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Towards a social history of Jewish educational tourism research 

Erik H. Cohen 

Abstract  

This article presents a socio-historic analysis of research on Jewish educational travel. Jewish 

educational travel has been pioneering in the field of educational-heritage travel in terms of practice 

and research. Programs such as group tours to Israel, Jewish summer camps, and pilgrimages to 

Shoah sites were among the first examples of organized educational heritage travel. They are well-

established and have been adopted as models for other types of educational and heritage tourism. 

In the same vein, since their inception over half a century ago, these programs have been the 

subject of evaluation and academic study. This article offers a topology of the field, giving a broad 

perspective on how it has developed over time in terms of methodologies used, populations 

covered, questions addressed, and scope of surveys.  
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Introduction 

 As a sociologist who has worked for decades in the field of Jewish educational tourism, I 

would like to offer a sociological assessment of this discipline. To clarify, this is not an overview of 

Jewish tourism, but rather an analysis of research on the topic. My observations are based on my 

own professional experiences, discussions with colleagues, and a survey of the relevant literature.   

 To set the stage, a brief social history of Jewish educational tourism is presented. Then 

main characteristics of how this subject is studied and parameters of the field are outlined. Finally, 

some thoughts about the future of the field will be offered, along with some suggestions for how 

it could be more fruitful and have broader relevance for the scientific community.   

 ‘Educational tourism’ is voluntary travel motivated, at least in part, by a desire and intention 

to learn and increase one’s knowledge (Ritchie, Carr & Cooper, 2003, p. 18; Swarbrooke & Horner, 

2007, p. 35). It covers a wide spectrum of tourist activities, from those in which learning is a 

predominant feature to those in which learning may be peripheral or incidental. Jewish educational 

tourism, by extension, is travel voluntarily undertaken by Jewish tourists which is motivated at least 

in part by a desire to increase knowledge about and understanding of subjects and sites related in 

some way to Jewish religion, culture, or history. 

It may be argued that Jewish educational tourism is as old as the Jewish people, and forms 

a core part of the culture. In the book of Genesis (13: 17), God tells Abraham to travel throughout 

the Land of Canaan so that he may know the land as a first step in inheriting it for himself and his 

descendants. Before the Israelites entered the Land of Israel, God told Moses to send 

representatives of each tribe to ‘tour’ (latûr) the land to see what it and its inhabitants were like. 

The three yearly pilgrimages commanded to the ancient Israelites may also be seen as a type of 

spiritual-educational tourism embedded in the Jewish religion. The visit of the Queen of Sheba to 

King Solomon’s court in ancient Jerusalem was prompted by her curiosity about his wisdom, and 

thus may be seen as an early example of travel undertaken for educational purposes.1 Throughout 

the Middle Ages, Jews, Christians, and Muslims made pilgrimages to religious sites in the Holy Land 

and other countries, though few people were able to embark upon such journeys. Travelogues 

kept by Jewish scholar-adventurers provide valuable information about daily life and traditions of 

the time—albeit sometimes mixed with legend. This documentation indicates their journeys had 

educational as well as religious goals (Dubnov, 1980; Mansoor, 1991). Palestine, under each of its 

consecutive rulers, and other sites related to Jewish history were often stops in Grand Tours, which 

may be seen as the progenitor of educational tourism, but these were available only to the 

European aristocracy (Brodsky-Porges, 1981).   

Around the beginning of the 20th century, as travel in general was developing as a leisure 

activity, we see the first examples of institutionalized Jewish educational travel, namely Jewish 

summer camps in Diaspora (mainly North American) communities and tours of Israel sponsored by 
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Zionist associations. The latter involved both international tourism of Diaspora Jews coming to 

Israel and domestic tourism of Israelis exploring the land. Another distinct type of Jewish 

educational tourism developed early in the history of the country is the shlichut program which 

sends Israelis as emissaries to work in Diaspora communities. Shlichut is a special case in that the 

primary motivation of the emissaries was to teach; however research found that in practice the 

travelers learned as well.  

Over the past century these types of educational tourism, particularly the summer camps 

and tourism to Israel, have expanded and evolved. Also, other types of Jewish educational travel 

have emerged, such as heritage tourism to sites related to Jewish history and culture, and the 

distinctive branch of Shoah2 tourism. Each of these has been the subject of documentation, 

research, and evaluation. This article offers a topology of the field, giving a broad perspective on 

how it has developed over time in terms of methodologies used, populations covered, questions 

addressed, and scope of surveys.  

 

Educational tours to Israel  

The state-building era. Organized group travel to the Land of Israel which had an explicit 

educational goal began with the emergence of the Zionist movement. Jewish tourism was 

advocated as a way to support the New Yishuv. As early as the 1920s, Jewish leaders and 

philanthropists supported initiatives advancing Yediat ha-Aretz— knowledge of the Land—as a 

pedagogic tool to further the goals of the Jewish nationalist movement (Stein, 2009). In 1923, 

William Topkis, an American Zionist leader, visited British Palestine and then founded an association 

with the goal of training and promoting Jewish tour guides (Gefen, 1979). A poster from that era 

announces the availability of trained Jewish guides. The Jewish National Fund issued a film (in 

conjunction with Topkis) and a series of posters and postcards encouraging Jews to visit and 

eventually make aliyah (Cohen-Hattab, 2004; Gefen, 1979, 2013). For example, this early poster 

in Hebrew and English advertises the Association of Jewish Guides and tours of Palestine/Eretz 

Israel (both names are used). It shows a professional-looking guide in Western dress pointing at a 

map of the country with inset drawings of various destinations pertaining to Jewish history and the 

Yishuv, as well as some Muslim and Christian sites. The Palestine Zionist Executive published 

guidebooks of tour itineraries led by Jewish guides and catering to Jewish tourists, with historical, 

religious, and contemporary Zionist sites. In 1925, they established the Zionist Tourist Information 

Bureau which recruited among Diaspora Jewish communities, organized and oversaw their trips, 

and—significantly—connected them with Zionist groups after their return home. This set a pattern 

which still is followed today. While these tours were not surveyed, an interesting record of the 

phenomenon is preserved in travelogues which were published in the 1920s and 1930s to spread 

the message of Zionism and to bolster tourism and aliyah (Marzano, 2013).     
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Minutes of a meeting preserved in the Central Zionist Archives record the planning of the 

first Israel Experience tour for Diaspora youth while the War of Independence was still being 

fought. 

Minutes of the meeting held on Wednesday December 26, 1947, in the offices of the 
Youth Affairs Department. 

Present: Dr B. Benshalom, Y. Halevy-Levin, Y. Hochstein, Y. Meyuchas, A. Harman. 
The meeting was told that many requests had recently been received from Jewish 

educators in various countries wanting to arrange summer camps in Eretz Yisrael 
[Land of Israel] for Jewish students from the Diaspora. After discussion, it was 
agreed that: 

(A) Implementation of this enterprise would be the function of the Youth Affairs 
Department, the Zionist Tourism Information Bureau and the Youth Office of the 

National Authority’s Education Department, which would cooperate with the 
department in carrying this out, and for this purpose a committee would be 

established, consisting of those present together with Messrs. Z. Weinberg and A. 

Spector. 
(B) The practical program should include: tours of the country, cultural activities, and 

recreational activities. 
(C) Even if this cannot be carried out in the summer of 1948, it is to be hoped that 

it will be possible to carry it out in the summer of 1949, so it is necessary to start 

working out the program right away. 
(D) In the first year, arrangements must be made for three groups, each about thirty 

young people from the United States, Britain, and France.  
(E) These youngsters should be aged 13-17. 

(F) The camp should be held between July 15 and the end of August, for a period of 

one month. 
 

Indeed, the first group of 45 youth arrived in 1949 and quickly grew to hundreds and then 

thousands of participants per year. Throughout the state-building era, Diaspora Jews also took part 

in study programs at Israeli universities and study-work programs on kibbutzim.  

Thus, the State of Israel and Jewish educational tourism to it were conceived 

simultaneously (Berkowitz, 2013; E. H. Cohen, 2008; Cohen-Hattab & Katz, 2001; Kelner, 2013; 

Smith, 2010). Intentionally organizing tour programs aimed at strengthening the connection of a 

Diaspora population to a ‘homeland’ or spiritual center was, at this time, a pioneering and 

essentially untested concept. Moreover, evaluation of these programs began early on. Thus, 

evaluation and sociological study of such tours were a pioneering enterprise. A survey of a tour to 

Israel in the summer of 1963 established demographic traits of participants, assessed their 

satisfaction with the tour, and explored their views about Israel and its place in their identity 

(Comet, 1965). A comprehensive survey of the American students at Hebrew University of 

Jerusalem in the 1960s and 1970s explored students’ experiences via questionnaires, interviews, 

focus groups, analysis of student journals, and observations (Herman, 1970, 1977a, 1977b, 1977c). 

In these studies, Herman laid the groundwork for subsequent research on Jewish identity and 

identification, defining components of Jewish identity such as identification with the group across 

space and time, sense of mutual responsibility, and adopting norms of the group.  Bubis and Marks 
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(1975) compared the experiences of American Jewish youth who took a group tour to Israel with 

those in informal Jewish educational settings in the U.S. Participants in each were surveyed at the 

start and end of the program, and again nine months later. These various studies established the 

foundation for sociological study of Jewish educational travel. 

Expansion and diversification of educational tourism. Jewish educational tourism to Israel 

continued to expand in scope and diversity of available programs. For over half a century, the 

predominant format was the classic 4-6 week “Israel Experience” trip. These were organized 

cooperatively by international, Israeli, and local Diaspora community institutions. Explicit goals are 

to strengthen participants’ connection to Israel and Judaism. The tours included a combination of 

touring, educational activities, and recreation. Between 1949 and 2012, over 410,000 Jewish youth 

from more than a dozen countries took part in these tours. Peaks and dips in participation 

correspond to various political events as shown in Figure 1. A sharp rise in participation followed 

the victory of the Six Day War. Similarly, a study of the impact of this war on Diaspora-Israel 

relations documented a significant increase in the number of Diaspora Jews who came to Israel as 

immigrants, tourists, volunteers, and participants in youth leadership training programs following 

the Six Day War (DellaPergola, Rebhun & Raicher, 2000). Other political conflicts generally caused 

a drop in tourism especially by North American youth, who comprise the largest group of IE 

participants. With the outbreak of the Al-Aqsa intifada in 2000 many North American groups 

cancelled their tours, although youth from other countries, particularly France, continued to come 

during this time. The ten year anniversaries of Israel’s independence were occasions for increased 

visits.  

Figure 1: Participation in Israel Experience programs of the Youth & Hechalutz 

Department/Department of Education 1949-20123  
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A series of studies conducted in the mid-1980s examined the perspectives of Israel 

Experience tour directors as well as participants, adding a new dimension to evaluation of the 

program (Hochstein, 1986, S. Cohen, 1986a, 1986b, 1991; Shye, 1986).  

A decade-long study of the program, beginning in 1993, distributed questionnaires at the 

beginning and end of the tours to tens of thousands of participants from dozens of countries. This 

yielded a huge database with information on demographics, attitudes and beliefs, assessment of 

the tour, and more. Over the years the survey focused on various issues such as the kibbutz stay, 

meetings with Israeli youth, marketing of the program, and special programs such as those which 

began the tour in Prague or with a boat tour simulating the Exodus refugee ship (E. H. Cohen, 

2008). The study of the “Exodus” program offered an interesting insight into the implementation 

of an itinerary among various populations, in that the programs carried out on boats for participants 

from different home countries (USA, Canada, UK, France) each reflected assumptions and style of 

Jewish education and identity in the home country (E. H. Cohen, 2004a).     

Throughout this time, Diaspora youth also continued to come to programs at Israeli 

universities, on kibbutzim, with volunteer programs, and so forth. Mittelberg (1988) studied the 

kibbutz stay, surveying both hosts and guests via questionnaires, interviews, and observations. A 

survey of alumni of two volunteer tourism programs provided longitudinal data which showed that 

in the long-term, the experience strengthened participants’ Jewish-American identity, and that the 

degree of change was similar in the two programs despite differences in participants’ pre-program 

identities (Lev Ari, Mansfeld, and Mittelberg, 2003). Herman’s findings have been revisited and 

verified by studies conducted among new generations of North American Jewish students in Israel 

(Donitsa-Schmidt, S., & Vadish, 2005; Friedlander, Morag-Talmon & Moshayov, 1991). Using pre- 

and post-program surveys, it was found that these students, like their predecessors surveyed by 

Herman, were more strongly motivated by an interest in exploring their Jewish identity than by 

purely academic concerns, and that during the time in Israel, they learned about Israeli history and 

current events, Judaism and Jewish identity, and Hebrew. These subsequent studies highlight the 

immense contribution of Herman to our collective understanding of Jewish identity. Another 

research on visiting students found a similar pattern among the younger students (at the bachelor’s 

degree level), namely that they emphasized Jewish identity aspects of the sojourn over educational 

goals. However, among the MA and especially the PhD students the emphasis was clearly more 

academic and career oriented (Cohen, E. H. 2003a). Several studies looked at the different 

experiences of visiting youth in religious and secular settings, such as Hebrew language study 

programs on religious and secular kibbutzim (Mittelberg & Lev-Ari, 1995) and year-long study 

programs in seminaries and universities (Ohayon, 2004).  
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Mifgashim—mediated encounters between Israeli and Diaspora youth—provide 

opportunities for hosts and guests alike to meet their peers, and are a brief departure from the 

tourist bubble in which most of the tour is spent. Researchers looking at the goals and impact of 

mifgashim found that the encounters tend to be planned as activities essentially for the visitors, 

yet also may be educational for the Israeli participants (Bar-Shalom, 2002; E. H. Cohen, 2000; 

Findling-Andy & Spector, 1997; Kujawski, 2000; Wolf). Moreover, the encounters were found to 

reveal similarities between the two populations (identification with the Jewish People, global youth 

culture) as well as differences (language, expressions of religiosity, army service, and modalities 

of friendship).    

While much attention has been given to programs for youth, Jewish adults also join study 

tours. In the 1990s, a number of studies looked at tour programs for Jewish educators, considering 

issues such as impact on educators’ personal and professional lives, curriculum of the trip, and 

motivations for the travel (Abrams, Klein-Katz & Schachter, 1996; Reisman, 1993). Others surveyed 

adults who came to Israel in the framework of ‘missions’ organized by community institutions (S. 

Cohen, 1996) or on family vacations (Goldfarb Consultants, 1992; Klein-Katz, 1990, 1991).   

The new millennium. In 2000, the Taglit-Birthright Israel was launched, which quickly had 

a significant impact on the world of Jewish educational tourism. Taglit offers free 10-day tours to 

young adults aged 18-26. Within a decade, several hundred thousand participants, mainly but not 

exclusively from North America, took part. Since its inception, the Taglit program has been regularly 

evaluated through a longitudinal study that uses a pre-post program method. A series of 

questionnaires are distributed first to a sample of applicants, then to participants at the end of the 

tour, and again in periodic follow-up studies. Qualitative methods such as interviews and 

observations are also included in the survey. An important feature of the surveys is the inclusion 

of a control group; questionnaires are also distributed to applicants who did not join a tour, 

providing a basis for comparison of changes in participants’ attitudes. At least half a million 

questionnaires have been collected, providing a massive database (Kelner, 2002, 2010; Kelner et 

al., 2000; Saxe & Chazan, 2008; Saxe, Sasson & Hecht, 2006; Saxe et al., 2000, 2002, 2004, 2007, 

2008, 2011a, 2013). Most of the studies have focused on North American participants (who 

comprise the vast majority of the tour’s target population), but several studies have looked at 

participants from other countries (Chazan & Saxe, 2008; E. H. Cohen, 2004b; Shain, Hecht & Saxe, 

2013a, 2013b). The evaluations cover issues such as demographic traits, satisfaction with the tour, 

intention to return to Israel, Jewish community involvement, attitudes towards Israel and Judaism, 

and impact of the tour on behavior and attitudes. Among many other findings, the survey has 

documented that participants express greater feelings of connection to Israel and the Jewish 

people, even several years after the experience. Sociological analyses have been made on aspects 

of the tour program, such as mifgashim with Israeli youth (Avivi, 2000; Sasson, Mittelberg, Hecht 
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& Saxe, 2011; Wolf & Hoffman, 2004), Jewish identity (Kadushin, Wright, Shain & Saxe, 2012; 

Shain et al., 2013; Taylor, Levi & Dinovitzer, 2012), attitudes towards exogamy (Saxe et al., 2011b), 

and connection to Israel (S. Cohen & Kelman, 2010; Sobel, 2009). The madrichim of these 

programs have been found to carry out overlapping functions of guide, counselor, and role model 

(Cohen, Ifergan & Cohen, 2002). However, there has been little in-depth research on the function 

of the guides and counselors; for example the Taglit surveys identify the guide as one of the main 

features determining success of the tour, yet provide no details on what makes an effective guide 

(Saxe, Sasson & Hecht, 2006). 

Another initiative launched around this time was the MASA Israel Journey program. This 

created a unified umbrella organization to match young adults with long-term study programs 

lasting from several months up to several years. Available programs cover a wide range of areas 

of interest such as archeology, ecology, history, religious studies, Hebrew language, community 

service, and more. Between 2004 and 2011, some 55,000 individuals joined study programs via 

MASA. In 2010, a web-based survey collected data from several thousand MASA alumni and a 

control group of people who had contacted the program but did not participate (S. Cohen & 

Kopelowitz, 2010). 

Participation in these three main branches of organized educational tourism: Israel 

Experience, Taglit-Birthright Israel and MASA are shown in Graph 2. 

 

Graph 2: Participation in educational tours to Israel, 1949-2011 
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Study tours to Israel continue to be part of the professional training of many educators in 

Diaspora Jewish settings, although these have not expanded and developed to the extent that 

programs for youth have (Dorph & Holtz, 2000; Kedar, 2011; Pomson & Grant, 2004).  

Recently some small and alternative educational programs to Israel have been initiated. 

These have been the subject of case studies, but have not been evaluated in a systematic way by 

program organizers (Aviv, 2011; Hazbun, 2012).  

 

Domestic tourism in Israel: The tiyul as an educational tool  

In addition to international tourism to Israel, domestic tourism among Israelis was also 

motivated by desire for knowledge of and a link to the land. Beginning in the nation-building era, 

hikes were common activities among Jewish youth movements, schools, and community groups 

such as the Society for the Protection of Nature in Israel (Ben-David, 1997; Dror & Shayish, 2013; 

Kahane, 1997; Kelner, 2014; Shayish & Cohen, 2011; Stein, 2009). In the newly developing Israeli 

society, the tiyul or hike emerged as a civil pilgrimage during which sites of natural beauty and 

historical significance would be visited (Katriel, 1995). Thus, the tour guide or madrich was an 

important figure in domestic tourism as well as for overseas visitors (Israeli, 1965; Katz, 1985). 

Still today, frequent day hikes and overnight camping trips are frequent activities for Israeli state 

school students, youth movement members, and families and form part of the national culture 

(Singh & Krakover, 2013).  

The tiyul has been analyzed as a pedagogic tool and sociological phenomenon both 

historically and within contemporary Israeli culture, mainly using qualitative methods such as 

literature surveys, observations, and interviews, and are often published only in Hebrew for use by 

educators within the school system (Avisar, 2000; Ben-Hur & Levi, 1998; Girtal, 2002, 2010; Gotar, 

2009; Oshri, 2005). A socio-historical overview of the tiyul commissioned by the Ministry of 

Education traces how field trips to natural areas developed in Israeli schools as a pedagogic tool 

for value-driven education including Jewish-Israeli identity, leadership skills, social bonding among 

the class, spiritual and physical development, and knowledge of the land (Dror & Shayish, 2013).  

Observation of a school’s annual class trip found that it also serves as socialization tool towards 

the acculturation of Jews from different backgrounds into Israeli society (Markovitz, 2012). 

Additionally, the development of tourist sites for the Israeli public has been the subject of 

sociological analyses of the socio-political and historical narratives presented (Bauman, 1995, 

2004).   

Though there have been few systematic evaluations of tiyul programs, an evaluation was 

conducted by Mashav (2011) on Masa Israeli Mibereshit, a program of hikes and field trips for state 

high school students. In 2010-2011, the program was assessed in 84 schools participating in the 
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program. The evaluation used pre- and post-program questionnaires to measure the impacts on 

participants’ Israeli, Jewish, and personal identities.  

Among the haredi (ultra-Orthodox) population in Israel, tiyulim and domestic tourism are 

becoming increasingly popular. Despite stated opposition to secular forms of recreation on the part 

of many religious leaders, Israeli haredi families travel during their summer vacations, visiting 

religious, historic, and nature sites. Part of the educational component was in exposure to the 

secular Israeli culture from which this population usually secludes themselves (Cahaner & Mansfeld, 

2012; Mansfeld & Cahaner, 2013; Rahimi, 2010). 

 

Shoah  pilgrimage journeys  

Another major branch of Jewish educational travel pertains to travel to sites related to the 

Shoah or to pre-war Jewish life. This includes sites in Europe—former death camps, cemeteries, 

memorials, historic Jewish sections of cities—as well as Shoah-related museums and memorials in 

Israel and other countries (Ashworth, 2002; Beech, 2000; Resnik, 2003).  

Significantly, the first Jewish educational tourism related to the Shoah was not to sites of 

the atrocity itself, but to memorial museums. In 1949, the Ghetto Fighters' House Museum4 was 

created on an Israeli kibbutz by a group of survivors of the Shoah and veterans of the Warsaw 

Ghetto Uprising. Shortly afterwards, in 1953, the Israeli Knesset founded Yad Vashem in Jerusalem 

as a Shoah memorial museum and national institute for research and education. Both of these 

institutes hosted school groups as well as individual visitors, mostly Israelis, although Yad Vashem 

in particular became a popular destination for international travelers as well. At that time, voluntary 

travel to ‘authentic’ sites of the Shoah was unthinkable. The first Shoah museum in the US was 

founded in 1961 by survivors living in Los Angeles.5  In the past several decades, many others 

have been established in numerous countries, each with a distinct perspective and interpretation. 

Among the largest is the United States Holocaust Memorial Museum in Washington, DC, which 

presents the Shoah against the background of democracy, universal values, and the role of the US 

in the fight against fascism (Flanzbaum, 1999; Lennon & Foley, 1999). Visits to Shoah museums 

may be undertaken as distinct events, such as school field trips, or as part of a broader itinerary 

in the area where they are located (E.H. Cohen, 2011a; Saidel, 1996). Yad Vashem, in particular, 

has become a standard site in many educational tours to Israel. Many Israelis, too, visit the 

museum with school trips or independently (Kraekover, 2005). A survey consisting of observations 

of and interviews with Russian Jewish tourists visiting Israel in 1998 found that Yad Vashem was 

the site which most meaningfully communicated a sense of Jewish identity to these tourists—even 

more so than traditional religious sites such as the Western Wall or Kotel (Epstein & Kheimets, 

2001). 
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Tourism to Shoah sites in Europe mainly developed following the end of the Communist 

regime in Europe, as Poland became more open to international tourism. This type of ‘dark’ Jewish 

education tourism has become increasingly common among students and adults. Numerous tour 

programs are offered, and museums and memorials at sites related to the Shoah have been 

developed, catering to both Jewish and non-Jewish travelers.  

A small number of groups from Israeli schools went to Poland in the early 1960s, following 

the trial of former Nazi Adolph Eichmann, but were suspended when Poland broke off diplomatic 

relations with Israel following the Six Day War of 1967. After a two-decade hiatus, the journeys 

resumed beginning in 1988, when travel to Poland again became possible (Gross, 2010). Since 

then, the Israeli Ministry of Education has organized and sponsored journeys to Shoah sites in 

Poland for high school students. This program has expanded greatly in the past quarter century; 

to date, hundreds of thousands of students and accompanying teachers have taken part. The 

journeys include a week or ten days of touring sites, ceremonies, lectures, films, and meetings with 

Polish youth as well as an extensive orientation before the trip and follow-up activities afterwards 

(E. H. Cohen, 2013a; Feldman, 2008; Vargen, 2008).  

These journeys, which are a core and popular yet controversial aspect of Shoah education 

in Israel, have been the subject of much scientific study, as well as critique in the media. Feldman 

(2008) conducted an in-depth ethnographic study of the journeys to Poland. His analysis of the 

journeys is based on observations of training sessions for guides, including their preparatory 

journey to Poland, on several journeys which he accompanied, first as a guide then as a participant-

observer, on participants’ diaries kept during the journey, and on responses of 25 participants to 

open-ended questionnaires. This study focuses on students’ reactions and the role of the journey 

as a pilgrimage, during which Jewish-Israeli identity is expressed.  

Other studies have also investigated the impact of the journey to Poland on Israeli 

adolescents’ attitudes towards Israeli-Arabs and Palestinians (Shechter, 2002) or on their universal 

values (Gross, 2010; Lazar, Chaitin, Gross & Bar-On, 2004a, 2004b). Romi and Lev (2003, 2007) 

conducted a survey of journey participants immediately after their return to Israel and a follow-up 

survey several years later, assessing the long-term cognitive and affective impacts. They determine 

that while the journey increased participants’ knowledge of the subject and elicited strong 

emotional reactions, it did not significantly affect their sense of Jewish identity.   

A nation-wide comprehensive research on Shoah education in Israel collected a large 

amount of qualitative and quantitative data on the journeys to Poland in religious and general state 

schools (Cohen, 2013a). Questionnaires distributed to students, teachers, and principals included 

sections regarding the journeys. Observations, open questions, and focus groups were also 

conducted. Interviews with experts in the field provided another perspective on the issue. Taken 
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together, a rich and detailed picture was compiled, documenting objectives and expectations for 

the journey and its impacts on knowledge, emotions, and attitudes.  

Also in 1988 was the first March of the Living, an educational pilgrimage to Shoah sites in 

Poland culminating in a memorial walk from Auschwitz to Birkenau on Israel’s national Shoah 

memorial day in April after which many participants continue to Israel for the country’s 

Independence Day the following week. There were about 1500 participants in the first tour and 

since then, more than 150,000 have taken part in the bi-annual event (Sheramy, 2009).  

Telephone surveys of a random sample of alumni of the first three March of the Living 

events (1988, 1991, 1992) and a follow-up study of alumni of the 1991, 1999 and 2003 events 

explored short and long-term effects of the experience (Helmreich, 1995, 2005). Another study 

used pre- and post-program questionnaires completed by participants of the 2009 march examined 

the event’s impacts on spirituality and health-related issues such as stress and physical illness or 

discomfort during the trip. During different phases of the journey participants expressed emotions 

of fear, hope, and faith (Nager et al., 2010).   

In addition to such program evaluations, there have been sociological and psychological 

studies and analyses of Jewish Shoah tourism (Ashworth, 2002; Kugelmass, 1994). One recurrent 

theme uncovered by research on tourism to sites such as former concentration camps is that they 

are intensely emotional experiences. Often, the tourist has previously learned about what 

happened in the Shoah through reading, museum visits, classes and so forth; the educational 

impact of the tour to the site is in ‘seeing for oneself.’  

It is notable that the development of Jewish tourism to Shoah sites was an early example 

of what is more generally known as dark tourism or thanatourism.  Historically, there have been 

visitors or pilgrims to sites of natural disasters, battlefields, or other tragedies (Chronis, 2005; 

Lennon & Foley, 2000; Seaton, 1996; Sharpley & Stone, 2009; Winter, 2009). However, this 

'darkest' type of tourist pilgrimage to sites related to genocide against a group with which one 

identifies became widespread only in recent decades. As other examples of this developed, such 

as tourism to sites related to mass killings in Armenia, Hiroshima, Cambodia, and Rwanda, or the 

mass enslavement of Africans, research began to be conducted on this phenomenon, often with 

Jewish Shoah tourism cited as a key case or a point of reference (Ashworth & Hartman, 2005; 

Bruner, 1996; Caplan, 2007; Dann & Seaton, 2001; Essah, 2001; Lennon & Foley, 2000; Miles, 

2002; Stone, 2006; Tumarkin, 2005; Turnbridge & Ashworth, 1996; Williams, 2004; Yoneyama, 

1999).  

Also, as Shoah sites became developed as tourist destinations, and as Shoah education 

became more prevalent in state schools of many countries, non-Jewish tourists and school groups 

began to visit these sites as well. This opened a branch of study which examined Shoah tourism 

from different angles, such as interpretation for diverse populations, marketing, resource 
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development, and control (Beech, 2000; Bollag, 1999; Cole, 2000; Hartman, 2005; Huener, 2001; 

Macdonald, 2006; Marcuse, 2001).  

 

Jewish summer camps  

Overnight Jewish camps are another setting to which Jewish youth travel for educational, 

social, and recreational activities. For the weeks of the camp, participants and staff alike are 

immersed in an all-encompassing environment created for the purpose of enhancing Jewish 

identity.  

Jewish summer camps began to be established in the US at the beginning of the 20th 

century. Overnight camps in general were becoming more popular in the US at this time. 

Additionally, there was already a well-established tradition of Jewish vacation resorts, created in 

response to anti-Semitic restrictions at many American resorts at this time. The Jewish summer 

camps enabled youth to enjoy an American pastime within a Jewish environment. In the 1940s 

and 1950s these camps increasingly added educational content such as learning Hebrew and/or 

Yiddish and Jewish traditions (Lorge & Zola, 2006; Paris, 2008).    

The Jewish summer camp model has been found to be an effective and popular type of 

informal education. It is well-established in North America and recently has been expanding in 

Europe and the former Soviet Union. Jewish camps have become a model for other religious-

oriented summer camps (Charry & Charry, 1999; Goldman, 1992).  

Beginning in the 1970s, studies of Jewish education in North America have considered the 

impacts of summer camps as compared with other forms of formal and informal education (Bubis 

& Marks, 1975; Dorph, 1976; Farago, 1972), and this trend has continued, yielding a decades-long 

picture of the phenomenon and its outcomes. Summer camps have been found to provide positive 

experiences with a Jewish environment, peer group, and role models that encourage ongoing 

involvement in Jewish community (S. Cohen & Kotler-Berkowitz, 2004; S. Cohen, Miller, Sheskin & 

Torr, 2011; Sales & Saxe, 2004). Research has also found that many alumni of camps subsequently 

become counselors, educators, or community leaders (B. Cohen, 2005). 

The Ramah network of camps affiliated with the Conservative movement has been 

particularly intensively studied in terms of its short and long-term impacts on participants’ Jewish 

identity and subsequent community involvement; it has been documented that those who attended 

camp for several summers and particularly those who became counselors were more likely to be 

involved in Jewish community during their college years (Aviad, 1988; S. Cohen, 1998; Ettenberg 

& Rosenfeld, 1989; Fox & Novak, 1997; Keysar & Kosmin, 2004).  

Other studies have looked specifically at summer camps affiliated with the Reform 

movement, which in many cases may be participants’ primary or only exposure to Jewish education 

(Cohen & Bar-Shalom, 2006, 2010; Lorge & Zola, 2006).  
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A recent study of US summer camps affiliated with the three major denominations (Reform, 

Conservative, Orthodox) compared the experiences of youth in the various streams, and 

particularly those who may be enrolled in camps whose official denomination differs from their 

personal self-definition (E. H. Cohen, 2009). Jewish summer camps provided a setting for the study 

of Jewish identity at large, such as the development and improvement of scales of Jewish identity 

that cover basic categories of community, religion, Israel, culture, and universal values  (E. H. 

Cohen, 2013c). 

A survey of Jewish adults in five Eastern European countries (Bulgaria, Hungary, Latvia, 

Poland, and Romania) included questions pertaining to respondents’ experiences in Jewish summer 

camps (E. H. Cohen, 2013b; Kovács & Barna, 2010). 

An interesting parallel area of study has been that of Israeli youth traveling to other 

countries to be counselors in Jewish camps, and the multi-directional influences that Israeli 

counselors and Diaspora staff and campers have on one another (Ezrachi, 1994; Wolf & Kopelowitz, 

2003). Similar to this, though not directly related to summer camps, is a program which brought 

Jewish studies teachers and schools principals from Israeli schools in the TALI system on 

educational tours in the United States to learn about American Judaism and the American Jewish 

educational system. Pre- and post- program surveys, interviews, and observations were used to 

explore the impact of this pilot program, which was found to enrich participants’ understanding of 

various expressions of Judaism and pedagogic methods for teaching pluralistic Judaism in Israeli 

schools (Grant, Kelman & Regev, 2001).  

 

Jewish heritage tourism  

There are also various examples of Jewish heritage tourism which have educational 

aspects. Jews travel internationally and domestically to visit sites related to Jewish history at large, 

such as graves of rabbis, and sites such as synagogues in current or former Jewish communities 

(Collins-Kreiner, 2007). It has become increasingly popular for families to travel to various ‘Old 

Countries’ where their ancestors lived, or even to visit traditionally Jewish neighborhoods within 

the same country (Ioannides & Ioannides, 2002; Roemer, 2005; Wenger, 1997). Even kosher or 

kosher-style restaurants may be sites of culinary-heritage tourism (Jochnowitz, 2003). Museums 

and exhibits of Jewish art and history draw domestic and international Jewish travelers. Ellis Island 

in New York and its museum of immigration draws Jewish (as well as many other) tourists. The 

presentations and interpretations of these museums and exhibits have been the subject of 

sociological analysis (Clark, 2003; R. Cohen, 1998; Desforges & Maddern, 2004; Greenberg, 2002; 

Kirshenblatt-Gimblett, 1998; Maddern, 2002; Stead, 2000). Heritage tourism to Eastern Europe—

which overlaps but is not identical with Shoah tourism—often brings visitors to places where Jewish 
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life essentially no longer exists, and may be ‘reinvented’ for the tourist market (Gruber, 2002; 

Ioannides & Ioannides, 2004; Schlör, 2003).  

Studies of Moroccan-Israelis’ pilgrimages to the country of their birth examined motivations 

for the trips and their role in expression of ethnicity (Kosansky, 2002; A. Levy, 1995, 1997, 2004). 

A parallel phenomenon of Israeli immigrants visiting the ‘homeland’ can be seen among Israel’s 

large Russian population; this was explored through interviews with Russian-Israeli students who 

visited Russian in the 1990s (Lomsky-Feder & Rapoport, 2000).  

Another form of travel undertaken by Israelis is that of ‘backpackers’ who travel overseas 

after completion of their army service. During their travels, many explicitly and intentionally learn 

about other countries and cultures, and often as a result about themselves and their own culture, 

and thus represent a different yet important type of Jewish educational travel (Noy, 2004; Noy & 

Cohen, 2006). Israelis may also learn about themselves and the Other through travel to neighboring 

Arab countries. Although organized educational tours of this type are rare, studies of Israeli travel 

to the neighboring countries of Jordan and Egypt examined motivations, expectations, and 

perceptions of the destination and local population (Milman, Reichel & Pizam, 1990; Stein, 2002, 

2008; Uriely, Maoz & Reichel, 2009). 

 

Educational emissaries as a special case of Jewish educational travel  

A special case of travel with Jewish educational goals is that of shlichut—the sending of 

emissaries (shlichim) from Israel to teach in Jewish Diaspora communities. Shlichim take positions 

in Jewish schools and community centers around the world teaching subjects such as  Hebrew, 

Jewish and Israeli history, and religious studies, organizing community events, and encouraging 

and facilitating participation in tours to Israel and immigration to Israel. Over the past 75 years, 

tens of thousands of Israelis have been sent as shlichim, reaching virtually every country with a 

Jewish population. Unlike the other examples discussed above, the primary goal of this type of 

travel is to teach.  Nevertheless, it has been found that the experience of living and working, often 

for several years, in Diaspora communities is educational for the shlichim as well, and therefore 

this may be treated as a type of Jewish educational travel.  

Like tourism to Israel, shlichut was developed as an educational tool of the Zionist 

movement. The Shlichut Training Institute (STI) was founded in Jerusalem in 1939, with the 

purpose of training emissaries to work and teach in Jewish Diaspora communities. In the first 

decades of the program, the primary goals were to encourage immigration to Israel and to increase 

support for the Zionist cause. Given the classic Zionist perspective of Israel as the center of Jewish 

life, there was little expectation that time spent in Diaspora communities would be a learning 

experience for the shlichim. However, over time, it increasingly became apparent that shlichut was 

educational for the emissaries as well. First, in order to better meet the needs of the host 
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community, the training program for candidates began to include more information about the 

Diaspora countries in which they would be working. Additionally, Zionist ideology has gradually 

evolved so that while Israel is still seen as the spiritual and political center of the Jewish People, 

there is greater recognition of the value of exchange between Israel and Diaspora communities.  

In other words, shlichim are exposed to models of Jewish life that differ from those in Israel, and 

they may carry aspects of these varied expressions of Judaism back to Israel when they return to 

Israel (Hoffman, 2005). Recently, programs of short-term shlichut have been developed in which 

Israeli teenagers and young adults are sent to Diaspora communities, often to work as counselors 

in Jewish summer camps. Spending a summer in the Diaspora is perceived by many of the young 

shlichim as enhancing their own personal growth (Gar, 2005; Kopelowitz, 2003).  

Much of the research on shlichut has been evaluative. As early as 1968, a study conducted 

in Detroit looked at how shlichut enhanced collaboration between Israeli and American Jewry 

(Shaw, 1968). A study in the mid-1970s looked at the program’s response to changing social 

contexts in the receiving communities (Cromer, 1975). In the mid-1980s, the World Zionist 

Organization appointed a public committee to evaluate the functioning and activities of shlichut 

and to propose recommendations for its improvement (Landau Commission, 1985). Several years 

later, a study of shlichut in North America looked at the de-politicization of shlichut and its 

adaptation to North American socio-cultural conditions (Verbit & Waxman, 1989). In several case 

studies, the impact and functioning of shlichut has been assessed in Australia (Aharonov, 2010), 

the former Soviet Union (Dashevsky & Ta’ir, 2009), and North America (American Advisory Council, 

1993; Field, 1992; Gar, 2005; Kessler, 1973). In each case, it was found that cultural gaps between 

shlichim and the local Jewish population are challenges to the mission, and that shlichim undergo 

a process of acclimatizing to the new environment while they simultaneously expose Diaspora Jews 

to the Israeli perspective. 

A comprehensive study of shlichut (E. H. Cohen, 2011b) covered the history of the program 

through study of literature and archives as well as an empirical survey. Questionnaires were filled 

out by 348 shlichim who were active at the time of the study (1994-1996) and 470 alumni who 

completed missions between 1981 and 1993. Additionally, questionnaires were completed by 

decision-makers affiliated with shlichut in North America, France, and Argentina (n=725); decision-

makers in Israel (n=163); members of Knesset (n=67) and other local elected officials in Israel 

(n=141); and Israel Ministry of Education teachers (n=970). Qualitative methods were also used, 

including personal interviews which were conducted with 300 individuals involved in shlichut in 

Israel, North and South America, and Europe; focus groups including 100 active and alumni 

shlichim and shlichut administrators; and on-site observations at the places where shlichim work 

around the world.  
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A few recent articles have examined sociological aspects of shlichut, such as the ‘teacher-

as-stranger’ (Pomson & Gillis, 2010), and Hebrew language skills as an indicator of ‘authenticity’ 

(Kattan, 2009). 

 

 

Conclusion 

This social history of Jewish educational tourism research illustrates the vibrant and 

pioneering nature of the field on two parallel tracks: the travel itself and the research of it. The 

latter includes content issues explored, methodologies used to investigate them, and theories of 

identity and travel which have been developed as part of this research. Many of the educational 

programs developed were among the first examples of travel which were designed to enhance 

religious and ethnic identity, to create a bond with a homeland, and to commemorate national 

tragedies. Moreover, many of these were surveyed from their inception. This is an indicator of the 

extent to which educational travel was perceived as important. The travel programs were not seen 

simply as vacations, but as integral tools towards articulated goals of identity enhancement, nation-

building, preservation of collective memories, and so forth. Organizers were convinced they were 

dealing with something significant. The issues explored in the surveys give an indication of the 

explicit and implied goals of the tour programs. For example, while in the early decades of the 

program encouraging aliyah was an explicit goal—survey respondents were routinely asked if they 

intended to make aliyah, over time this has been de-emphasized  in promotion of the program and 

also in research on it, even if aliyah may still be an implied goal of organizers. In more recent 

decades, objectives which are of greater interest to the Diaspora communities have been 

emphasized, such as participation in the home Jewish community following the tour, and 

encouraging marrying a Jewish partner. Reflecting this, these issues have been tracked through 

research on the programs (E. H. Cohen, 2003b; Saxe et al., 2011b). A future article could explore 

in greater depth the explicit and implicit goals of Jewish educational travel, and how the success 

of the tours in accomplishing these goals has been evaluated. 

   Taken cumulatively, the research undertaken offers a deeper understanding of Jewish 

identity—identification with the Jewish People and Israel, components of identity, symbols of 

identity, of informal education—quality of tour, group dynamics, guiding), and of tourism—

destination image, connection to destination, and local population. Throughout decades of 

research, scales of Jewish identity were developed, expanded, verified, and improved. Research 

on Jewish educational travel provides a lens for investigating numerous Jewish communities in the 

world, particularly as they visit Israel. In particular, the ten-year study of Israel Experience tours 

took an international approach, considering participants even from very small Jewish communities, 

rather than focusing mainly on the large North American population. The data collected reveal 
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much about Jewish youth around the world, their relationship with Israel, and Jewish identity 

formation in various home countries (Cohen, E.H., in press). Research on travel provides a rich 

setting to look at Israel-Diaspora relations (Cohen, E. H. and Horenczyk, 2003), which may be 

studied, for example, in the context of interactions between Israeli and Diaspora staff on tours and 

in summer camps, and during mifgashim arranged among Israeli and Diaspora youth (Cohen, E. 

H., 2000). Moreover, studies of the numerous populations of Jewish youth surveyed provided 

insights into global youth culture, in which travel is an increasingly widespread and important 

undertaking. 

The research conducted on Jewish educational tourism also made a contribution to 

educational research at large, as it helped identify elements of successful programs, challenges, 

and areas in need of improvement. Given that the research continued over many decades, the 

effectiveness of tours and the results of changes and innovations were tracked. 

It may be noted—and I believe this is an issue which deserves further investigation—that 

virtually all the studies were conducted by Jewish researchers. This fact reflects many deep-seated 

characteristics of the institutional world organizing the tours and commissioning the research. The 

implications, both positive and negative, of this situation are beyond the scope of this article, but 

may be the subject of future analysis. In any case, the studies provided a rich picture of Jewish 

travel using a multitude of qualitative and quantitative data analysis tools.  

As other populations have emulated examples of Jewish educational travel, for example, 

in organized group tourism to sites related to heritage, homeland, and history, they have been able 

to learn from the experiences of Jewish program organizers and tourists—more specifically they 

were able to learn from their scientifically documented experiences. The rapid expansion of the 

fields of heritage tourism, Diaspora tourism, and dark tourism related to the history of various 

groups is accompanied by a growth of scientific studies in these fields.  

Mega-evaluation. A fruitful next step in research on Jewish educational travel would be to 

move beyond program evaluations and towards a mega-assessment of the field. One element of 

this would be expansion of the populations surveyed to include, in addition to participants, other 

related parties, namely madrichim, applicants’ parents, Diaspora community leaders and educators, 

members of relevant Israeli government committees, and so forth. In this way, researchers could 

document the impact of the program on Diaspora community organizations and the hosts and 

operators in Israel. Another interesting population to investigate would be those who do not 

participate; this could give much insight into barriers to participation. The Taglit evaluation has 

included a sample of applicants as a control group; this aspect of the research could be expanded. 

Such a mega-evaluation should be international in scope, taking into account not only the large 

North American population but also the many smaller populations of participants from South 

American, Europe, the former Soviet Union, Australia, and South Africa. Research could further 
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investigate sub-populations within each national population, considering demographic features 

such as denomination, age, gender, size of local Jewish community, and so forth. Furthermore, 

such research could take a comparative approach to different frameworks of educational travel. A 

recent study of Graham (2014) offers a case study comparing different types of Jewish education, 

including but not limited to travel, among British youth in which it was found that gap year 

programs in Israel have far more significant effects on Jewish identity than do short tours to Israel.  

A mega-evaluation could eventually assist in the mapping of educational priorities among the 

Jewish people. In this way, Jewish educational travel can be considered in the context of a global 

view regarding the policy of education and Diaspora-Israel relations.  
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Endnotes 

 

1  Kings 1, 10 as analyzed in Young, 1973 

 

2 In this article the Hebrew term Shoah is used, as it refers specifically to the Nazis’ genocidal campaign, 

whereas the English word ‘Holocaust’ may refer to other atrocities and tragedies; see Gerstenfeld 2008, Petrie 
2009. 

 
3 Data were collected from annual reports preserved in the Central Zionist Archives in Jerusalem and were 

confirmed by data in Mittelberg, 1999, pp. 137-138. For the years 1950-1952 and 1953-1956 are estimates 
based on cumulative data for these two periods. Figures for 1964 are an estimate. This graph shows only 
participants in Israel Experience tours and does not include participants in Taglit birthright Israel tours, which 
were launched in 2000. 
 
4 Also known as the Itzhak Katzenelson Holocaust and Jewish Resistance Heritage Museum. 

 
5 http://www.lamoth.org/the-museum/history/ 

                                                 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

28 

References 

Abrams, S., Klein-Katz, S., & Schachter, L. (1996) Standing within the gates: A study of the impact 

of the Cleveland Israel Educators' Seminar on the personal and professional lives of its 

participants. Journal of Jewish Communal Service, 73(1), 83-88.   

Aharonov, Y. (2010). The encounter of shlichim with the Australian Jewish community. Australian 

Journal of Jewish Studies, 24, 46-73. 

American Advisory Council. (1993). Shlichut: An American perspective. New York/Jerusalem: 

Commission of the Joint Authority on Jewish/Zionist Education.  

Ashworth, G. (2002). Holocaust tourism: The experience of Kraków-Kazimierz. International 

Research in Geographical and Environmental Education, 11(4), 363-367.  

Ashworth, G., & Hartman, R. (2005). Horror and human tragedy revisited. New York: Cognizant.  

Aviad, J. (1988). Subculture or counterculture: Camp Ramah. In J. Aviad (Ed.), Studies in Jewish 

Education (Vol. 3, pp. 197-225). Jerusalem: Magnes Press, The Hebrew University. 

Avisar, O. (2000). Geography curricula, “Shorashim” field trips and tours in Zionist-national 

education from 1948-1987. Doctoral thesis, Bar Ilan University, Land of Israel Studies and 

Archaeology.  

Aviv, C. (2011). The emergence of alternative Jewish tourism. European Review of History [Revue 

européenne d'histoire], 18(01), 33-43. 

Avivi, O. (2000). Birthright Israel Mifgashim: A Summary of the Planning, Implementation and 

Evaluation of Mifgashim during Birthright Israel Programs. Executive Report: Winter Launch 

1999-2000. Jerusalem: Bronfman Mifgashim Center.  

Bar-Shalom, Y. (2002). A mifgash in the context of the Israel experience. In B. Cohen & A. Ofek 

(Eds.), Essays in education and Judaism in honor of Joseph Lukinsky, (pp. 279-294). New York: 

Jewish Theological Seminary Press.  

Bauman, J. (1995). Designer heritage: Israeli national parks and the politics of historical 

representation. Middle East Report, 196, 20-23. 

Bauman, J. (2004). Nationalized past in Zippori/Sepphoris, an Israeli National Park. In Y. Rowan 

& U. Baram (Eds.), Marketing heritage: Archaeology and the consumption of the past (pp. 205-

228). Walnut Creek, CA: AltaMira Press. 

Beech, J. (2000). The enigma of Holocaust sites as tourist attractions: The case of Buchenwald. 

Managing Leisure, 5(1), 29–41.  

Ben-David, O. (1997). Tiyul (hike) as an act of consecration of space. In E. Ben-Ari & Y. Bilu (Eds), 

Grasping land: Space and place in contemporary Israeli discourse and experience (pp. 129-

146). New York: State University of New York Press. 

Ben-Hur, Y., & Levi, Y. (1998). The immediate environment as an educational resource.  Tel Aviv: 

Mofet. 



Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

29 
 

Berkowitz, M. (2013). The origins of Zionist tourism in Mandate Palestine: Impressions (and pointed 

advice) from the West. Public Archaeology, 11(4), 217-234. 

Bollag, B. (1999). In the shadow of Auschwitz: Teaching the Holocaust in Poland. American 

Educator, 23(1), 38-49. 

Brodsky-Porges, E. (1981). The grand tour travel as an educational device 1600-1800. Annals of 

Tourism Research, 8(2), 171-186.  

Bruner, E. (1996). Tourism in Ghana: The representation of slavery and the return of the Black 

diaspora. American Anthropologist, 98(2), 290-304.  

Bubis, G., & Marks, L. (1975). Changes in Jewish identification: A comparative study of a teen-age 

Israel camping trip, a counselor-in-training program and a teen age service camp. New York: 

Florence G. Heller-JWB Research Center. 

Cahaner, L., & Mansfeld, Y. (2012). A voyage from religiousness to secularity and back: A glimpse 

into ‘haredi’ tourists. Journal of Heritage Tourism, 7(4), 301-321. 

Caplan, P. (2007). ‘Never again’: Genocide memorials in Rwanda. Anthropology Today, 23(1), 20-

22. 

Charry, E., & Charry, D. (1999). Send a Christian to camp: Jewish religious camps as models for 

Christian camps. The Christian Century, 116(20), 708-710.  

Chazan, B., & Saxe, L. (2008). Post-programming for Taglit-Birthright Israel alumni in Europe: A 

feasibility study. Waltham, MA: Brandeis University Press.  

Chronis, A. (2005). Co-constructing heritage at the Gettysburg storyscape. Annals of Tourism 

Research, 32(2), 386-406. 

Clark, D. (2003). Jewish museums: From Jewish icons to Jewish narratives. European Judaism, 36, 

4-17. 

Cohen, B. (2005). The impact of summer camping upon the major North American Jewish religious 

movements. In M. Nisan & O. Schremer (Eds.), Educational deliberations: Studies in education 

dedicated to Shlomo Fox (pp. 223-246). Jerusalem: Keter Publishing House and Mandel 

Leadership Institute. 

Cohen, E. H. (2000). Mifgashim: A meeting of minds and hearts. Journal of Jewish Education, 66 

(1-2), 23-37. 

Cohen, E. H. (2003a).  Tourism and Religion. A Case Study: Visiting Students in Israel. Journal of 

Travel Research. Vol. 42 (1), 36-47. 

Cohen, E.H. (2003b) A questionable connection: Community involvement and attitudes to 

intermarriage of young American Jews. Jewish Journal of Sociology, 45 (1), 5-19. 

Cohen, E. H. (2004a). Preparation, simulation and the creation of community: Exodus and the case 

of diaspora education tourism. In T.E. Coles and D.J. Timothy (Eds.), Tourism, Diasporas and 

Space (pp. 125-138).  London:  Routledge. 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

30 

Cohen, E. H. (2004b). From four corners of the world: Executive summary of the survey of 

Birthright Israel participants from Argentina, Australia/New Zealand, Brazil and France 2002-

2003. Jerusalem: Research & Evaluation. 

Cohen, E. H. (2008). Youth tourism to Israel: Educational experiences of the Diaspora. Clevedon, 

UK: Channel View Publications. 

Cohen, E. H. (2009). Towards the development of a new scale of Jewish identity: A case study in 

Reform, Conservative and Orthodox Jewish summer camps in the US. Jerusalem: Lookstein 

Center for Jewish Education, Bar Ilan University. Unpublished Report. 

Cohen, E. H. (2011a). Educational dark tourism at an in populo site: The Holocaust museum in 

Jerusalem. Annals of Tourism Research, 38(1), 193-209.  

Cohen, E. H. (2011b). The educational Shaliach 1939-2009: A socio-history of a unique project in 

formal and informal education. Ramat Aviv: Tel Aviv University. 

Cohen, E. H. (2013a). Identity and pedagogy: Shoah education in Israeli state schools. Boston: 

Academic Studies Press. 

Cohen, E. H. (2013b). The camping experience: The impact of JDC Jewish summer camps on Eastern 

European Jews. Oxford, UK: JDC International Centre for Community Development. Retrieved 

from: www.jdc-iccd.org/en/download/article/21/one.pdf  

Cohen, E. H. (2013c). Multiplicity of identity expressed in Jewish educational settings: The case of 

summer camps in the US. International Journal of Jewish Educational Research, 6, 29-67.  

Cohen, E. H. (2014). Jewish Youth around the World, 1990-2010. Brill. 

Cohen, E. H., & Bar-Shalom, Y. (2006). Jewish youth in Texas: Toward a multi-methodological 

approach to minority identity. Religious Education, 101(1), 40-59. 

Cohen, E. H., & Bar-Shalom, Y. (2010). Teachable moments in Jewish education: An informal 

approach in a reform summer camp. Religious Education, 105(1), 26-44.   

Cohen, E. H. and Horenczyk, G. (2003). The Structure of Attitudes towards Israel-Diaspora 

Relations among Diaspora Youth Leaders: An Empirical Analysis. Journal of Jewish Education. 

69(2), 78-88. 

Cohen, E. H., Ifergan, M. and Cohen, E. (2002). A new paradigm in guiding: The madrich as a 

role model. Annals of Tourism Research, 29(4), 919-932. 

Cohen, R. I. (1998). Jewish icons: Art and society in modern Europe. Berkeley, CA: University of 

California Press. 

Cohen, S. (1986a). Jewish travel to Israel: Incentives and inhibitions among US and Canadian teen-

agers and young adults. Jerusalem: The Jewish Education Committee, The Jewish Agency for 

Israel. 

Cohen, S. (1986b). Participation in educational programs in Israel: Their decision to join the 

programs and short-term impact of their trips. Jerusalem: Nativ Policy & Planning Consultants. 

http://www.jdc-iccd.org/en/download/article/21/one.pdf


Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

31 
 

Cohen, S. M. (1991). Israel in the Jewish identity of American Jews: A study in duality and contrasts. 

In D. M. Gordis & Y. Ben-Horin (Eds.), Jewish identity in America (pp. 119-135). Los Angeles: 

Wilstein Institute. 

Cohen, S. (1996). UJA missions to Israel: A qualified success story. Jerusalem: Hebrew University 

of Jerusalem. 

Cohen, S. (1998). Camp Ramah and adult Jewish identity: Long-term influences on conservative 

congregants in North America. Jerusalem: Melton Center for Jewish Education, Hebrew 

University. 

Cohen, S., & Kelman, A. (2010). Thinking about distancing from Israel. Contemporary Jewry, 30(2), 

287-296. 

Cohen, S., & Kopelowitz, E. (2010). Journeys to Israel: The impact of longer-term programs upon 

Jewish engagement and Israel attachment. New York: Jewish Agency for Israel.  

Cohen, S., & Kotler-Berkowitz, L. (2004). The impact of childhood Jewish education on adults’ 

Jewish identity: Schooling, Israel travel, camping and youth groups. United Jewish 

Communities Report Series on the National Jewish Population Survey 2000-01. Retrieved 

from http://www.bjpa.org/Publications/downloadFile.cfm?FileID=2772 

Cohen, S., Miller, R., Sheskin, I., & Torr, B. (2011). Camp works: The long-term impact of Jewish 

overnight camp. Foundation for Jewish Camp. Retrieved from 

http://www.jewishcamp.org/sites/default/files/u5/NEW%20Camp_Works_for_Web.pdf 

Cohen-Hattab, K. (2004). Zionism, tourism, and the battle for Palestine: Tourism as a political-

propaganda tool. Israel Studies, 9(1), 61-85. 

Cohen-Hattab, K., & Katz, Y. (2001). The attraction of Palestine: Tourism in the years 1850-

1948. Journal of Historical Geography, 27(2), 166-177. 

Cole, T. (2000). Selling the Holocaust, from Auschwitz to Schindler: How history is bought, 

packaged and sold. New York, NY: Routledge.  

Collins-Kreiner, N. (2006). Graves as attractions: Pilgrimage-tourism to Jewish holy graves in 

Israel. Journal of Cultural Geography, 24(1), 67-89. 

Comet, T. (1965). Research findings on the effect of a summer experience in Israel on American 

Jewish youth. Philadelphia: AZYF. 

Cromer, G. (1974). The changing role of the shliach. Journal of Jewish Communal Service, 51(2), 

184-187. 

Dann, G., & Seaton, A. (2001). Slavery, contested heritage and thanatourism. London: Routledge. 

Dashefsky, I., & Ta’ir, U. (2009). Mutual relations between Shlihim and local teachers at Jewish 

schools in the Former Soviet Union. In A. Pomson & H. Deitcher (Eds.), Jewish day schools, 

Jewish communities: A reconsideration (pp. 155-171). Oxford: Littman Library of Jewish 

Civilization. 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

32 

DellaPergola, S., Rebhun, U., & Raicher, R. P. (2000). The Six Day War and Israel-Diaspora 

relations: An analysis of quantitative indicators. In E. Lederhendler (ed.) The Six-Day War 

and World Jewry (pp. 11-50) Bethesda: University Press of Maryland. 

Desforges, L., & Maddern, J. (2004). Front doors to freedom, portal to the past: History at the Ellis 

Island Immigration Museum, New York. Social & Cultural Geography, 5(3), 437-457. 

Donitsa-Schmidt, S., & Vadish, M. (2005). North American students in Israel: An evaluation of a 

study abroad experience. Frontiers: The Interdisciplinary Journal of Study Abroad, 11, 33-

56.  

Dorph, G. Z., & Holtz, B. W. (2000). Professional development for teachers: Why doesn't the model 

change? Journal of Jewish Education, 66(1-2), 67-76. 

Dorph, S. (1976). A model for Jewish education in America. Doctoral dissertation. Teachers College, 

Columbia University, New York. 

Dror, Y., & Shayish, E. (2013). The tiyul as a tool for values education. Tel Aviv: Tel Aviv University. 

(in Hebrew). 

Dubnov, S. (1980). History of the Jews: From the Roman Empire to the Early Medieval Period (Vol. 

2). South Brunswick, NJ: T. Yoseloff.  

Epstein, A. D., & Kheimets, N. G. (2001). Looking for Pontius Pilate’s footprints near the Western 

Wall: Russian Jewish tourists in Jerusalem. Tourism Culture & Communication, 3(1), 37-56. 

Essah, P. (2001). Slavery, heritage and tourism in Ghana. International Journal of Hospitality & 

Tourism Administration, 2(3 & 4), 31-49. 

Ettenberg, S., & Rosenfield, G. (Eds.). (1989). The Ramah experience: Community and 

commitment. New York: Jewish Theological Seminary of America.  

Ezrachi, E. (1994). Encounters between American Jews and Israelis: Israelis in American Jewish 

Summer Camps.  Doctoral dissertation, Jewish Theological Seminary. 

Farago, U. (1972). The influence of a Jewish summer camp’s social climate on the campers’ identity. 

Doctoral dissertation, Brandeis University, Waltham, MA. 

Feldman, J. (2008). Above the death pits, beneath the flag: Youth voyages to Poland and the 

performance of Israeli national identity. New York: Berghahn Books. 

Field, E. (1992). Towards a new model of Shlichut in Philadelphia. Jewish Federation of Greater 

Philadelphia Department of Allocations and Planning, October 6. 

Findling-Andy, L., & Spector, A. (1997). Encounters in the Israeli Experience: Encounters between 

Diaspora and Israeli youth (in Hebrew). Jerusalem: Henrietta Szold Institute. 

Flanzbaum, H. (Ed.). (1999). The Americanization of the Holocaust. Baltimore, MD: Johns Hopkins 

University. 



Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

33 
 

Fox, S., & Novak, W. (1997). Vision at the heart: Lessons from Camp Ramah on the power of ideas 

in shaping educational institutions. New York: Council for Initiatives in Jewish Education and 

Jerusalem: Mandel Institute. 

Friedlander, D., Morag-Talmon, P., & Moshayov, D. (1991). The one year program in Israel: An 

evaluation of North America Jewish students in the Rothberg School for Overseas Students at 

the Hebrew University. New York: American Jewish Committee, Institute on American Jewish-

Israeli Relations. 

Gar, T. (2005). The influence of repeated shlichut to summer camps in North America on the Jewish 

identity of the Individual. Master's thesis. The Hebrew University, Jerusalem. (in Hebrew). 

Geffen, D. (2013, April 15). The lifeblood of Palestine Jewish tourism. Jerusalem Post. 

Geffen, D. (1979). A Visit to the Land of the Patriarchs: The Diary of William Topkis, 1923. Tel 

Aviv: Katedra. 

Gerstenfeld, M. (2008) Holocaust Trivialization. Available online at: 

http://jcpa.org/article/holocaust-trivialization/accessed January 16, 2014. 

Girtal, G. (2002). School trips and their meaning in the eyes of teachers and students, 1920-1980. 

Master's thesis. Tel Aviv University, Tel Aviv. 

Girtal, G. (2010). The way of nature. Bnei-Brak: Sifriyat Poalim. 

Goldfarb Consultants (1991) Attitudes toward travel to Israel among Jewish adults and Jewish 

youth. In The Israel Experience.  Jerusalem: CRB Foundation. 

Goldman, A. (1992, August 14). Tibetans draw lessons from camp: Representatives of the Dalai 

Lama visit Jewish summer camps. The New York Times, B7. 

Gotar, Y. (2009). The annual tiyul in Israel. Ramat Gan: Bar Ilan University, Faculty of Jewish 

Studies, Land of Israel Studies and Archaeology.  

Graham, D. (2014).  The impact of communal intervention programs on Jewish identity: An analysis 

of Jewish students in Britain. Contemporary Jewry, 34(1), 31-57. 

Grant, L. D., Kelman, R. N., & Regev, H. (2001). Traveling toward the self while visiting the other: 

Israeli TALI school educators on a US study tour. Journal of Jewish Communal 

Service, 77(3/4), 172-181.  

Greenberg, R. (2002). Jews, museums, and national identities. Ethnologies, 24(2), 125-137. 

Gross, Z. (2010). Holocaust education in Jewish schools in Israel: Goals, dilemmas, challenges. 

Prospects, 40, 93-113. 

Gruber, R. E. (2002). Virtually Jewish: Reinventing Jewish culture in Europe. Berkeley, CA: 

University of California Press.  

Hartmann, R. (2005). Holocaust memorials without Holocaust survivors: The management of 

museums and memorials to victims of Nazi Germany in 21st century Europe. In G. Ashworth & 

R. Hartman (Eds.), Horror and human tragedy revisited (pp. 89-107). New York: Cognizant. 

http://jcpa.org/article/holocaust-trivialization/


Hagira 5 | 2016                                                                                                Erik H. Cohen 

34 

Hazbun, W. (2012). Itineraries of peace through tourism: Excavating territorial attachments across 

the Arab/Israeli frontier. Peace & Change, 37(1), 3-36. 

Helmreich, W. B. (1995). Visits to Europe, Zionist education, and Jewish identity: The case of the 

march of the living. Journal of Jewish Education, 61(3), 16-20. 

Helmreich, W. (2005). Long Range Effects of the March of the Living on Participants. New York: 

Department of Sociology, City College of New York. 

Herman, S. (1970). American students in Israel. Ithaca: Cornell University Press. 

Herman, S. (1977a). Criteria for Jewish identity. In M. Davis (ed.) World Jewry and the State of 

Israel (pp. 163-181). New York: Arno Press. 

Herman, S. (1977c). The Components of Jewish Identity: A Social Psychological Analysis. New 

York: American Jewish Committee. 

Herman, S. (1977b). Jewish identity: A social psychological perspective. Beverly Hills: Sage 

Publishers, reissued with new introduction 1988.  

Hochstein, A. (1986). The Israel Experience: Summary report to the Jewish education committee. 

Nativ Policy and Planning Consultants. Jerusalem: The Jewish Agency for Israel.  

Huener, J. (2001). Antifascist pilgrimage and rehabilitation at Auschwitz: The political tourism of 

Aktion Suhnezeichen and Sozialistische Jugend. German Studies Review, 24(3), 513-532. 

Ioannides, D., & Ioannides, M. (2002). Pilgrimages of nostalgia: Patterns of Jewish travel in the 

United States. Tourism Recreation Research, 27(2), 17-25. 

Ioannides, D., & Ioannides, M. (2004). Jewish past as a 'foreign country': The travel experiences 

of American Jews. In T. Coles & D. Timothy (Eds.), Tourism diasporas and space: Travels to 

promised lands (pp. 95-109). London: Routledge. 

Israeli, N. (1965). The Madrich: The Israeli Youth Leader, Roles, Training and Social Function. 

Pittsburgh Pennsylvania: University of Pittsburgh. 

Jochnowitz, E. (2003). Flavors of memory: Jewish food as culinary tourism in Poland. In L. Long 

(Ed.), Culinary tourism (pp. 97-113). Lexington: University Press of Kentucky. 

Kadushin, C., Wright, G., Shain, M., & Saxe, L. (2012). How socially integrated into mainstream 

America are young American Jews? Contemporary Jewry, 32(2), 167-187. 

Kahane, R. (1997). The origins of postmodern youth: Informal youth movements in a comparative 

perspective. New York and Berlin: Walter de Gruyter. 

Katriel, T. (1995). Touring the land: Trips and hiking as secular pilgrimages in Israeli culture. Jewish 

Ethnology and Folklore Review, 17(12), 6-13.  

Kattan, S. (2009). “Because she doesn’t speak real Hebrew’’: Accent and the socialization of 

authenticity among Israeli shlichim. Crossroads of Language, Interaction, and Culture, 7, 65-

94.  

http://www.bjpa.org/Publications/details.cfm?PublicationID=14023


Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

35 
 

Katz, S. (1985). The Israeli teacher-guide: The emergence and perpetuation of a role. Annals of 

Tourism Research, 12(1), 49-72.  

Kedar, S. (2011). Professional development: Vini, vidi, vici? Short-term Jewish educators’ trips to 

Israel as professional-development programs. In H. Miller, L. Grant & A. Pomson (Eds.), 

International handbook of Jewish education (pp. 981-1000). Netherlands: Springer. 

Kelner, S. (2002). Almost pilgrims: Authenticity, identity and the extra-ordinary on a Jewish tour 

of Israel. New York: City University of New York.  

Kelner, S. (2010). Tours that bind: Diaspora, pilgrimage, and Israeli birthright tourism. New York: 

New York University Press. 

Kelner, S. (2013). Historical perspectives on Diaspora homeland tourism: “Israel Experience” 

education in the 1950s and 1960s. Diaspora, Indigenous, and Minority Education, 7(2), 99-

113. 

Kelner, S. (2014). Ethnographers and history. American Jewish History, 98(1), 17-22. 

Kelner, S., Saxe, L., Kadushin, C., Canar, R., Lindholm, M., Ossman, H., …& Woocher, M. (2000). 

Making meaning: Participants' experience of Birthright Israel. Waltham, MA: Cohen Center for 

Modern Jewish Studies, Brandeis University.  

Kessler, A. (1973). Israeli teachers in American Jewish schools. Journal of Jewish Teaching, 4, 55-

61. 

Keysar, A., & Kosmin, B. (2004). Research findings on the impact of Camp Ramah: A companion 

study to the 2004 “eight up” report on the attitudes and practices of conservative Jewish 

college students. New York: Jewish Theological Seminary. 

Kirshenblatt-Gimblett, B. (Ed.). (1998). Destination culture: Tourism, museums, and heritage. 

Berkeley, CA: University of California Press. 

Klein-Katz, S. (1990). Encountering Israel as an adult learning experience. Jerusalem: Jerusalem 

Fellows. 

Klein-Katz, S. (1991). The planning of an Israel Experience as a Jewish educational resource: The 

Cleveland teachers' seminar in Israel. Jerusalem: Jerusalem Fellows.  

Kopelowitz, E. (2003). Between Mifgash and Shlichut: Paradigms in contemporary Zionist education 

and the question of the ideological relationship between Israel and diaspora. Jerusalem: JAFI.   

Kosansky, O. (2002). Tourism, charity, and profit: The movement of money in Moroccan Jewish 

pilgrimage. Cultural anthropology, 17(3), 359-400. 

Kovács, A., & Barna, I. (2010). Identity à la carte: Research on Jewish identities, participation and 

affiliation in five European countries. Paris: JDC.  

Krakover, S. (2005). Attitudes of Israeli visitors towards the Holocaust remembrance site of Vad 

Yashem. In G. Ashworth & R. Hartmann (Eds.), Horror and human tragedy revisited: The 

management of sites of atrocities for tourism (pp. 108-117). New York: Cognizant. 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

36 

Kugelmass, J. (1994). Why we go to Poland: Holocaust tourism as secular ritual. In J. Young (Ed.), 

The art of memory: Holocaust memorials in history (pp. 174-184). Washington, DC: Prestel. 

Kujawski, N. (2000). Building interpersonal relations through mifgashim. Jerusalem: The Hebrew 

University of Jerusalem.  

Landau Commission. (1985). Report of the public committee for the examination of Shlichut of the 

World Zionist Organization. Jerusalem: WZO.  

Lazar, A., Chaitin, J., Gross, T., & Bar-On, D. (2004a). Jewish Israeli teenagers, national identity, 

and the lessons of the Holocaust. Holocaust and Genocide Studies, 18(2), 188-204. 

Lazar, A., Chaitin, J., Gross, T., & Bar‐on, D. (2004b). A Journey to the Holocaust: Modes of 

understanding among Israeli adolescents who visited Poland. Educational Review, 56(1), 13-

31. 

Lennon, J., & Foley, M. (1999). Interpretation of the unimaginable: The US Holocaust Memorial 

Museum, Washington, DC, and “dark tourism”. Journal of Travel Research, 38(1), 46-50.  

Lennon, J., & Foley, M. (2000). Dark tourism: The attraction of death and disaster. London: 

Continuum. 

Lev Ari, Lilach; Mansfeld, Yoel; Mittelberg, David. (2003). Globalization and the Role of Educational 

Travel to Israel in the Ethnification of American Jews, Tourism Recreation Research. 28(3), 

pp. 15-24. 

Levy, A. (1995). Ethnic aspects of Israeli pilgrimage and tourism to Morocco. Jewish Folklore and 

Ethnology Review, 17(1-2), 20-24.  

Levy, A. (1997). To Morocco and back: Tourism and pilgrimage among Moroccan-born Israelis. In 

E. Ben-Ari & Y. Bilu (Eds.), Grasping land: Space and place in contemporary Israeli discourse 

and experience (pp. 25-46). Albany, NY: State University of New York Press. 

Levy, A. (2004). Homecoming to the diaspora: Nation and State in visits of Israelis to Morocco. In 

F. Markowitz & A. H. Stefansson (Eds.), Homecomings: Unsettling paths of return (pp. 92-108). 

Lanham, MD: Lexington Books. 

Lomsky-Feder, E., & Rapoport, T. (2000). Visit, separation, and deconstructing nostalgia: Russian 

students travel to their old home. Journal of Contemporary Ethnography, 29(1), 32-57. 

Lorge, M., & Zola, G. (Eds.). (2006). A place of our own: The rise of Reform Jewish camping. 

Tuscaloosa, AL: University of Alabama Press.  

Macdonald, S. (2006). Mediating heritage: Tour guides at the former Nazi party rally grounds, 

Nuremberg. Tourist Studies, 6(2), 119-138. 

Maddern, J. (2002). The ‘isle of home’ is always on your mind: Subjectivity and space at Ellis Island 

immigration museum. In T. Coles & D. Timothy (Eds.), Tourism, Diasporas and space (pp. 

153-171).  London: Routledge. 



Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

37 
 

Mansfeld, Y., & Cahaner, L. (2013). Ultra-Orthodox Jewish tourism: A differential passage out of a 

socio-cultural bubble to the "open space". Tourism Analysis, 18(1), 15-27. 

Mansoor, M. (1991). Jewish history and thought: An introduction. Hoboken, NJ: KTAV Publishing 

House, Inc.  

Marcuse, H. (2001). Legacies of Dachau: The uses and abuses of a concentration camp, 1933-

2001. Cambridge, UK: Cambridge University Press. 

Markowitz, D. (2012). The annual trip as an ethnic test: The case of the Kedma school in Jerusalem. 

In T. Rapoport & A. Kahane (Eds.), The social order and the code of informality (pp. 343-365). 

Tel Aviv: Risling. (in Hebrew). 

Marzano, A. (2013). Visiting British Palestine: Zionist travelers to Eretz Israel. Quest: Issues in 

Contemporary Jewish History, 6. Retrieved from: http://www.quest-

cdecjournal.it/about.php?issue=6 

Mashav (2011). Masa Israeli mibereshit. Changes in attitudes and value conceptions: Educational, 

experiential and organizational aspects. Retrieved from http://www.mashav-research.com/wp-

content/uploads/2012/08/ממצאים-עיקריים.pdf  

Miles, W. (2002). Auschwitz: Museum interpretation and darker tourism. Annals of Tourism 

Research, 29 (4), 1175-1178. 

Milman, A., Reichel, A., & Pizam, A. (1990). The impact of tourism on ethnic attitudes: the Israeli-

Egyptian case. Journal of Travel Research, 29(2), 45-49. 

Mittelberg, D. (1988). Strangers in Paradise: The Israeli Kibbutz Experience. New Jersey: 

Transaction Publishers. 

Mittelberg, D. (1999). The Israel Connection and American Jews. Praeger.   

Mittelberg, D., & Lev-Ari, L. (1995). Jewish identity, Jewish education and the experience of the 

kibbutz in Israel. Journal of Moral Education, 24(3), 327-344. 

Nager, A. L., Nager, S. M., Lalani, P. G., & Gold, J. I. (2010). Holocaust student tour: The impact 

on spirituality and health. The Israel Journal of Psychiatry and Related Sciences, 48(3), 186-

194. 

Noy, C. (2004). This trip really changed me: Israeli backpackers’ narratives of self-change. Annals 

of Tourism Research, 31(1), 78-102. 

Noy, C., & Cohen, E. (Eds.). (2006). Israeli backpackers: From tourism to rite of passage. Albany, 

NY: SUNY Press. 

Ohayon, S. (2004). Students from North America in Israel: The Machon Gold one-year program 

compared to university program. Philadelphia, PA: Schechter Institute. 

Oshri, Y. (2005). “Tiyulimud”—educational hikes. Rehovot: Hamihaver. 

Paris, L. (2008). Children's Nature: The Rise of the American Summer Camp. New York: New York 

University Press. 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

38 

Petrie, J. (2009). The Secular Word "Holocaust": Scholarly Sacralization, Twentieth Century 

Meanings. Available online at http://www.berkeleyinternet.com/holocaust/ accessed January 

16, 2014.Pomson, A., & Gillis, M. (2010). The teacher‐as‐stranger as model and 

metaphor.  Teacher Development, 14(1), 45-56. 

Pomson, A., & Grant, L. (2004). Getting personal with professional development: The case of short-

term trips to Israel for Diaspora teachers. In J. Bashi, M. Ben Peretz & A. Bouganim (Eds.), 

Education and professional training (pp. 45-81). Jerusalem: Eliner Library. 

Rahimi, E. (2010). Jewish ultra-Orthodox tourism in contemporary Israel. Master's thesis. School 

of Education, Bar-Ilan University. 

Reisman, B. (Ed.). (1993). Adult education trips to Israel: A transforming experience. Jerusalem: 

JCC, Melitz, Melton Center for Jewish-Zionist Education in the Diaspora. 

Resnik, J. (2003). ‘Sites of memory’ of the holocaust: Shaping national memory in the education 

system in Israel. Nations and Nationalism, 9(2), 297-317.  

Ritchie, B., Carr, N., & Cooper, C. (2003). Managing educational tourism. Clevedon, UK: Multilingual 

Matters. 

Roemer, N. (2005). The city of Worms in modern Jewish traveling: Cultures of remembrance. 

Jewish Social Studies, 11(3), 67-91. 

Romi, S., & Lev, M. (2003). Youth and the Holocaust: Changes in knowledge, feelings, and attitudes 

following the journey to Poland. Megamot, 42(2), 219-239. (in Hebrew). 

Romi, S., & Lev, M. (2007). Experiential learning of history through youth journeys to Poland: 

Israeli Jewish youth and the Holocaust. Research in Education, 78(1), 88-102. 

Saidel, R. G. (1996). Never Too Late to Remember: The Politics Behind New York City's Holocaust 

Museum. New York: Holmes & Meier. 

Sales, A., & Saxe, L. (2004). “How goodly are thy tents”: Summer camps as Jewish socializing 

experiences. Waltham, MA: Brandeis University in association with The AVI CHAI Foundation, 

published by University Press of New England. 

Sasson, T., Mittelberg, D., Hecht, S., & Saxe, L. (2011). Guest-host encounters in diaspora-heritage 

tourism: The Taglit-Birthright Israel Mifgash (encounter). Diaspora, Indigenous, and Minority 

Education, 5(3), 178-197. 

Saxe, L., & Chazan, B. (2008). Ten days of Birthright Israel: A journey in young adult identity. 

Waltham, MA: Brandeis University Press. 

Saxe, L., Fishman, S., Shain, M., Wright, G., & Hecht, S. (2013). Young adults and Jewish 

engagement: The impact of Taglit-Birthright Israel. Waltham, MA: Brandeis University Press.  

Saxe, L., Kadushin, C., Hecht, S., Rosen, M., Phillips, B., & Kelner, S. (2004). Evaluating Birthright 

Israel: Long-term impact and recent findings. Waltham, MA: Cohen Center for Modern Jewish 

Studies, Brandeis University. 

http://www.berkeleyinternet.com/holocaust/


Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

39 
 

Saxe, L., Kadushin, C., Kelner, S., Rosen, M. I., & Yereslove, M. (2002). A mega-experiment in 

Jewish education: The impact of Birthright Israel. Waltham, MA: Cohen Center for Modern 

Jewish Studies, Brandeis University 

Saxe, L., Kadushin, C., Pakes, J., Kelner, S., Horowitz, B., Sales, A. L., & Brodsky, A. (2000). 

Birthright Israel launch evaluation: Preliminary findings. Waltham, MA: Cohen Center for 

Modern Jewish Studies, Brandeis University. 

Saxe, L., Phillips, B., Sasson, T., Hecht, S., Shain, M., Wright, G., & Kadushin, C. (2011b). 

Intermarriage: The impact and lessons of Taglit-Birthright Israel. Contemporary Jewry, 31(2), 

151-172. 

Saxe, L., Phillips, B., Wright, G., Boxer, M., Hecht, S., & Sasson, T. (2008). Taglit-Birthright Israel 

Evaluation: 2007-2008 North American Cohorts. Waltham, MA: Cohen Center for Modern 

Jewish Studies, Brandeis University.  

Saxe, L., Sasson, T., & Hecht, S. (2006). Taglit-Birthright Israel: Impact on Jewish identity, 

peoplehood and connection to Israel. Waltham, MA: Maurice and Marilyn Cohen Center for 

Modern Jewish Studies.  

Saxe, L., Sasson, T., Hecht, S., Phillips, B., Shain, M., Wright, G., & Kadushin, C. (2011a). Jewish 

futures project: The impact of Taglit-Birthright Israel, 2010 update. Waltham, MA: Cohen 

Center for Modern Jewish Studies, Brandeis University.  

Saxe, L., Sasson, T., Phillips, B., Hecht, S., & Wright, G. (2007). Taglit-Birthright Israel evaluation: 

2007 North American Cohorts. Waltham, MA: Maurice and Marilyn Cohen Center for Modern 

Jewish Studies. 

Schlör, J. (2003). From remnants to realities: Is there something beyond a "Jewish Disneyland" in 

Eastern Europe? Journal of Modern Jewish Studies, 2(2), 148-158. 

Seaton, A. (1996). Guided by the dark: From thanatopsis to thanatourism. International Journal of 

Heritage Studies, 2(4), 234-244. 

Shain, M., Fishman, S., Wright, G., Hecht, S., & Saxe, L. (2013). DIY Judaism: How contemporary 

Jewish young adults express their Jewish identity. Jewish Journal of Sociology, 55(1), 3-25. 

Shain, M., Hecht, S., & Saxe, L. (2013a). Focus on Jewish young adults in Argentina: The impact 

of Taglit-Birthright Israel. Waltham, MA: Brandeis University Press. 

Shain, M., Hecht, S., & Saxe, L. (2013b). Focus on Jewish Young Adults in Brazil: The impact of 

Taglit-Birthright Israel. Waltham, MA: Brandeis University Press. 

Sharpley, R., & Stone, P. (2009). The darker side of travel: The theory and practice of dark tourism. 

Bristol: Channel View Publications. 

Shaw, I. (1968). The Israeli Shaliach in the Jewish Community Center. Journal of Jewish Communal 

Services, 45(2), 147-155. 



Hagira 5 | 2016                                                                                                Erik H. Cohen 

40 

Shayish, E., & Cohen, G. (Eds.). (2011). The tiyul as a tool for values education. Jerusalem: Israel 

Ministry of Education. Retrieved from http://cms.education.gov.il/NR/rdonlyres/07399A17-

39D4-43CB-94C1-41CAF07B7651/131799/tyulim2.pdf (in Hebrew). 

Shechter, C. (2002). The influence of the journey to Poland on teenagers’ empathy towards Israeli 

Arab suffering. Haifa: University of Haifa. 

Sheramy, R. (2009). The March of the Living: Where is it now? Jewish Educational Leadership, 

8(1), 10-15. 

Shye, S. (1986) Educational programs in Israel: A field study of programs designed for visitors from 

the Diaspora. Jerusalem: Nativ Policy and Planning Consultants. 

Singh, S., & Krakover, S. (2013). Homeland entitlement: Perspectives of Israeli domestic 

tourists. Journal of Travel Research. Advanced online publication. 

doi:10.1177/0047287513514298 

Smith, D. O. (2010). Hotel design in British Mandate Palestine: Modernism and the Zionist 

vision. The Journal of Israeli History, 29(1), 99-123. 

Sobel, R. (2009). Connecting cultural identity and place through tourist photography: American 

Jewish youth on a first trip to Israel. In M. Robinson & D. Picard (Eds.), The framed world: 

Tourism, tourists and photography (pp. 229-238). Farnham: Ashgate. 

Stead, N. (2000). The ruins of history: Allegories of destruction in Daniel Libeskind’s Jewish 

Museum. Open Museum Journal, 2, 1-17. 

Stein, R. L. (2002). "First Contact" and other Israeli fictions: Tourism, globalization, and the Middle 

East peace process. Public Culture, 14(3), 515-543. 

Stein, R. L. (2008). Itineraries in conflict: Israelis, Palestinians, and the political lives of tourism. 

Durham: Duke University Press. 

Stein, R. L. (2009). Travelling Zion: Hiking and settler-nationalism in pre-1948 

Palestine. Interventions, 11(3), 334-351. 

Stone, P. (2006). A dark tourism spectrum: Towards a typology of death and macabre related 

tourist sites, attractions and exhibitions. Tourism: An Interdisciplinary International Journal, 

52(2), 145-160. 

Swarbrooke, J., & Horner, S. (2007). Consumer behaviour in tourism. Amsterdam: Butterworth-

Heinemann. 

Taylor, J., Levi, R., & Dinovitzer, R. (2012). Homeland tourism, emotion, and identity labor. Du 

Bois Review: Social Science Research on Race, 9(1), 67-85. 

Tumarkin, M. (2005). Traumascapes: The power and fate of places transformed by tragedy. 

Melbourne, Australia: Melbourne University Publishing. 

Tunbridge, J., & Ashworth, G. (1996). Dissonant heritage: The resource in conflict. New York: 

Wiley. 

http://cms.education.gov.il/NR/rdonlyres/07399A17-39D4-43CB-94C1-41CAF07B7651/131799/tyulim2.pdf
http://cms.education.gov.il/NR/rdonlyres/07399A17-39D4-43CB-94C1-41CAF07B7651/131799/tyulim2.pdf


Towards a Social History of Jewish Educational Tourism Research                         Hagira 5 | 2016  

41 
 

Uriely, N., Maoz, D., & Reichel, A. (2009). Israeli guests and Egyptian hosts in Sinai: A bubble of 

serenity. Journal of Travel Research, 47(4), 508-522. 

Vargen, Y. (2008). Student journeys to Poland. Jerusalem: The Knesset Center for Research and 

Information. 

Verbit, M. F., & Waxman, C. I. (1989). A study of Shlichut: Findings and recommendations. New 

York. 

Wenger, B. S. (1997). Memory as identity: The invention of the lower east side. American Jewish 

History, 85(1), 3-27. 

Williams, P. (2004). Witnessing genocide: Vigilance and remembrance at Tuol Sleng and Choeung 

Ek. Holocaust and Genocide Studies, 18(2), 234-254. 

Winter, C. (2009). Tourism, social memory and the Great War. Annals of Tourism Research, 36(4), 

607-626.  

Wolf, M. F., & Hoffman, E. (2004). What would be the point of doing this without Israelis?: 

Birthright Israel's special mifgash grant programs. Jerusalem: The Andrea and Charles 

Bronfman Foundations. 

Wolf, M., & Kopelowitz, E. (2003). Israeli staff in American Jewish summer camps: The view of the 

camp director. Jerusalem: Jewish Agency for Israel. 

Yoneyama, L. (1999). Hiroshima traces: Time, space, and the dialectics of memory. Berkeley, CA: 

University of California Press. 

 
 

 


