI¥PA RN M TAND

12X .01 N'NYIAP DTN NINTIN "2A%ND DD D'2AN0NN 09011 D'NAT " T-5Y ,0nMmynynl

pNnnn 021N DMV D019 TN NY2AIX 0N

JINX S 71900 NPINNA Py XVANA A N NINTI D197 AAMDAR-2'0NTM
1N MINNXN .DPNT NPDPL NIPTUPID NIYN S 2Py DI'PA 121 DTN DD NN
TN 9IX NTIR NIRE NYY DY Dapn DTXE N2IN YR NV XD 010N 21N
NANINN D2 MY NOND MITNN .NTAIN D920 I NMNIiN NHYVINA DRl
DYUN IX NIDIN NIDND DYLN MMPOX NI'Y¥PIDD NYID DY 2w MoN' D'wpn
.DMNX DTN S YIN2 1901 ¥ NND1I NMA™NN DTN N2 NOpL M219 .nonpn
217002 Mp2T NAMNN NNDN2 ,NMIAMA NAYNN DTN NYYARA N2WO NN NIinTm 10
Ty MonNm NN N9NPY MO™NN 121, NMANINM NNt 000y S mnm

1N NI'MN2N MDA Orpa 990 0T OXNN , NITNYD Wp S 1w D197 MADNP-"INX
D10N S NN N2 0T NY21D NXIAPN N2 NMIYPNN N2 NN PR IR )
NN NAYNA XN QX TN 2'0p 2192 11D NIAMVA .NK1IapY DN NNM-X21 0"H50 DPMAN
NMANINNQ MINKA NNOY MpAT PN NIX NN NN TNk S nnion
NNXD NI'Y 01N S DMpNR2 NNTAIN NMM2TNP NNYPI0 00N NK D2 MTNY NNMoiX
XYINN X NTON D1pn O-5y NN N5NPH MO NN ,NNATY .0t 100 Nr2'0nT NN
NN DONNPNNY X TN U090 N1TVIND X MNP 1015 | (Landsmanshaften)
mnd D990 DN YPRIVIRD DN L, DTN PR IR P NNY 001 NNNaNn
N5 NP-NMMINK NN MNTN .0 NN D" TN DR D'ON01 VTR, 0070 Y N1t
PN MXAD AWOXRY 9D N2 "NT TIO' NNNNZNA N2ND NN 0120 0Mpna oo
DMPNN 2N2AY NPT MMDIYIIX 2P NMMTDN NNKA D "2py "MYaN D DX 2NN
20 .OXIM DI 2N S DAY DT .GN9ND NRY DR N N IR 7Y TAND 1M
O8O YINN D™NN D20 DTN DA NM9NPN-NMNNXN NINTIN 2102 21909 NpTs8n
¥ NIpn21nd ,0NAY NNIpPRA .NDID N MySNXA XN MTN'Y DN pwin wWwpny
D011 VPPN DY DIDNN ,NMAN NI¥IXD 121AT NI NPOPITNNIR-KD MNP NN
TN TN IR L YINAY D21WN N DN DM 0'ONo S N1 Mind 71905
-NN1I2NN NN 2NN 121N IR NN NTTY520 o 9aX , NN DX N2Npn NZINN
D" X, TN

1NN02 PN M2 191X MTAN DY N NINTIM XVIAN NF DI9T :AYMAN NMIRY
MY NS 210 0T .OM0PYIY DN TN DTN N2AMXA NIV X AR NIANINN
DATY NIXAAIT 15 N'TIN'N N1I2ONNT NNONNT ™MUDTNN 12YN 99D 00N VT NP0
129X IX TN MITAY pNn2 My L0172 IR AT 1ND) NI N9 VT DN
N WPNA NP NRY TV NINM NN ,0VY9 NNN] DX/ ,"Nan DX Nnaouon" S ngann
-2V N MINTI D'NN 21N 102 AWNNN2A 1WA N1 9910 1N NDSN1 MAN
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YiIND1 ,NTIN NMI90Y% NN NN PN 232 NHOwN MDN Nyn® DN Nr D197 9
2NN N’ D1INY 10N19 NPO0A 10 DX ,NMIAN NMXY .NM2vn N9YY DA ORI
MNP X DIYH DD"NPN DIRY DX 1125 0190 X1, TN NINTM NNTaNY NN
AT 125 D'XI] DN NP DY, DMN-X2 1pwa NY210 DNYY N'NN2ANN NAN e
1NN D'WARD DN N TV NMTTN S WP pO0N 1K N MNTM D197 .0 NN DIRY
main'y 1wn? 1N, N%NP-INKN NNDN-"2'0N01N MNTIMN "019T Y DMpn 1N
MTIO DA DYDY 08NS D010 N MNTI D197 .MYp N2 1NIX TAXD DA ,10N
WP IPYa XRLANN XN X NTN90 NMMYNMp-NNANK. NI2ym DNS> DN
N21N1 XN D20 DM AN Y SV NINNAN MN'SYY NNN2 AKX A IR HRIOPHYOIN
b
19T DY 1990 MTINMN NMPYN NMMIA0PN 155 ApT ATVN IR NOXIT NPT .
AR DTN DNIX NX MDD T2 NN 22NN XN/ ,'W0 DI19T 98D & NN MnTm
TIXA LYN MAPY 191X DDV DN 1K DTN NINTIM 22 DNTMPN D019 1N TNX XD
NYIOPY DO NPNN DTN QP2 NNPNY My DMpyn MNTMN 91X Noewn
noSNNN MMM MATIN 2 DTN NN'8yn NN 020 DMpn2a ,5V191 .yan
X NP MMINX DT IND N'O1YN N'MI2N MON™NN NNADA DY NINTiN NiprnnNna
NYY2N NMMY¥IAP NINTI NZANNY 120 NMMY 0212 TIXN NY2NN NN NINT .M2N
191X TV D'OYNNAN DN PN TR Y DrOXITATIRN DA, 95D 19182
monn M Wp DD 1TYN X NN PON R DN NN ANDI%01IKD N9
NX QP M212 19X .5y M=KD MRy 181 <NMMOPL NMANINN Y& NNDW MDD
MNTI NNO YD WO roM X, D NIN-X2 DY "N V19 Y D'2NPN D'ONN NINA
oW amwnn rp aXY DX M1 (Dropo) MT- A2 1TAN XN DX M0N0
NM2N MYIXD N2 TVIN J2D ,NNXR 19902 MMN-X2/NNn 198 M2190 nmnr
S¥ N Mwya N N1 nyoinh 19m ,(DellaPergola, 1991) 90-n My N'w/xM2
VP 2py WX ,NN2N2 DTIN-XD 21p2 NDapn 1% e L(DellaPergola, 2014c¢) 21-n Nxnn
JNTOM MY IX NNMDN NNDWN DA ,ANNA "NNDYN WP IX DR N
N1219'0N 19 MIKIDNA DX MTINN NAMDIDIIND NMAYONN NX DTN 3 X
"0 9D .(DellaPergola, 2014a) 2010 NI Q220D ,MA¥INY DTN MNTMN ¥ 100NN
Y"MONN DN .MNAY DI DYONTN DMV X ,NINI9NA DA DX DA DN MATmn
8NND Y 0N DA XN 92X DX 07N NN0A-"2'0NTN 2M95% Dn'RNnn Sy
TON2 NN D'2NN NINTIN 91X ¥ Y 05MNN 2NN O N9NP-INKN 91190 *Hyan
J¥I9N2 MNP 0D™N NN NMRY S 991190 Hya
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2010 ,Ms1dN21 YR DMIPY NPTIN MNTI 01977 :3 X

mThinanN

EETNEN
O xen

N3N NNy

NINTm TN

0 1000 2000 3000 4000
O'97N

Levy, Levinsohn & Katz (2002); DellaPergola (1999a, 2011) 7nn OxXMiN1 QAN

D™Mpy 191N 0197
NN MN9 XD X ,0'21 012112 N2 M2YN DY NN MNm ¥ 1210 Ninn 0o
DI D99 21 NN TN 2'0P2IPN 2NN NMM'LNIAPN ND™NN 2 NAXNNN XN
NN¥IY 182 7K I8 0T DNIXD DMK D'WN NI N1I2'022 0NN DTN OXN 5w
NN NLIYON NQINN DX D'ATN 4 'K 20212 DI NiNipna 0'A1T 00NY D'oN™Nn
MO0 NIKOXT DX N NIDTTAN NN M%0Npn Ny 2 TN DTN DR ,N%D
1D90X1 D'ININ TN NINTMY TIXA DMINN DN DN TR S DAN'T NOXYA
TN 2N 00N TTN D D'ANTAN My'w2 D'oN™Nm 2001-2000 D2 NAr-12 vynd
Levy, Levinsohn &) apnnin MMoxwa MSRwN w90 ,02wnn ¥ NN MNTin Nyapa
.(Katz, 2002; DellaPergola, 1999a, 2011

N2 NT'N2 1"DNY N DNIK D' T72AN NN NN NM912NN S 21T NXNPN
D120 AT 'NXIZN NDT.NMpPAN 12 NTDIYIIND 201N NMNIQNN-IXAN N2M0N A WA
DKM IR DIPN2A AT TN NNO/N Yya N’ Tya ,NMan MKIXA N 2wNn
[OXMMNY NNIYD ,NMAN NIKIXA 'YX NInK' S Nim2aan NMND/N XN Q01 512N
MmN TN NMNTIN NPYOIX 22 99100 772 M2AN T NMpa D2 3w [ DX DY
'MNYN NINK'D 'NIXIZN NDTNA 2PN N2 T M2WNN TO ,NNATY .NI¥IRND N2
MD/OXIM D NOOX'M Q¥ NNRNNA T X1 ,4 X S 1Ovn pHNa 'Y PN
DIP'21 (MMITINN MHWo21 NTNNaN DAY TTN) 'MIaT 910 Nrmn nH0p'™ "Dxwma
DONNY TV XI9X MD1D' MM MTI91N NIMNN M%Npn My .INNNN PN 'Ni¥n
NMPWN NPYOIXN 99D NMEMANN D DX 9NN "M% TN 2'0p21pn pHYND NNIRDY
N1 NIX 221920 2'0PYIPN S NTNYVN MT2%M 1M 1 phNNNg Mo DM MinTmo
.HONN
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TDNNN XP1NY DM2A'NAN TNX NMAN N8N PRI DTN MNTM (4 X
2000-N NMa¥ NN DM ANTANY TIkn 2PN

Remember the Holoceus: E— |

seteve n God M—L

Tikkun olam (social M—L‘
justice/better world)

Family (parents/home) %

Celebrate Jewish
Holidays

Israel (caring/live)

C ity/philanthropy

Observe mitzwot ﬁ

0 10 20 30 40 50 60 70 80

% very important
OUus BIsrael

Levy, Levinsohn & Katz (2002); DellaPergola (1999a, 2011) 7mn

DN'MDON NXNZNN N1 NN MNTM ¥ 001970 MY TANN N2 S NN pavn 1nan
D1 HY 971N MNTIN 2NN S 'MM90 112NN 1229 YR NMAN NN DTN Yy
D'IN2 T2 NIV MONY WOX DY NINTM NN 12 DMYPNNN OXNNN MYP NIX
(Structural Similarity *2ann PnTY MMM W1 (facet theory) mnuwin NN Sy ooiann
NY¥MI0N NLYOIN MDA NAYND NIRVAN MONN (5 X)) (Guttman, 1968) Analysis — SSA)
TNX D2 1% TN MATIN TR MPyN TNX 9D 172 D"0D'VLVDN D'XNNN Y N71TA
MINN 2 NN X TN DX D'X02AN N9NN SV MTMPIN 12 PRI N2IpN .0MNXNN
NDON 1OX NNKOIX 2/ NN IX MTOINN NX DA ,12 WYINY MNTIN NNYOIX 21 TN
on S NM0PYIPN NDONN NX MNDDA 5 'K MONN .NIN2IN NXIApN S N'0po1pn
NND1IN NIDINN N2 NMPWN MITAN NP2 NN NINTIN NPY0IX 12 DN 12NN
20w DMy DMK 59100 NINTIN 2NN S 01NN DX NIA'SA MOnNN a0 DN
0DDN N9N X DD .NMMINTNINNANNY ,N¥1] DX X ,N'9'™¥9D 121N NNTANY DN™NN DN TR
.0MoONY 93 ,0M0N X115 0DMN 02NN DN DNNPAN DIpn NX

Kotler-Berkowitz et ) 2001 Niw2 DN (NJPS) *¥IX 1P N0 DY ,NMIaN NI¥IX]
NMI9IX TNX 22 MK 020NN, TN MNTM ¥ D™Mpyn 0"0anon 0o nn,(al., 2003
DellaPergola et al., 2009; ) *>X*T1 N12N2 DMP'Y 121N X N2 D'WIAANNA ,M2N MUoN
:(5 X S 1 82 Non NXD) (DellaPergola, 2010

.0 MAD 1NN X IR NP KRN L,NTD 'DTNN NN NNDWN "OpU' e

DTVIND1 DAY DMIPN D'OPLU DR IX D'TNOXA NNNRXK IDYNT DNNIA NN 0P’ e
DT

NNADAA TN IX NPT NMVID N MNADNA NEAX NONNWN TN NIM AR’ e
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2V MvIaN X D'ONN 12'ND NN Nrbno 'NSa
nouo Ny Ny 1Mo NQATINN ,NNADNAY NMN2AN DTN DR MONNYN' e
1T
TA1 PANND ,NXIZN QDT NNXIN CTNITRN NN2N2 NRPP0™21991 MAONYD NPT IR NONNWN' e
D21y P N1 LD NN DY NIAN ,NMMEMVIRND
MONNYNM NERN MYy TINA U1 DIPN2 NNTAYVN ORI D50 NMTO01 Pona My’ e
DX NN DY DMININN DY 192
mNTM MO 99100 0NN N 90N PN NINDN XN/ ,NIPN X V911 N9N2 1DN2
5210 minnn .(DellaPergola et al., 2009; DellaPergola, 2010) "Tn'n Dyvnn pon N’ DV
N NINTI DINN 199 WWOX TN DYN DY NNTm XY "m0 NN ' 21N’ 120 DMon
NINTIN NPYOIX 12 WanNn M2 TIoD1 OXN DD DA WX NN Ny S 10" Nnvd
nIoINN NIMMNON-NIN2NP NYOIX 2 N2 ,NT MNANNRN NMNTAINN NINNRD DM
NPYOIX 2 ;21NN NN2AN 992 NII9IMN N'NR-NMNNN 09X % SNpn 019 95D
NIYOIX T2 IX ;MYIONA MPAN 20NN DX NMOVYaNN NYXRD DRI 20NN DK MOYann
AN 00OXITTIN 01X MYVA N NOX 12 NMMSNp-Nopp
S 'WIXN 1PN N SY DD12AN DX TN NN DY NV S'apn pnn
Levy, 2015; ) 5 X Y& SXNY T8 NAYINN NONN NX 01202 20 1999 Nawn JnuIx 10N
JM2N MK O S N5 ,NVNON DTN 19X, TIKA MNT NIkSINN .(Levy et al., 2002
LN NI¥OXD 1ND SR Mn-"%2yn 191X MK MpYN1 DTN NINTIN NNYOIX
nm¥n/mnl' 'o"n Nn/NNown' SY DMpvn MINTMN "NINN "2 NINN0N N9
02120 D TANN . MNATX NNAN/MAN/NMIVDNT " TIN IAR/ANDNP' " TIiN 1N’ ,'NMNoN
TN TN MQY' Y911 NIKIDNA NINNK N12'NP21 NM2N NI¥IXAY DIpRay XN TNq
AN I8 My S DINN VoI S8 AN Q7P ORI NN S 1D manm
SN NMNY'™ N1D MDY 21 D'RYIN 1K NNINNN 1702 "X NNNYD NDRN MYY
LTI YN PN NS TN NN NN 120 TN NMMHH0 MK DY NDDIANN

*2000-N NAY ,YXIP" NMAN MESIX NN NMNTI MU0 N1an 5 1

SNaEn a"nan
,NT e ,NAT nTea
il hlndl=]
Rnlnl=17%] / , N2, W ,MDEA SPA VT
o*A A = matas ovh A e matab
Tt T
MR Y BN 127200 ,Navna TR many ,M2TaMn N3
SNEEn / =R Bt gy RV i ] = E A = gy ]
mnan nan
AT AT

DellaPergola (2010) /NN .anAN MW ,(SSA) MMan mA™N mn*
NJPS 2001 :N"™M2n MY¥IX ;1999 1NLIA 1ONA PO DRI ;DN
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MYI2PN M NND TY 22 MIXTD IWOKX ,NMAN NI¥IX 1IN 7 01970 N D'IN) T2
ATYN IR NOXIT NPT MNI2N NMIRYD NTANY L3 K2 NAYINY N"1219'02 NIINNKRN
npnNA — NMaN NI¥IRA TN AM0170IRN 990N 50%-2 MHY710 TN WwR |, Npt
AN 2 M0 D X2 QTN .Y TN DYNN DX MAMOXAN NIMDINN NMKOIXRN 1N JN0ON]
MNTM "2Y2 27p2 PR S5 .5 K2 MTN2 D'WOINN NINTINN MR 12 MaNann ¢l
TIVA ) TIO-XD XTI IR D MI2'WO1 MONNN 2 N2 NINAN NDNa e
DIOTN DY DYMN NP N DM NN Hya S DNTMaIN2 nNNA T Nanan
JNOMNP-INKRN DIDTN DY NMDN-"2'0NMNN

22 TN NMYY N0 NANN S NONIZNNT NTRNNN NMDIN2. N1onn
NN 12201 NN NINM PN 1NIND RN 2N X¥AN XN MY NN NMD1YIIN
NAMPS NMAN'K DMK NI'RY D'PODNA D'RYNAAN .0 DINN2 N'TNY ND1N N 9 S
DN 12127 122 2P DTN MTOINI 02NN ,0'9N0 ¥ Ninnn ND'ON2 NNJ0IN NN Y
I2W2 Y21 NN MINTIN D N219NN NN20N NX TA1I NF X8RN .01V DY NiMpna
M¥IX DTN D 12N ,DINX .01pNR D1 DY DN DM AIPN DM AIXD DMpnnt N1I2'0aN
DMpPNN2 N2ANTN2 NSV 9D — NHXN NOX MPNINN S 1'ONN% DTV S8 Man
N9 M X (Sasson, Kadushin & Saxe, 2010) N'M09IX N N2 NINNKD 1DWIY
DPNI2N-INAN D'2NNN A DTN D AR LN A% DOIX L(Cohen & Kelman, 2010)
JINX TN DY S Nnrp 2% NN NI o' 1N DMK D'ONY Ty DN

¥ NDONN NN NOXIY NN DX D'WE/RN DA TN NIZINN 22 NN NYX D'R8NN
NX YN wpanny 0'Nnin S5 DNMIVT Y D012NN JpNn2a .0"NMAN-Npn 0NN
nx D2'wnin 10T ,(DellaPergola & Levy, 2009) TN QYN 191 D20 DMV DNANKD
DU S NTRON NNDNN Q18,001 12NN DD TN Dy DY DTN MNTm
NN NART? NMINDY IX XN 9NN MpPN Q2% NNDDN X19X NIMUNA 212000 110N
.TNYN 22 SNpn 27p2 DTN NMIPN DMMYNN DN 022N DMANKND AN

2N1NNN pNn DY NMPYN N AN Myn M Wi Dipnne XD
X' NIRIN MYNN .M M2ON IR NMNX DT NINIAPR 12 DMXIPN NQ'0po019]
Ox X N¥191 OOV NDwWwNN pPYND DA N9 B N'TIN™ 0DV NDwn S¥ Minnay
J Map S¥ ANr 019D 0'DIYN DM NF D02 DY N1AN NN D DIQMIN
Schwartz, 2012; ) M NPD1YDIX S D'DVN MDY 12 T D2 NNMON NN 1XON Nyl
DMITX MIXI9IN DDV MDIYNA 2 NNMpn NI ,190% Nvain nmawn nvnn .(Levy, 1990
TIXN NI N'9212a0 TN AMD1201kN NOIO L (Inglehart & Welzel, 2005) D21y Daw
NIND1 MNN22 NINN NMIDIRD TN D'O/N1 DTN 1271,N"D90N NMD1921IXN N NNy
MNM 90%-D .NMYDD2 N'1IIXN NN2ANN NX D'IMOXNAN DR 0D 0197 1NN ,NNNKD
SN NITNAT L NO2X NNAT NIPTA2 NN MK 2 DDA 11 DN
.ONYY DTN S DNMID'ON Yy mNtar XD myoswin e 107 ,(DellaPergola, 2014a)

MNNN X1 M2pn MY NMNTM NNADNY MownN'nn M2apy ,Nr wpnl
N1AdN DY NNM DTXY NMNN%Y MN5 22 ,2-1 1 DM MR T2 Y0 9D ,)NNnKiyva
myTn% Mpmny NN 091010 NMINX MNTI NNADAN 00N ,N'01M DTN N8Iy
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D'VINOX ,NMNNX D22 .0N9N S MINTIN 21901 S "D20K PYN% NN NN
N5212 NNINT ND'ON S ALK PONY oD 01D (otherness) 'MNNX' D DMMDN
0DON ¥ NNMON MND ,NMNS NN2N Y D'XIN2 ,5wNY QTN 010N 219002 NTpRnnn
QDN 190 MTINN MNTIN NDON S "D0201K PPN NIXNTIA VYN ND91N DY TIN-XD
5TINN DTN 00N NPyn NS DD91N0 1021 ,0M20 DTN "N Mpiny %wn nbx
AN NN (DMLINNP DAVA NADY DD DTN DANIN L6 'R A%IN N 207NN
902 DTpRNN MYV N¥IAPN 2'02 NN 120D XN ,N10190 NINTIN N2 DX Nnn
nNMoN MNNNN S 918 NYY2 NNX 20 ,NMATIN-NN 22 D" 2ayn '9'%90 Npn npn
XD TAN NKNN MATINN 22yN 298900 NpN2A DTPNRNA N2 N¥IAPN NINTIM NNAdN2

.(relevant otherness) NPV NMNNX S 010N

S5O0 NIpNRN NMMSIAP MNTIN DY 2ann 170N YY "NND0 218™ :6 NN

nNX
n'oinm

NI

_____
=~ -
=~ -

DT DMUMD 01,0019 ,N1I2N 0D, MNNN N2AXIYN DTMINTIM NPT XN NN
NYIOPN NX XPNT X1 NINNK NID™NZN NIKIPR DIMOXNAN 1K *2DI2MIIX 01X "oy NIANINN
TV M 191X 1W'AN NMAN MKIXD DTN N2 DY ,NNATTY .07 TPNRNN N2 N'9'NODN
DTN XN NN 22 102D 11 MNTM TN N1 XOW '9-5VY-9x .N'0pINT Na%onn
D™MNX D02 DY N2 DXNNQ NM'ONX DAY NAY™ N NXT 902 XN ,N%Y MI0D'NN wwa
NI¥'NN N1DNN, 00 N2 .(D21Y 1PN S 21NN 1122) TN 1D DNpRY N'NYR Ny TN Sy
MATM L6 X 9% N TINN NMINTIN S *271202K PYND ND9N NNMON NA%9N N9TVN Y
22yna X ,N2p2 YO 51apn NN 'NX W1, 7I¥NN D2VN1a V'OIN NNMon Navon Dy
.(DellaPergola et al., 2009) N1 'N"19N
S¥ My DX DY NNMDN DY S MIry DR 2 NEpRIVIRND 1D DY
JM0NON NINM Y 19100 212721 NMN'O2 ,NNYINNA 21N TRON NpNpN NNNX MK
ma1o , 0™ onX 0MpNNn 0 (Buber, 1984) DM2'VNM O'MD™M DA 2PN MO DM T APITD
TYD YO 9TVa,NRDDN SV 12 TH Dpn2l .(Bokser Liwerant et al., 2015) *Tin*n 712'NN DINN2
NIMDD ,NNTIN NYIAPN 2 Mynynn D212 N pHYN N MMy ,NYX NN MNgn
2WH AININY TTINT MPNR2 MM 200NN NN . MPRN MOIX DX TARD DN DX ,NNNIMAL
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D'X12'PN S Npn2 IMsy NMTMNTMN NMNNNNN .NT 2N XN 0 27NN 2 npyno
N2'>n MOYNDNA ,MODII M TR NMT NNDNN MNP —2"NIXA1 DX NP TR O TINN
NNNXN 2NN DX DA NNTIN N¥IAPN 52 NNnNNN MINTMmn IR D2 MgiNe mMATmn

Jromban

NTIN"N NIATIA NIAYAIN 2212220
NN AN TTIANNYD D2A™N 'R N0 M0 "N M2V ,ND TV NIXINY MNann XS
D'VMON DTV 1 TAND T (1) TN MOTIN MPINNN MINNN X NINDNN ND1N
NOXIY NN MWD WX NN NINTIN 02N 21900 1NN, Nawn M1 D0
OX NINDNAN 1D MAYY DN NN S NTPON NNIPA DX 1 TAND TYD (2)-1 ;0NOK
NOX DTV ND DTTVIMN DD'>NNN D'YAN 719010 inn NN NN

1252 DMNYN DD 190N PODN ,NMAN MKXIX TN SV pwa ,wnnn pnn
1N" DO DNOXY DI, NN NN NNV NIP2ANN S Nr 079500 02000
NN 0NN 971D N D DINN X1 DYDY 0D2IX TNV NM2WWNN Mm%y Sun?
D NN2DN NTAY TN DN 20POX YA T Y NIN'D NN M2INN92 100N VYND
NOX NMDNY DTN DMWY S DMOwNN imm "Moan" Non -5y NN 21900
QP2 NN PNy "NOON MY DNAY DMYY ,0"W1awD TV S IoN' N8R N91pno
D2DMN ,0'21T2 DA IO NOAT NN XD NAYINN NN .NMDN2 D'ONNNN
NP DM9ROD1 00 D'NNA-NNYD 0MIY01

TN DY 2N ManNd MNN NN NINTI X0 WOXR M8 12K 9D ,NYKX)
NN NN TN NI2ON IR TN ANXR XN, TN DT DTN AR NIDWO IR Mt
S 011 VIO "Y1 DA ,NXT DY .5W9 5-14 DK DY 20 T2 DATION TN NOX NNYOIX
TN NMYY NPT S "2'0NA01RN AN DX Y, NINTIN NINN S 198900 NIDIN
NOIDA 2A¥ NN MATM 22 DDONM 9NN TN TN MNTMH '2'0n02I1RN NN
DMpPY DDNNN DA NRYYH DIPINN NOY DMTpNN DMSwNY N'NQ0 Mvw S
WM S N20IN0YKRN NNYY DTN RIEMN PN DTN NN (1) :Dyion Nawn "Hya
X2 IX DTN 217 "122 DN'N2 YY1 DM Y NNDNAN 207N DY NIWKR &R 121TNN YN
DMONNN NTA Y , 07N S NM'MN2NN MNZAN SV N9 Y9SN 22 Ir NN .0
DMYPN DPMpY DNMya NTRY SV DA N2 DTN ,Q0p7Pn S nomyn mY'wol
(2) ;(1998 ,N719-N2T NQY) NNNONAN N'EARN DTN MNTMN 1021 NNTaND
1X 190 N2 712D N1 TIN NNNAN NNA0NAY1 NDNY 1NIDK RN (N S 0NN ,N9'¥NN
TANN NN¥IVA SV 1%pwn NI'NaN "wn Dipna D 7Nann 0N DMNYWNp 010N
nY M7 92N yNon TRoN Sya X ,190 N'an yann NyTn yT Sy 20apn
MATIN MMZPN NMXAN NMKYN NDIVYNN (3)-1;(Himmelfarb, 1989) minTminm minm 2,150n
SV TN NMYYN NDIYNN NZINN DX X0QN NN AKX XN DT DA 0N NNYap
AT DUNPRAR DDONN DY NTON XN NpoN ,DMTpn D'YAN A 19N Npon L TN
, DN NUDIA PO NN DTN MDY 20 XD ,NINNK 020 .0"OXIT TN 0PIy
Bock, ) *21200 N2y "95D N1rLIYIMANK IX DY/X WA XD ,MArn N's0pa XN DX XOX
.(1984; Cohen, 2006
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Ty ,0MMp DN DX TN NINTMN DX PiND DMy 1990 DN nby

DYNN NN DA TN MNTM S Ne D50 0MOM% MR Yp DTV

MM I NX N'MIvAPN NN D'R0N NN NI S NMNNZNN N'aNn 120NN NOX

VYND DX 92 N1 DNOXY ,NN NT'N2 0™MDN 190 N1 NN9YN ,0™MPYn ErHOXNI0ON

A9290 DWNRN DINPAN NASKA TAK D2 NN MO WX DA 11,9900 0 XY XHH

DI'X NOX DNMNMA 12 1INTPY DD2NN2A 19N D2 XX MNK XA NN DY V'Ownn DA PN

NX D9PYM NMDI1'N MR DN 127N TY' DMNN DN X9 PN 55N D pnn

:DN 19X ,0'001 DMPY DM NYQIX D DYDY

,J0POXN NQTADN NMYONY NDIN :DMINN N2 NN NINTIN NRYIVE DD .1
252 DA NPN2IN NIDPNNN N ,DMNN N'An Y21 1wy 92, Nmannm ntnnann
NP MOSNN NNV DY MYO/N 101,022 21201 MN22NNN Nya N DMNIRAN 07NN
mnm Sy Nyown NS py [, TNYY A 12 NTN2A 1% A¥INA TN 2Npn N2 Ny,
NMZOY NIY¥I NXM .XYINN NNDY/N2A DMINN 207N DY RN MON DN NTA ,Mmn
2Q'0P21PN 20N VDN MINTI NNTANA DN TPON NSV NMT-20

NNoOwNN S¥ NN21D' NX YMDN N D12 :X¥INN NN9wn Sy D293-"Mann Tnynn .2
DMYYY ,DA0X2 NIONNN IX 1°'N N2, 0TI DT RSXYD1 Nnsyh pavnh
5w MSN DNNRD TNTN M2 IR T2 NN D 2py DN N N1y X1 Nan
;NN NIZID 7TYN2 .NNOwNN S "H252-"N1aNN TAyNd NN ErOXRKIDN MY
RO 190 DN MMN2NN TAyNN MHY712NN 12 0NN 9N X NINNKS

D12 NMINTIN TN YN 99D 2NN NNAN DX MOXAN 7NN yp 0197 .3
2N M Wp S DY 0DYOTIN INN9NN NN YIX 922 ,MI00NN XD DN DN
72T N D'V N1 NDY N 1D NN D011 NMD™M A O8N Dy, 0y
09N NPYOIX DY N ,021V2 MO NPT MNP S 20XN N1anN Sy 10 yown Nt
D% 20 .N1TRN NNIXK 2 2NN 1NAN 211 N2MIRRN T N%Tnpn S mMepa
TN DY ONAXN N1ANN LN 1202 .00 DTN NINTIN O1I9T YV mpiny N1DYwn
TN M2ONNA DAIXN DN S M9 NMySYn DY N'12M NN 58w NN
JNYINRND N DD 01 91T X¥M TN XN, 5NNt pina

,1967-1 D'N'N N NNN2n ,AXIZN 1N M0Y1I2 NIXAAT :0"0MHY1 D"MMUDTN D'WINK .4
NX MONNN X 1X PNNNN N1ND12.2001 12009021 11-N1X,1989-1 71"272 NNIN N0
LORMN O IX DXMP TS5V 99NN MY 210 1KY NN RN PO N9X DWITRA
5V1 DD1vn NOON DY ,a¥NnN NOVN Y ,0"NN Y NMipiny v'own DMyY N9 DWINN
.019N S MERN NINM

122 VPN NN 2 MYSNN 1TO A%IN 12,7 'K DMININA XD INTIY 02122070 )N NnD

N NYQIX XD YLIN D% .0MPNN D'INPN1 DDONNAN DNNYNY  MEP1ann MXINN

SV DWown WX ,0Mpy DDONNA DNNYN ARy Sy DWown DMpy wpn vy

-1TN ONIAN MR DX 2°ATND 2N .M NINTIN 21931 NX DMnnn D™M%NN DNnn

OTnn Sy Dwn D2A%wn 52 1 ,A%5w SO 1N D Ypnnn DN TTY
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NN MATIN D™0N 5 MMom DMpn 17 X

nmMas¥ mman AR PN VpA
0M5n 0DYINEn 021NN oanen
o"™Man N2 niar
DMNATTIK O"KI1EM]
15393720 Tyn
niaTm\nnr nmisy n23va
A -nsap nsianpg

nmar nnny

naan nmManTrm
mENSAYID ann
120N nacm

QMU oT DMK

DellaPergola (2011) "nnn

MDD ,NX2N NNNAVN NNPITNN NN NINTIN 1MAaN 20N DX DT 2N nan Sy
2'0P7IPN Y NM9N VNN NP .O™NN TNA 92 119 SV ©I9NAN 2190102 MK MXS
MINN DY 09210 N'OI'NN MQOYNNN YTV DX MINTIN DX DM TAan0 NN MRy S Minn
DNN NN (1) :5 MR NITIX T2 NP 8INY D2DINN 9K .0™MpY TN MnTm
YD NIDTNPNN N¥IAPR 99D NINDNN NDYNNN NNNSNN N'EAR MAMyN :NNOwN
D'OV19N DV K- DR S¥ NNy MW NNaon ,0"N% D'9oNy ¥ N'Y’X NN'N2
N2IYN2 MONNN NPT :NNY¥A DIP1 NM2'0NTI NNX (2) NN 20p7pn M”13 Na
nm,moNno MoN™NN X9 1xD) NN N'NTN NZNNNNA 0'W21IN DHXI0M DM NMINX
M NTNo (3) ;(ONK IR DT UMY MDA 2% TN 021N Y D 0'A%9 2 Mnvpn
D"ONI0VIMN O'DD2 090N YN WY1 YN0 "NYA1 HNMO 1IN NIDynY mownm
DN MATINN NN NMIAX. NNA0DND NN2AN NN MYW9o  (4) ;0MwTNn
NN NNV YN MW NMIVDTN NMYTN M9V :D"NIX DD (5) ;NONNII
X2 D1DNN NMDE M NNNL, 0% 1PN S DY TINY DMN00TN DYDY NMy2n MO0
NIpPNY) NMNXN NN NN NDAN (6)-1 ;229D DN 992 DA XX NN 2NN 95D P
PN MYYN MR (D212 NN NYI9NN NFNPRY) NS No1minn Non (Sxre, nr
mITNNN N'X12 XN 19D NN NITA AT DN DA 12102 20NN %212 MNTm 2nnn
NNLINPR D2DINN 225w ,NLIMHT MSNP DY NIXD-5Y 1vn 101,0M2 DN N2 NN
DIpR NN TV NIND APy 02 NN NI, DTN 22 AN NN1aan N2 N
2N NX 9N T2 VY9N NAY VIAP
NN NN N NYIDNN NpINn TN NINTIN DN D Y02 DY DTp
,0"2DNNN TNX 92 S pirni Orp ,NXT DY .NNY 1NONNY D200 NP S NYI20K
M0 NIND X L,ZNINN X2 1990 MM'UNIIaN MVAN NAN INYYE/2% 2N TV XN DA
NINND D'oV190 DMH0INNVDIXR DTV NYQX DY 0% DMp Ty ,DNawn X509 wnnny
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VT (1) :DN N9X1,7-1 5 DR pOVN T 18I NINANN DX DN DA 0991001 NN
MYSNNA VTN DX 2N NV NID"NPNN N¥AR 22 1TN1IANNN NYINN Y p90N1 00N
mNrMN'o (2) ;0MNX DTN MMpNR1 D'S8NY 0T 02 X ,NYN70 N'D1'N NNA0NA DTN
MIXD DMNX DY TN NID™NN S N9 N'EAX NINN MD™NZNN NYIAPY NINDNN N'RAR
moyo0 0Ty DM My L, 2'0p7PN IMXA DMNX 99D NMonx TN 20pp
NP MNTIM NN (3) ;101N DMINX -5V 025 DX WX 2'0P1P2 0™DIN 0'oN0Al
mTay YN "993 XL2AY NT M2 :0D™M2 NANINN NTAY MU YN 99D NRLVANAN
,P1I0WO1 YD TN 20PN DX N 19182 DM2INAN NIAM NI20N ,NMaNaNN
N2 DMNX -5V DNTINMD DNIND N 92X NN )22 NYXDD 0'N10NA NNDN DIRY
N¥IAP N2 NM'LAAIT NMMIYAYNR NM'MNAN N MN'O - (4)-1 ;12 A¥inn 2'0p7pn
mHWO1 NMN2AN 12D ,N'2NT19 1X , 001 DM2N 120 ,N2X N'YNMO "M% NN :NIDMMYNN
20PR% DTN DX
NNDON NX1 NDWNN NIND NX OpY2 ,0711N2,0'012 1990 DDNNNAN DTV NYAIX
NN "5 52 MIXD 9PN "MNNTO 191X NIYNINNN MY NMEPOX MI2AN NNAoNY
MY 172D DT DN (1) D910 N%X 8RN 12100 1ToN '9-HY L0190 DY DYNN
Mys¥nn 22 SV NXN1D N1 I NYOYN TN NN NNTPIN NRROXNYI0 S Vyonn NnTpon
N&XIN 252 NYIDN NY9YN 1TVN21,NNNKN 92 S IN1I2'N2 0ynY 'R 021X ,NINNKN
YN N (2) ;12 DA 1PN NN MY DMNXD NIN2NN AT M2YYNN 019N "Na
27 VT NPIYN 2190 TRON 2 XD YnMmon J1IND TN 12NN NDyN NNaona
272 NIXN NNMOY NI'NNQN MNP N8, ND1°'NN NDIYAY N2 MOwN' My DRNN2
D2PNNN D2 NNMDON NTNAT,AXINN TN ,NTN%N 121N 12100 T .NDIYN1A D'ONNYNN
AT 19 ,ONNNN S INTEAX TIAD N NN NN N ND1NN N1%WonN NN pnn DNaY
V11 MIVIAN 11D, NMDNR19-X2 NNt NN <MW (3) ;7101 NTADN Y MON UPOX
,2NMON NN NNV NN 121N D'29120 NN L1109 *onmo 'NY2N N1'N2 YR Nann
NDON Yy S MA¥IN MDIDNNN ,D'ONNYNAN DY N'WOINN NRmn,N%1voN woin DX
mmn (4) ;1R IR NDNNN NP NyOwnN ¥ DMy ,0MN2 00N 2120 NmT 021
5w D"TIN'N D'VQNN DY AT 59X NN P ,NF 1PN 1NN NN DY D'Wan
72NN2 N 25N S 92TN N1O0 NX NIINNKN D2 Nnn "N'Yan" NN .HSxw, NN
;72N 121NPD 12D NIYIDNA "TINN WD NI S DPNIvRn DNMNXK 1YEN TN S 07NN
TANN M2 NYOwNY NMIToIN NNadna MTY TAnY Mnona monnen (5)
TAN 012 ,0MMOA DMYN19 DTN NApYA PinNNG Y 20MA1p-"9X10pY01KRN
Myoswin M¥H MYy Tom NI DTN 020 DTN DMWY 2 N'TNNAN MNAN S NN
nOMP NON NN DIPR2ARA M NMVIKPNR 910N 'NTPXRN TSN 'KIN2 N Mo
N2 DX (6) ;01PN Y22 D'AMPNN DR WX D'RIN ,NYIAPY D'D"N 001D HY NpPO0N
92 DY NOMA NYOWN 2 MO NZNN NYIAR N2 'RIZMID M8 12D 9D MO NNN DY
92 5w NPNIN NXYIN XN 21F 2 NN hATND »0 X .0"NN 02NN 0'RaN D1Own
SW WXIN '9INTN V2NN TAYNA DTN DTS 1A (7)-1 ;0D nTpy MNann 'Donn
DA MY N DN DT S DNIND1I ,NMD1YDIXN DT NDMN NN Nownn
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S¥ DA NMIKI1IApN DN NDTa D21 N'TINT NN MY DTYIN XUQD NIMINTIN N8R
.(Goldscheider, 1973) DN 1N S DA DO

NN MA%wn TNX 521 T-1an Savnn DN DDwnnn O 7O S DNTH2
X2N 25N NMZNNNY DMD0N DX 2" TaNY Mo NMKIAp-IN NN N9'wnn ,0mNn
NTPID D'RNN MK 0NN NN D'2A%2/NN TRX 2 .MOD1I NIMKIAR-IN NN N9'wNN
NTPIN . TN S NMKIapn NINTMN ¥ 27NN QM2 IR 1N, Ny S '9NN% No'd
TONN QPO NV DTN MM Y NY71DN NYOYNN ,2aynn J&/nnal NNonn NoMoN
NX N9"Tan N2INN NANTIN IX NNADA ¥ 210 2% N9WNn .N1N20YNN NMMINTIN S N
NN MIXTD 221 N'NAN .0"NN 12NN NN I MDD NMINTMY N9WNN M
DY TN NASNNAN NNX 21N ,"MYaNn" NON MY ,ND1'N NNMNN NY21IN NNV
272 71710 NN NN MM S MD0NY NND 2 . wnnnn DTNN 2ayna NMNNX MmN
120N 2T NMINN 1A NXYINDT,0MTPNR NMN2AN "5 S AN 21 1901 121y V9N DD
J¥nna 0901 NNaN 5w 0Orph

5w Myswnn 71T0 21 ¥ 12,8 'R "NNDD 191X D'wNNIN NXINY 020NN
NNl NMRINT NMOYN NINIZNN SV TN DY 19V9Y N'RIAPN ErOXNIoN 11010
DNZNN NNN21,NMYY00 MYIARN NINTINN 200N DX DNSYNN DDNNAN DNNYNN
YI2PN NINTINN N2V NMYNn MNgN S D"9W90D 00197 D™ AN DM2NN
, 0NN ¥ DINN 92 71N 12010 MR DX E°ATND 22 NFNpna DA MNK XA DD DTRN
7VYN2 20N NINKNA Y TPON DA PN YN NaNwN 93 .5Tnn S DN DRINNN 1l
DOTNNY 9'0IND WOX .10 D2 Nwyn 000N NN 'O 'Oy DN DDYoNN
D21X ,0'INN-20 DM'9NX D'NINMY D01 1N 12D ,0p%N2 P 8-1 7 DMK DMIXINNN
NOXY XN TN N'0Mp V81 D0 DPNOY D'MNMY 02N TTIVY XD XD NA%NN
mapya MATMN PN .OXM DMIp TN NINTIM M2 NTTTNN NYSYN2 NMmdn
MDD OYY ,NTN 11X DIN TV NN X2 021X ,OpNNa TN R8N XN D980 DM
JINTR NMTMNO/N NN NYOYN Y NRYIN XN DD P NY2100 NMDNA Qnnnb
N¥INY D20 DINPNNN TNX 52 52 91200 NYSYnn NN 'N2aNo XN pnnn Nnwn
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Appendix
Population Projections of Young Diaspora Jews (Aged 18-26),
2010-2025

Uzi Rebhun and Sergio DellaPergolal

The Taglit/Birthright program offers a free educational trip to Israel to all young Jewish diaspora
Jews aged 18-26 who never visited Israel before. This report presents the results of population
projections aimed at estimating the number of young adult Jews in the Diaspora, aged 18-26,
for the period 2010-2025. The projections were conducted for 12 countries or areas: the United
States, Canada, Argentina, Brazil, other South America, Central America, France, the United
Kingdom, other West-Central Europe, the Former Soviet Union (FSU), Australia, and South
Africa. These projections focus on those who identify themselves as Jews and have at
least one Jewish parent. An exception is the FSU which covers the "enlarged" Jewish

population, namely all those who meet the criteria of the Law of Return.

Population projections are a reliable demographic procedure, routinely executed on the
basis of the best available data about population size and composition, professional
assumptions about expected population change, and appropriate software. Age-specific
changes are projected from an initial date to the next date, thus creating the slightly older
population baseline for the next date. This chain procedure is repeated until the final date of

the projection is reached.

The point of departure for these projections was estimating the size of Jewish
populations, and their composition by age and sex for each area at the end of 2010. For each
country or region we determined the best possible population baseline, sometimes relying on
initial data available from sources for a somewhat earlier point in time. The 2010 estimates
were arrived at based on the best possible assumptions regarding the direction and intensity
of the demographic components of change in the size and composition of the population —
namely births (reflecting total fertility levels), deaths (reflecting life expectancy), and

international migration (reflecting the different position of countries in the global system).

Once the 2010 baseline was determined for the Jewish population of each projection
area, by sex and detailed age groups, a set of projections was performed. Components of
future demographic change were estimated based on existing evidence of the current

demographic patterns in each country or area, along with some conservative estimates
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regarding their future evolution, especially regarding with life expectancy and international
migration. In broad generalization, life expectancy was expected to improve gradually over
time, while the volume of international migration was presumed to remain relatively low as in
recent years. No fertility assumptions were necessary, since the youngest cohort, aged 18 in
2025, was already born in 2010.

Projections were first prepared for the entire age gamut of Jewish population in each
of the abovementioned countries or areas. A second set of projections concerned those who
had never visited Israel as of 2010. Here we provide the results for the cohorts who constitute
the potential for the 7ag/it programs and trips to Israel, namely those in the age bracket of 18
to 26 for each single age who never visited Israel before, for each five-year period between
2010 and 2025.

Overall, in 2010 there were 942,000 young Jews aged 18-26 who lived out of Israel.
Of these, slightly more than three-quarters of a million had not visited Israel in any educational
program. This figure is anticipated to gradually decline to some seven hundred thousand in
2015, six hundred thousand in 2020, and down to slightly more than half a million at the end
of the projection period in 2025. The change from 2010 to 2025 reflects a decline of nearly one
third.

This percent change, however, embodies very different trajectories according to
country or area. Substantial decline is anticipated in such areas as Argentina, Rest of South
America, France, and the FSU. Moderate decline is expected in the UK and South Africa; and

small changes are expected in Canada, Brazil, Central America, and Australia.

The United States has by far the largest reservoir of candidates for 7agl/it. There is a
group of countries, including the FSU (based on an "enlarged" Jewish population definition),
France, Canada, and Other West-Central Europe, each with several tens of thousands of young
Jews in the appropriate age bracket for 7ag/it. Argentina and the United Kingdom each have
slightly more than fifteen thousand potential candidates. Brazil, Other South America, Australia,
and South Africa, each have several thousand potential 7ag/it candidates. Central America —
which mainly reflects the Jewish community of Mexico where most Jewish children attend
Jewish education and within those programs visit Israel — has a very small group of young Jews

who did never visit Israel.

Despite the expected numerical decline, reflecting demographic trends and assuming
fixed definitional criteria, the next years promise supply of a large number of young Jews spread
across different continents and countries. We believe that visiting Israel through 7ag/it will
strengthen their Jewish identification and attachment to Israel and can contribute to the vitality

of Jewish life in their home communities.
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Uzi Rebhun, Sergio DellaPergola

Summary Table. Population Projections of Jews Aged 18-26, 2010-2025

Country or Area Total Did Not Visit Israel %
2010 2010 2015 2020 2025 |% Change| already
2010-2025 Visited
Israel
2010
Total 942,165 777,788 698,671 591,066 528,254 321 174
USA 653,075 563,604 499,635 421,291 387,036 313 137
Canada 38,096 29,463 29,117 28,665 26,948 -85 227
Central America 6,983 684 735 680 625 86 902
Argentina 22,756 16,862 13,535 9,937 7,278 -56.8  25.9
Brazil 7,798 4,866 4,631 4,991 4,812 11 376
Other South America 7,030 4,921 3,909 3,100 2,717 448 300
France 50,994 42,835 39,403 30,272 22,302 479  16.0
UK 30,615 17,326 15294 14,605 14,593 158 43.4
Other Europe 36,482 31,739 28,208 23,777 20,479 355  13.0
FSU (enlarged) 69,670 52,392 50,590 40,313 28,880 449 248
Australia 11,060 7,565 7,839 7,934 7,606 05 316
South Africa 7,546 5,531 5,775 5,501 4,978 100 267
Endnotes:

1 Division of Jewish Demography and Statistics, The Institute of Contemporary Jewry, The Hebrew

University of Jerusalem.
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"From the Depths of Emotion and Awareness": Educational
program development and non-formal activities of the youth
travel to Poland under the Ministry of Education 1988-2008

Eli Shaish and Yuval Dror

Abstract

The youth trips to Poland that the educational establishment conducts through the Society and
Youth Administration in the Ministry of Education have, for more than twenty years, been an
important part of the instiiment of the memory of the Holocaust and its meanings among the

school students of Israel, and the shaping of their Jewish awareness. This article will present
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the way in which the non-formal education system within the Ministry of Education consolidates
collective memory for deepening 'Jewish awareness' among the youths who take part in the
trips to Poland, by examining the development of the educational program, "It is my Brother
Whom I Seek" ("Et Achi Ani Mevakesh'") between 1988 and 2008, and by analyzing its learning
materials, produced by the administration and its associates: Masua and Moreshet centers, Yad
Vashem, etc. This historical-educational study enables learning about the processes of planning
and development, ways of assimilating the (non-formal) educational system's policies, and the

inputs required to this end.

There have been 36 educational programs and activity materials published, primarily by the
administration’s partners. The first four "readers" define the content and sites that would build
the narrative of the trip. Significant changes in the goals and principles of the trip have not
been made. Notable for its absence is a centralizing educational program on the subject of the
youth missions to Poland and a profound discussion of the necessity of the trips. However, the
central elements of the program were found in the Ministry General Manager's circular on the
subject. The goals can be found in the narrative presented by the guides, the Holocaust
survivors and the accompanying educators (the most influential 'educational agents,' who are
trained by the administration). The narrative appears through the various sites and
monuments, molded through symbolic messages in ceremonies and conversations that take
place in the evenings at the hotels. All of these meaningful experiences enrich the students’
learning about the Holocaust and the history of the Jews during that time, thereby influencing

and shaping the participants' Jewish awareness.

Through the preparatory processes in the schools, as well as those that take place at the
various sites in Poland, emotion initially plays a central role. Over time, the cognitive aspects
become strengthened and the process unfolds into a promise of loyalty and a sense of
belonging "from the depth of emotion and awareness." The employment of tools of non-formal
education amplifies the experiences that take place during the trip to Poland and its

preparations in Israel, enriching the learning about the Holocaust.

Keywords: Trips to Poland; Ministry of Education; The Holocaust; Jewish awareness; non-

formal education; educational programs; educational agents; emotion and cognition
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Thoughts on core country and Jewish identification: Context,

process, output, implications

Sergio DellaPergola

Abstract

Increased attention toward educational tourism — namely to Israel — calls for reexamining the
broader relationship between Israel defined here as the core country of Jewish peoplehood,
and the sense of identification with the same Jewish peoplehood. This article reviews some
basic concepts and central trends in contemporary Jewish identification, through comparisons
between the United States and Israel. It focuses on the process and meaning of Jewish identity
formation, and on the tools which participate in consolidating and preserving it. We review
internal and external determinants, intervening variables, different dimensions of the target
variable (Jewish identification), and its implications. We examine the role of a strengthened
relation of individuals with their core country (Israel) and other Jewish identification options
available over the life course. We present a general model illustrative of the creation and
maintenance of Jewish identification, defining the role of, and the expectations from
educational tourism within it. A final comment concerns the choice of target population for
educational tourism programs in view of the growing complexity in the definition of who is a
Jew in recent years. Concepts and contexts presented here are suggested toward further
research, public discourse, and planning of existing and future educational tourism initiatives.

Keywords: core country, peoplehood, Jewish identification, educational tourism, cumulative
opportunities
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Erik H. Cohen

Prof. Erik H. Cohen of Bar Ilan University passed on 14 October, 2014 (20 Tishrei 5775) in
Jerusalem. Erik H. Cohen was Associate Professor of Education at Bar-Ilan University. He
received his B.A. in Philosophy and Sociology, and M.A. in Philosophy and Psycho-Sociology
from the University of Lyon, France, his DEA in Sociolinguistics at the Sorbonne, and was a
Jerusalem Fellow in Jewish education. In 1986, he received his Ph.D. in Sociology from the
University of Nanterre, France. He taught in the Faculty of Social Sciences at Bar-Ilan
University’s School of Education. He was the scientific director of the independent Research
and Evaluation Group in Jerusalem. Prof. Cohen’s research fields included French Jewish
Demography and Sociology, Youth Culture in Modern and Postmodern Society, Educational
Tourism, Sociology of Jewish Education, and theoretical and methodological issues in informal
education. He published seven books in English, French and Hebrew and numerous articles in
international journals. Many of these dealt with aspects of Jewish identification. Recently he
was a member of the international team that investigated Jewish perceptions of antisemitism
in 9 European Union countries, coordinated by the Jewish Policy Research institute in London
with the sponsorship of the EU Fundamental Rights Agency in Vienna. Erik was an active
board member of the Facet Theory Association (FTA). He presented data analyses of his
research findings using Facet Theory methods at FTA conferences, and engaged members in
discussions on various approaches to theory formulation and data analysis. He presented his
views with great enthusiasm and was involved in many of the discussions concerning these
issues. Erik was a genial person, deeply committed to his Jewish heritage and to furthering
Jewish Education through research and its application. He was always willing to hear and
discuss differing perspectives, and he challenged others with his own views. Erik will be
missed as a researcher, colleague, and human being. The article published in this issue of

Hagira is one of the last at whose completion he attended personally.

Yehi zichro baruch.
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David Mittelberg

Prof. David Mittelberg, Chair of the Steering Committee, International School, is Associate
Professor for Sociology on the Faculty of Graduate Studies and former Chair of the
Department of Sociology at Oranim. He also serves as an Adjunct Research Associate in the
Australian Centre for Jewish Civilization, Monash University, and as a Senior Research Fellow
at the Institute for Kibbutz Research at University of Haifa, where he formerly served as its
Director. Professor Mittelberg is the author of four books, and has numerous published
articles on ethnicity, migration, gender, tourism, kibbutz education, Jewish Peoplehood
education, and the sociology of Diaspora Jewry. Prof. Mittelberg served as a visiting scholar
at Harvard, Brandeis, and Monash Universities. He received his B.A. from Monash University,

M.A. from University of Haifa, and Ph.D. from Hebrew University.
Roberta Bell-Kligler

Dr. Roberta Bell-Kligler is the director of the International School at Oranim Academic College
of Education in Israel. At Oranim she teaches courses about identity, peoplehood and
globalization. Topics about which she has presented at academic conferences and published
articles include: mifgash, American-Israeli school connection projects, family education and
Jewish peoplehood. She did her academic work in the United States, completing two BA's
from Brandeis — one in Near Eastern and Judaic Studies and one in Russian Language and
Literature — an MA from University of California at Berkeley in Bible, and a doctorate in Jewish
Education from JTS. Roberta has initiated many educational programs dedicated to promoting
Jewish peoplehood and experiencing Israel for groups of families, community leaders,
educators and students from North America, Germany, Russia, South America and Israel. She

lives on Moshav Zippori in the Galilee.
Ariela Keysar

Dr. Ariela Keysar, a demographer, is Associate Research Professor of Public Policy and Law
and the Associate Director of the Institute for the Study of Secularism in Society and Culture
at Trinity College, Hartford, Connecticut. She is a principal investigator of the Demographic
Survey of American Jewish College Students 2014; the ARIS 2013 National College Student
Survey; the American Religious Identification Survey 2008; and Worldviews and Opinions of
Scientists: India 2007-2008; and the associate director of the Longitudinal Study of American
and Canadian Conservative Youth 1995-2003 (The Eight Up). She was co-editor of
Secularism, Women & The State: The Mediterranean World in the 215 Century, Secularism
and Science in the 21 Century; and Secularism & Secularity: Contemporary International
Perspectives, and co-author of Religion in a Free Market, and The Next Generation. Jewish

Children and Adolescents.
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Judit Bokser Liwerant

Prof. Judit Bokser Liwerant is Senior Full-Time Professor of Political Science at the Universidad
Nacional Auténoma de México. She is a Distinguished Fellow of the National Research System
and member of the Mexican Academy of Science. She is also a Distinguished Visiting
Professor at the Hebrew University of Jerusalem. She has authored numerous books and
scientific articles in the fields of Political Sociology and Contemporary Jewry, including (with
co-authors) Identities in an Era of Globalization and Multiculturalism: Latin America in the
Jewish World (2008), Pertenencia y Alteridad — Judios en/de America Latina: cuarenta afios
de cambios (2011), Reconsidering Israel-Diaspora Relations (2014), Fl educador judio

latinoamericano en un mundo transnacional (2015).
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